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 Due to the recent increase in studies on emotions in Applied Linguistics and, 
especially now, in pandemic times, it opens more discussion to relate teachers' 
emotions with several other aspects including resilience. Therefore, this 
research aims to analyze language teachers’ experience in teaching deaf 
students in Recife, Brazil, and Malang, Indonesia. The methodology applied 
was qualitative. This study involved teachers in Recife, Brazil, and Malang, 
Indonesia. The teachers selected to be interviewed in this study were those 
who had experience teaching deaf students for at least five years and those 
who, during the pandemic times taught online. Two teachers were taken 
from each city. Findings point out, among other things, that decreasing the 
number of students per class and having parents involved in the process may 
help improve students' learning and teachers' experience and resilience. Based 
on the data on the implementation of language learning and the teachers' 
perception of the benefit, the constraints, and strategies in online language 
learning, resilience is triggered by the professional, personal, institutional, and 
community challenges. 
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A. Introduction 

Being in the spotlight in current 

research trends, the “affective turn” seems 

to have caught in,1 as teacher and learner 

 
1 A. Pavlenko, “The Affective Turn in SLA: From 

‘Affective Factors’ to ‘Language Desire’ and 

‘Commodification of Affect,’” in The Affective 

Dimension in Second Language Acquisition., ed. D. 

emotions have become the subject of 

latest books and journals.2 Furthermore, 

 
Gabryś-Barker and J. Belska (Bristol, UK: 

Multilingual Matters, 2013), 3–28, 

https://doi.org/10.21832/9781847699695-001. 
2 Ana Maria F. Barcelos and Maria Ruohotie-Lyhty, 

“Teachers’ Emotions and Beliefs in Second 

Language Teaching: Implications for Teacher 

Education,” in Emotions in Second Language 

https://creativecommons.org/licenses/by-nc/4.0/
https://doi.org/10.19105/ojbs.v16i1.6042
mailto:indah@bsi.uin-malang.ac.id
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due to the recent increase in studies on 

emotions in Applied Linguistics and, 

especially now, in pandemic times, it 

opens more discussion to relate teacher’s 

emotions with several other aspects 

including resilience. In this case, as 

Kretchmar mentions, teachers' 

adaptability to the education challenge 

during the COVID-19 pandemics is 

inseparable from their emotional state and 

resilience.3     

Although it is understood that 

applied linguistics should deal with 

language acquisition in inclusive contexts, 

few researchers have been interested in 

working with language learning for deaf 

students. Moreover, it seems to have 

been left out of research on second 

language and foreign-language 

acquisition. Continuing previous studies 

and strengthening ties between Brazilian 

and Indonesian researchers, it needs 

more exploration on how language 

learning for deaf students continues in 

both countries, Brazil and Indonesia. To 

achieve our research objectives and to 

confirm or not our hypotheses, we will 

 
Teaching, ed. Juan de Dios Martínez Agudo 

(Cham: Springer International Publishing, 2018), 

109–24, https://doi.org/10.1007/978-3-319-75438-

3_7; Jean-Marc Dewaele et al., “The Flowering of 

Positive Psychology in Foreign Language Teaching 

and Acquisition Research,” Frontiers in Psychology 

10 (2019): 2128, 

https://doi.org/10.3389/fpsyg.2019.02128; Ju Seong 

Lee, “The Role of Grit and Classroom Enjoyment in 

EFL Learners’ Willingness to Communicate,” 

Journal of Multilingual and Multicultural 

Development, March 24, 2020, 1–17, 

https://doi.org/10.1080/01434632.2020.1746319. 
3 Kerry Kretchmar, “‘You Just Do It:’ A Snapshot of 

Teaching During a Pandemic,” Teaching Education 

8, no. 1 (2021): 1–16, 

https://doi.org/10.1080/10476210.2021.1988922. 

seek to base ourselves on: Csizér and 

Kontra in 2020;4 Indah and Chanastalia 

2018;5 Moraes 2018;6 among others. The 

expected results relate to identifying the 

experience of teachers of deaf students 

from Recife, Brazil, and Malang, 

Indonesia, in their language classes, to 

verify their resilience during the pandemic 

times. Furthermore, this research is 

expected to contribute to discussions on 

the topic and, consequently, to contribute 

to quality education for the deaf in Recife 

and Malang. 

In the last decades, applied 

linguistics has been studying the teaching-

learning process of several students with 

specific needs, especially those whose 

realization is impeded by dyslexia or other 

learning difficulties.7 In this regard, 

Widdowson relates it to the perspective of 

applied interdisciplinary linguistics, 

 
4 Kata Csizér and Edit H. Kontra, “Foreign 

Language Learning Characteristics of Deaf and 

Severely Hard‐of‐Hearing Students,” The Modern 

Language Journal 104, no. 1 (2020): 233–49, 

https://doi.org/10.1111/modl.12630. 
5 Rohmani Indah and Chanastalia, “The 

Communication Methods in English Classroom for 

Indonesian Deaf Students,” Theory and Practice in 

Language Studies 8, no. 1 (2018): 9–16, 

https://doi.org/10.17507/tpls.0801.02. 
6 Antonio Henrique Coutelo de Moraes, “A 

Triangulação Libras-Português-Inglês: Relatos de 

Professores e Intérpretes de Libras Sobre Aulas 

Inclusivas de Língua Estrangeira [The Libras-

Portuguese-English Triangulation: Reports of Libras 

Teachers and Interpreters about Inclusive Foreign 

Language Classes]” (Doctoral Thesis, Recife, 

Universidade Catolica de Pernambuco, 2018). 
7 Kata Csizér, Edit Kontra, and Katalin Piniel, “An 

Investigation of the Self-Related Concepts and 

Foreign Language Motivation of Young Deaf and 

Hard-of-Hearing Learners in Hungary,” Studies in 

Second Language Learning and Teaching 5, no. 2 

(2015): 229–49, 

https://doi.org/10.14746/ssllt.2015.5.2.3. 
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reinforcing the need to advance research 

on groups considered by many to be 

linguistic minorities as part of real 

linguistic problems.8 

However, this reality is still not 

satisfactory in the case of deaf students, 

as pointed out by Moraes in 2018. In this 

regard, Csizér, Kontra and Piniel state 

that students with sensory disabilities, 

particularly the deaf, seem to have 

remained on the margins of research in 

acquiring second and foreign languages.9 

This issue becomes more challenging, 

particularly in online language learning 

during pandemic times. As a result, it also 

brings more consequences for their 

teachers to assist the deaf students during 

online language learning. 

The foreign language learning of 

deaf students is complex, as pointed out 

by Moraes in 2012 in his first research 

that dealt with the deaf and their process 

of acquiring a foreign language in an 

inclusive educational context.10 The study 

was carried out with a group of deaf 

students attending the National 

 
8 Henry Widdowson, “Applied Linguistics, 

Interdisciplinarity and Disparate Realities,” in On 

the Subject of English: The Linguistics of Language 

Use and Learning (Boston: De Gruyter Mouton, 

2019), 37–50, 

https://doi.org/10.1515/9783110619669-006. 
9 Csizér, Kontra, and Piniel, “An Investigation of the 

Self-Related Concepts and Foreign Language 

Motivation of Young Deaf and Hard-of-Hearing 

Learners in Hungary,” 229-30. 
10 Antonio Henrique Coutelo de Moraes, “Descrição 

de Desenvolvimento Linguístico Em Língua Inglesa 

Por Seis Surdos: Novos Olhares Sobre o Processo de 

Aquisição de Uma Língua [Description of Linguistic 

Development in English by Six Deaf People: New 

Perspectives on the Process of Acquiring a 

Language]” (Master Thesis, Recife, Universidade 

Catolica de Pernambuco, 2012), 14-15. 

Federation of Education and Integration of 

the Deaf (FENEIS) and who had finished 

high school, and discussed the possibility 

of these subjects acquiring written fluency 

in English. In the second research on the 

theme, Moraes in 2018 analyzed the 

effect of pedagogical practices employed 

and interactions in English language 

classes mediated by Sign Language / 

Portuguese, in Elementary and High 

School, from the reports of translators and 

interpreters and teachers of English -- 

bilingual or not.11 In both cases, the 

researcher realized that the Brazilian Sign 

Language (Libras) works as a motivating 

element of learning when brought to the 

classroom as a mediator. He also realized 

that deaf people who had successfully 

experienced Portuguese as a second 

language had a better acquisition of 

English as a foreign language. 

Moraes in 2018 was also able to 

observe a triangulation of languages. In 

the case of classrooms with non-bilingual 

teachers and with translators/interpreters, 

from the teaching point of view, the 

languages circulated as follows: the 

classes were taught in Portuguese to 

describe the structure of the English 

language, which was interpreted into 

Libras. Also, at times, students were 

asked to: think (which deaf people do in 

the sign language); then write in 

Portuguese (the official National 

 
11 de Moraes, “A Triangulação Libras-Português-

Inglês: Relatos de Professores e Intérpretes de 

Libras Sobre Aulas Inclusivas de Língua 

Estrangeira [The Libras-Portuguese-English 

Triangulation: Reports of Libras Teachers and 

Interpreters about Inclusive Foreign Language 

Classes],"153-156. 
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language), and finally translate into 

English (the target language). In the 

classrooms with bilingual teachers, 

considering deaf students, sign language 

and English circulate most of the time. 

In turn, Indah and Chanastalia in 

2018 found that the deaf students of the 

researched institution used varied 

communication methods to interact with 

the teacher and their fellow students, 

namely: sign language, lipreading, 

fingerspelling and Tadoma.12 As it was a 

special education school, sign language 

was used mainly during classes, while 

lipreading and fingerspelling 

complemented communication. Tadoma 

was rarely used and the teacher used this 

method only to work on the pronunciation 

of words. Although it is not the central 

objective of their research, their narratives 

reveal that there is also a triangulation of 

languages in the Indonesian reality. For 

this reason, the authors' research also 

joins the list of motivations for the 

development of this project. 

In this perspective, Brayner in 2019, 

in a study which investigated reading in a 

second language (the national language 

of their country) by deaf people, found that 

these subjects, especially those less 

fluent, resort to sign language (their 

natural or first language) during reading in 

the second language, including signaling 

the text during reading.13 In turn, Moraes 

 
12 Indah and Chanastalia, “The Communication 

Methods in English Classroom for Indonesian Deaf 

Students," 13-15.  
13 Izabelly Correia dos Santos Brayner, 

“(Re)Construindo Percursos No Processo de 

Leitura Em Língua Portuguesa Por Surdos Do 

Ensino Fundamental: Do Problema Ao 

in 2012 and in 2018 showed that the 

experience lived by the deaf in 

classrooms where the sign language 

appears as a mediator and the National 

language completes the triangulation of 

languages gave conditions for these 

students to produce good texts, undoing 

beliefs about this process, that the deaf 

would be unable to acquire/learn English 

or that there would be more urgent issues 

to be discussed. 

We understand language learning 

for deaf students is inseparable from the 

role of teachers, particularly in handling 

the challenge of online learning during 

pandemic times. In this sense, our 

objective is to analyze the teacher's 

experience in assisting deaf students 

during online language learning in Recife, 

Brazil, and in Malang, Indonesia, based 

on the report of the selected teachers. 

The experiences extracted from the 

teachers’ interviews became the basis for 

analyzing their resilience as measured by 

the Xun et al. framework in 2021.14 The 

expected impact of the study is to 

contribute to the expansion of discussions 

on the online language learning of deaf 

students from the perspective of teachers. 

We hope to motivate the renewal of the 

 
Encaminhamento de Algumas Soluções. 

[(Re)Constructing Paths in the Process of Reading 

in Portuguese by Deaf People in Elementary 

School: From the Problem to the Referral of Some 

Solutions]” (Doctoral Thesis, Recife, Universidade 

Catolica de Pernambuco, 2019), 96-99. 
14 Yuan Xun, Gang Zhu, and Mary Rice, “How Do 

Beginning Teachers Achieve Their Professional 

Agency and Resilience During the COVID-19 

Pandemic? A Social-Ecological Approach,” Journal 

of Education for Teaching 47, no. 5 (2021): 745–48, 

https://doi.org/10.1080/02607476.2021.1945415. 
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teaching practice of educational agents, 

offering data so that new reflections can 

assist deaf people in online learning of 

foreign languages. 

Fischer and Kipper in 2016 show 

the importance of continuing to research 

new methodologies and increasingly 

include the use of technologies in the daily 

lives of deaf students of English, since 

sign language and the use of technologies 

are mediators for this student.15 The 

researchers' data also demonstrate that 

technologies are resources that contribute 

to the teaching and learning process. 

According to Flórez-Aristizábal et al., 

when technologies are available and 

accessible, they represent more than just 

a transformation for people with 

disabilities. They represent real 

opportunities with access to inclusive 

education, and help overcome the 

obstacles they find in classical education 

systems.16 In this study, technological 

support for learning is needed for deaf 

students, especially in the midst of online 

learning during the pandemic break. 

In the same direction, from 

bibliographical research, Spasiani in 2018 

found that resources such as images in 

 
15 Silvia Regina Fischer and Daiane Kipper, 

“Estratégias e Recursos Visuais Na Aprendizagem 

Da Língua Inglesa Por Alunos Surdos [Strategies 

and Visual Resources in English Language 

Learning by Deaf Students]” (Proceedings of the VI 

National Seminar in Education Research, Santa 

Cruz do Sul: the University of Santa Cruz do Sul, 

2016), 12-13. 
16 Leandro Flórez-Aristizábal et al., “Digital 

Transformation to Support Literacy Teaching to 

Deaf Children: From Storytelling to Digital 

Interactive Storytelling,” Telematics and Informatics 

38 (2019): 87–99, 

https://doi.org/10.1016/j.tele.2018.09.002. 

their traditional sense, videos and films, 

and digital technologies can be useful in 

the process of teaching and learning 

English as a foreign language for deaf 

students.17 Thus, technology and the 

internet allow these students to practice 

the target language and interact in it with 

deaf and hearing people through text 

applications such as WhatsApp, 

Facebook Messenger, among others. As 

Steyer points out, the use of technologies 

allows the literacies of deaf students, 

since it provides more access to 

information.18 In addition to access to 

various practices in social networks, 

videos, cell phones and computers. In 

addition, the immediacy with which 

technology reaches us daily can allow us 

to take advantage of this context to 

produce an increasingly meaningful, 

creative visual experience that meets the 

daily lives of students. 

However, we understand that the 

simple implementation of the use of the 

new technologies in the teacher's practice 

will not be enough to obtain good results 

in the teaching of English. There is a need 

to change the culture, attitudes, and 

 
17 Monique Vanzo Spasiani, “Ensino de Inglês Para 

Alunos Surdos: Materiais Didáticos e Estratégias 

de Ensino [Teaching English to Deaf Students: 

Teaching Materials and Teaching Strategies]” 

(Master Thesis, São Carlos, Universidade Federal 

de São Carlos, 2018), 178-179. 
18 Daiana Steyer, “‘Não Tem Material Didático Para 

Surdo; Eu Pesquiso a Vida Inteira’: Impressões de 

Professores de Língua Portuguesa e Inglesa Sobre 

o Ensino e Material Didático Para Surdos [‘There Is 

No Teaching Material for the Deaf; I Have 

Researched My Whole Life’: Impressions of 

Portuguese and English Language Teachers on 

Teaching and Didactic Material for the Deaf].” 

(Master Thesis, São Leopoldo, Universidade do 

Vale do Rio dos Sinos, 2020), 95-99. 
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perceptions of teachers. In addition, it is 

imperative that educational institutions 

offer the appropriate conditions of access 

and use of technologies and Internet 

connection necessary for the development 

of a good work, at the risk of not only 

hampering the teaching-learning process 

but also harming well-being of the actors 

involved in the classroom. It is necessary 

that technology be used from an 

investment in the process, that is, 

believing in the possibility of the deaf to 

learn English and promoting active 

learning in which the student researches 

and interacts with peers in the 

construction of knowledge during the 

online learning. 

Therefore, this research aims to 

analyze how deaf students involve in 

online language learning from the view of 

their teachers. In particular, it explicates 

teachers’ experience in teaching deaf 

students in Recife, Brazil, and Malang, 

Indonesia. 

  

B. Method 

This study involved teachers in 

Recife, Brazil and Malang, Indonesia. The 

teachers selected to be interviewed those 

who had experience in teaching deaf 

students for at least five years and those 

who, during the pandemic times taught 

online. Two teachers were taken from 

each city. 

The teachers from Recife, Brazil, 

who were selected in this study were from 

two different schools. One teacher is from 

a state school, and the other is from a 

municipal school. One is male and one is 

female. Both hearing teachers. According 

to Brazilian law, deaf students must go to 

regular schools as teaching should be 

inclusive in all institutions at all levels. 

Interviews for the two teachers were held 

on different days based on appointments. 

Each interview was conducted based on 

the interview guideline. The language 

used in the interview is Brazilian 

Portuguese to let the teachers express 

themselves freely. 

Teachers from Malang Indonesia 

selected in this study came from two 

different schools. One teacher is from a 

state school, and the other is from a 

private school. Both are female hearing 

teachers. In special schools in Malang, 

Indonesia, most teachers are female. Only 

5% of male teachers teach deaf students. 

Interviews for the two teachers were held 

on different days based on appointments. 

Each interview was conducted based on 

the interview guideline. The language 

used in the interview is Bahasa Indonesia 

to let the teachers express themselves 

freely. 

The data collection procedure 

includes an interview followed by a 

transcript of the interview results. Then 

the data were analyzed with reference to 

the framework of Xun et al., which 

categorizes challenge-based resilience 

faced by teachers into four types: 

personal, professional, institutional, and 

community challenges.19 The resilience 

regarding personal challenges deals with 

regulating emotion, balancing work and 

life, keeping a healthy mindset, and 

 
19 Xun, Zhu, and Rice, “How Do Beginning 

Teachers Achieve Their Professional Agency and 

Resilience during the COVID-19 Pandemic?" 2-3. 
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others. Resilience on professional 

challenges concerns the ability to update 

lesson plans, enrich instruction 

repertoires, monitor students' academic 

progress, etc. Example of resilience in 

institutional challenges includes principal 

inspection, performance evaluation, 

interrupted schedules, etc. While, the 

community challenge-resilience links with 

the high expectation from parents, 

maintaining effective communication with 

local communities, and the like. 

The analysis results from the 

teacher's perspective were then explored 

again in the finding and discussion. The 

final stage of the research was concluding 

to clarify the answers to the research 

questions of this study. The conclusion 

was then reflected to formulate the 

recommendation as to the implication of 

the research findings. 

 

C. Results 

1.  Implementation of online language 

learning for deaf students in Recife 

and Malang  

 In the implementation of learning in 

Recife, the teachers are responsible for 

carrying out the activities selected from 

the platform of Educa-PE classes. The 

teachers select videos related to the 

subjects and do the activities based on 

the proposed theme. As for the technical 

implementation stage, the device used is 

the Educa-PE platform, which is facilitated 

by the government of the State of 

Pernambuco and implemented during 

online learning. 

 Teachers also carry out activities 

through Google Classroom and 

WhatsApp. In this case, they do not 

evaluate or assess language learning. 

However, this represents an obstacle 

almost impossible for some students to 

overcome, as many Brazilian public 

school students have no access to an 

internet connection. According to the 

Brazilian Institute of Geography and 

Statistics, one in five Brazilians does not 

have access to the internet. This 

represents more than 40 million Brazilians 

without internet access. Of this total, 

approximately 45% say that the lack of 

access happens because the service is 

expensive and for 37% of these people 

the lack of a cell phone, computer or 

tablet is also one of the reasons. 

Therefore, assessment is only be carried 

out upon the return of face-to-face classes 

after a thorough revision of school 

subjects.  

Data on the implementation of 

online language learning in special 

schools in Malang obtained several 

similarities and differences in the learning 

process between primary and secondary 

schools. The primary school teacher 

explained that learning preparation 

involves evaluating the previous week's 

learning results to find out what materials 

have been mastered and which still need 

repetition or enrichment. The teacher 

looks for relevant video materials and then 

develops a simple module or worksheet. 

The main material is to increase the 

vocabulary of the sign language of the 

targeted communication model. Materials 

are sent early so that parents can also 
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study them. As for junior high school 

teachers, more structured assignments 

are arranged weekly. 

In online learning of sign language 

at primary school, the technical problem is 

when deaf students have difficulty in 

lipreading and need assistance from 

parents. Thus, parental assistance is a 

determining factor for the success of 

online language learning. Meanwhile, 

learning in junior high school requires less 

parents’ involvement. Discussions are 

carried out through WhatsApp groups, 

and deaf students can download videos or 

audiovisual materials from the links 

shared by the teacher. 

The assessment technique given to 

primary school deaf students focuses 

more on assessment during the online 

learning process. It includes worksheet 

scores, two-way communication 

assessments, and assignments in the 

form of videos. At the junior high school 

level, the assessment of assignments and 

tests is via a google form. However, in this 

case, the teacher also does not deny 

parental involvement during the test, as 

shown in the following excerpt: 

“Yaa…, it's actually not ideal for online 
assessments because I can't be sure 
whether students are really working 
independently. Surely their parents are 
more dominant in helping answer the 
test questions. But it's okay, the 
important thing is that the child 
continues to learn. Right or wrong in 
responding is only number two. 
Because there must be great help from 
parents in completing the task. So yes, 
it is certain that many of the answers 
are correct, even though they are not 
purely the student’s learning result” 
(Interview with T2, 24/9/2020). 

Therefore, the assessment also involves 

active participation in online discussions. 

The description of the implementation of 

online language learning in Malang and 

Recife is summarized in Table 1.  

 

Table 1. 

Implementation of online language learning for deaf students 

Stage Recife teachers Malang teachers 

Preparation Video selection from available 
resources 

Construct worksheet and structured assignment 

Implementation Educa-PE platform, Google 
Classroom 

Whatsapp videocall, Whatsapp group chat 

Evaluation No assessment Scoring worksheet sent to school, evaluating 
online class interaction, assessing from video 

assignment 

 

2. Benefits of online language learning 

for deaf students in Recife and 

Malang 

The benefit of online language 

learning as informed by teachers in Recife 

is minimal since teachers and deaf 

students did not have the culture of 

remote education. In addition, deaf 

students feel disinterested in remote 

classes, so they want to return to face-to-

face interactions in offline classes. Not 

only do teachers and deaf students feel 
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this way, but remote education is also 

seen as not providing significant benefits 

for parents. 

It is different from what teachers in 

Malang said.  

“To be honest, this online learning is 
still far from ideal, but well… what can I 
do. Because it is not possible for face-
to-face learning, teachers certainly 
cannot work alone without the help of 
parents accompanying students to 
learn online. Maybe in offline learning, 
parents do not totally understand the 
learning material, but instead, by 
accompanying students' learning, 
parents are forced to understand the 
technique of teaching sign language. 
That's the wisdom.” (Interview with T1, 
14/1/2021)  

Online language learning facilitates 

communication between the primary 

school teachers and parents regarding the 

direction of learning and what has been 

and will be learned. The teacher can 

further strengthen deaf students' learning 

by supporting parents. The perceived 

benefits for junior high school teachers 

are flexibility to arrange learning programs 

and assignments. Especially for teachers 

who live far from school, online learning 

makes it easier for teachers to teach from 

home. Another benefit that deaf students 

feel is when the given assignments 

involve their hobbies, such as making 

videos with their parents' help. This 

activity increases the cooperation and 

active family participation of primary and 

junior high school deaf students. Likewise, 

parents who previously had more trust in 

schools during offline learning also 

increasingly understood the challenges of 

education for their children. Even the 

parents of primary school deaf students 

also add to sign language vocabulary 

when accompanying deaf students to 

learn. The description of the benefit of 

online language learning in Malang and 

Recife is summarized in Table 2.   

 

Table 2. 

The benefit of online language learning for deaf students 

Benefit toward Recife teachers Malang teachers 

Teacher No benefit as students do not have the 
culture of remote education 

More involvement of parents help teacher 

Teacher can freely arrange the learning 

Student No benefit as students do not interest 
more in online learning 

Enjoy video making 

Parent No benefit More involvement to learn sign language 

 

3. Perception of online language 

learning for deaf students in Recife 

and Malang 

As in the teacher's perspective in 

Recife, online language learning has 

several obstacles. The first constraint is 

the lack of infrastructure in the State, 

which results in difficulties for teachers 

and deaf students. In addition, there are 

no benefits in this model of education 

implemented by the State. It is due to the 

fact that teachers cannot publish activities 
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in the Virtual Learning Environment (VLE). 

Based on the interview, the teacher stated 

that the Secretary of Education of the 

State is responsible for all publications 

and does not consider the specifics and 

reality of each class and deaf students. 

Since the beginning of the remote 

classes, there have been very few English 

language classes. Several factors 

contribute to the fact that deaf students do 

not have access to the VLE provided by 

the State. Such difficulties range from 

guidance on the VLE to a lack of internet 

connection. 

From the perspective of primary and 

junior high school teachers in Malang, the 

constrain deals with declining deaf 

students' enthusiasm for online learning. It 

is worsened by the fact that some parents 

might also get impatient easily and begin 

to get emotional. As a result, the deaf 

students become lazy to learn. 

In dealing with these obstacles, 

teachers in Recife and Malang have their 

own views on the steps or strategies that 

need to be taken. According to the 

teacher at Recife, it needs several steps, 

as stated in the excerpt below. 

“I don’t think it will be effective… It’s 
frustrating! First, we have to have 
qualifications and training on how to 
work remotely. Many teachers are not 
in the habit of using technological tools 
as facilitating tools for learning. So, 
they should start qualifying us more. As 
well as reducing the workload in the 
classroom. Decreasing the number of 
students per class.” (Interview with T3, 
17/3/2021) 

Some strategic action needed is to 

decrease the number of deaf students per 

class because online learning that 

involves large classes is not very 

effective. A decreasing number of deaf 

students will reduce the workload in the 

classrooms. Moreover, teachers do not 

have qualifications and training for 

working remotely. As for overcoming the 

problem that many teachers are not in the 

habit of using technological tools as 

facilitating devices for learning, they need 

a teacher competency improvement 

program. In addition, several policies are 

needed to follow up on the need to take 

into account the specific reality of each 

class or deaf student. 

Primary school teachers in Malang 

believe that the enthusiasm of deaf 

students and parents becomes the key to 

effective online language learning. With 

the assistance of parents, deaf students 

will be able to achieve learning targets. 

However, the results will be different if 

parents passively direct children to 

refocus on the learning material. 

Meanwhile, junior high school teachers in 

Malang believe that involving deaf 

students in doing assignments according 

to their hobbies will be a solution to keep 

their mood stable. It receives more 

attention, especially if the assignment is 

shared on deaf students' social media and 

gets feedback from their friends. 

In addition, the key to learning 

success also depends on the way the 

teacher disciplines in giving assignments 

that should be interesting and meet deaf 

students' needs. The description of the 

perception of online language learning in 

Malang and Recife is summarized in 

Table 3 below.    
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Table 3. 

Perception of online language learning for deaf students 

Perception Recife teachers Malang teachers 

Obstacles Lack of infrastructure, internet connection for 
OL, not all students can access VLE 

Teachers cannot publish activities on the VLE 

Teachers do not have qualification and training 
on remote education/distant learning 

Students get bored easily 

They do not understand the materials 

Impatient parent 

Strategies Need decreasing number of students per class 

Need to take into account the specific and 
reality of each class/student 

Relating to student’s hobbies and 
interest 

Encouraging parents 

 

1. Brazilian teachers’ resilience to 

assist deaf student’s online 

language learning 

As mentioned in Table 1, the 

teachers in Recife are responsible for 

selecting activities from the Educa-PE 

classes, looking for videos related to the 

subjects, and doing the activities based on 

the proposed theme. Despite the 

difficulties and constraints they face 

during online language learning, the 

teachers performed the resilience toward 

professional challenges by trying to 

prepare their best for assisting deaf 

students’ online language learning. 

This fact shows that the shift from 

offline to online learning requires teachers’ 

resilience to sustain their educational 

purposes and successfully manage the 

unavoidable uncertainties.20 At the same 

time, this type of resilience enriches 

teachers’ professional capital as what the 

 
20 Qing Gu, “(Re)Conceptualising Teacher 

Resilience: A Social-Ecological Approach to 

Understanding Teachers’ Professional Worlds,” in 

Resilience in Education, ed. Marold Wosnitza et al. 

(Cham: Springer International Publishing, 2018), 

13–33, https://doi.org/10.1007/978-3-319-76690-

4_2. 

COVID-19 pandemic has taught in the 

educational context.21 

Table 3 mentioned the severity of 

the challenges of online teaching that 

teachers feel because they do not have 

qualifications in distance learning 

teaching. It is in accordance with what is 

mentioned by Reimers as one of the most 

significant stressors for teachers to keep 

pace with the demands of Education.22 In 

addition, the lack of infrastructure as 

mentioned by Brazilian teachers as an 

important factor that hinders the smooth 

running of online learning leads to 

inequality of opportunity to access 

learning materials which results in 

disparity, especially for students with 

disabilities or special needs. According to 

Azevedo et al., 48% of children in Brazil 

 
21 Andy Hargreaves, “What the COVID-19 

Pandemic Has Taught Us About Teachers and 

Teaching,” ed. Jules M. Blais, FACETS 6, no. 1 

(January 1, 2021): 1835–63, 

https://doi.org/10.1139/facets-2021-0084. 
22 Fernando M. Reimers, “Learning from a 

Pandemic. The Impact of COVID-19 on Education 

Around the World,” in Primary and Secondary 

Education During Covid-19: Disruptions to 

Educational Opportunity During a Pandemic, ed. 

Fernando M. Reimers (Cham: Springer 

International Publishing, 2022), 1–37, 

https://doi.org/10.1007/978-3-030-81500-4_1. 
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experience learning poverty.23 In Brazil, 

the level of connectivity, resources, and 

bandwidth is considered low, this is what 

then clarifies the reality of teachers' 

difficulties on transition of remote 

instruction.24 

Concerning the resilience on the 

institutional challenge, the teachers in 

Recife cannot publish activities on the 

VLE, since it becomes the responsibility of 

the Secretary of Education of the State. 

However, the teachers tried their best to 

select the activities and learning media 

related to the subjects based on the 

proposed theme (see Table 3). They also 

prepared extra materials to be made 

available on Google Classroom and on 

WhatsApp groups. McKeown & McKeown 

point out that teacher's meticulous 

selection of clear learning materials, using 

plain language and supporting materials 

and resources can improve the 

comprehension of deaf students.25   

With respect to resilience toward the 

community, although teachers in Recife 

admit that establishing a good relationship 

with parents would be a useful key for the 

maintenance of online language learning, 

it represents a challenge and does not 

 
23 João Pedro Azevedo et al., “The Unequal 

Impacts of COVID-19 on Student Learning,” in 

Primary and Secondary Education During Covid-19: 

Disruptions to Educational Opportunity During a 

Pandemic, ed. Fernando M. Reimers (Cham: 

Springer International Publishing, 2022), 421–59, 

https://doi.org/10.1007/978-3-030-81500-4_16. 
24 Reimers, “Learning from a Pandemic. The Impact 

of COVID-19 on Education Around the World," 2-4. 
25 Caitlin McKeown and Julia McKeown, 

“Accessibility in Online Courses: Understanding the 

Deaf Learner,” TechTrends 63, no. 5 (September 

2019): 506–13, https://doi.org/10.1007/s11528-019-

00385-3. 

bring any benefits at the moment as 

parents in poorer contexts tend not to get 

involved in their children’s learning 

process. Therefore, the interviewed 

teachers in Recife cannot rely on 

collaboration with parents as an important 

aspect of supporting teachers’ resilience. 

 

2. Indonesian teacher’s resilience in 

assisting deaf student's online 

language learning 

In the implementation of online 

language learning, a junior high school 

teacher in Malang faced challenges in the 

objectivity of the assessment as stated 

below:  

 

“Surely all assignments are done by 
students, but I am not sure that they 
will be able to do it without the 
assistance of their parents. If the 
parents are impatient, it seems that the 
assignments were done by parents, not 
the student. Actually, I'm not 
comfortable with this kind of 
assessment, but the situation doesn't 
allow it. But, how else…” 

The teacher showed the expression 

of a personal challenge, where she 

maintained positive thinking even though 

it was not in accordance with the expected 

assessment. It is in line with Fabelico and 

Afalla’ opinion which view that individuals’ 

qualities such as noble motives and high 

self-efficacy become the critical factor in 

teacher's resilience.26 The personal 

 
26 Fitzgerald Fabelico and Bonimar Afalla, 

“Perseverance and Passion in The Teaching 

Profession: Teachers’ Grit, Self-Efficacy, Burnout, 

and Performance,” Journal of Critical Reviews 7, 

no. 11 (2020): 108–19, 

https://doi.org/10.31838/jcr.07.11.17. 
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attributes and supportive context will 

influence their professional performance 

and occupational wellbeing.27 

In terms of resilience toward the 

professional challenge, teachers in 

Malang show their persistence in 

preparing the online language learning by 

selecting instructional videos, constructing 

modules or worksheets, reading 

passages, and tasks for building new 

vocabulary. In addition, they also prepare 

structured assignments to meet the 

learning needs of deaf students (see 

Table 1). In this case, resilience toward 

professional challenges cannot be 

separated from the ability of teachers to 

overcome personal challenges to be more 

resilient and resistant.28 Or in other words, 

contextual influences on teachers' ability 

to thrive within the profession are just as 

important as individual factors to support 

their resilience.29 

In Table 3 the teachers convey their 

views on the constraints and strategies to 

cope with the issues during online 

language learning. It is part of the self-

reflection stage, which is also crucial to 

 
27 Vasiliki Brouskeli, Vasiliki Kaltsi, and M. 

Loumakou, “Resilience and Occupational Well-

Being of Secondary Education Teachers in 

Greece,” Issues in Educational Research 28, no. 1 

(2018): 43–60, 

https://search.informit.org/doi/10.3316/informit.4377

74417746871. 
28 Maria Assunção Flores, “Surviving, Being 

Resilient and Resisting: Teachers’ Experiences in 

Adverse Times,” Cambridge Journal of Education 

50, no. 2 (2020): 219–40, 

https://doi.org/10.1080/0305764X.2019.1664399. 
29 Steph Ainsworth and Jeremy Oldfield, 

“Quantifying Teacher Resilience: Context Matters,” 

Teaching and Teacher Education 82 (2019): 117–

28, https://doi.org/10.1016/j.tate.2019.03.012. 

enhancing their personal resilience.30 In 

line with that, Drew and Sosnowski also 

stated that resilient teachers embrace 

uncertainty, reframing negative 

experiences into learning experiences that 

lead them to adapt despite the constraints 

they faced.31 

 Concerning the resilience toward 

the community challenge, teachers in 

Malang admit that mutualistic 

relationships with parents are an essential 

key for the sustainability and success of 

online language learning (see Table 2). It 

shows that a mutually sustaining 

relationship with students' families is one 

aspect of the community challenge that 

the teacher has successfully conquered.32 

Therefore, teachers really cannot deny the 

role of collaboration with parents as an 

important aspect of supporting teachers' 

resilience. 

 

3. Teacher's resilience and education 

challenges for deaf students during 

the pandemic 

Online learning during the COVID-

19 pandemic is an excellent opportunity to 

be familiar with the advance of remote 

education technologies. However it also 

results in some constraints for deaf and 

 
30 Marold Wosnitza et al., “Enhancing Teacher 

Resilience: From Self-Reflection to Professional 

Development,” in Resilience in Education, ed. 

Marold Wosnitza et al. (Springer, 2018), 275–88. 
31 Sally Valentino Drew and Cathy Sosnowski, 

“Emerging Theory of Teacher Resilience: A 

Situational Analysis,” English Teaching: Practice & 

Critique 18, no. 4 (2019): 492–507, 

https://doi.org/10.1108/ETPC-12-2018-0118. 
32 Rosie Cornu, “Building Early Career Teacher 

Resilience: The Role of Relationships,” Australian 

Journal of Teacher Education 38, no. 4 (2013): 1–

16, https://doi.org/10.14221/ajte.2013v38n4.4. 
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hard of hearing students as well as their 

teachers. The challenges faced by the 

teachers of deaf students in Recife and 

Malang have directly built resilience, 

which can turn into resistance. All the 

constraints of the findings in this study are 

as evaluation materials to improve the 

system involved in online learning, 

particularly on the language learning 

considering the complexities faced by 

deaf students in terms of their language 

acquisition. Although the continuity of 

online learning is seen by most teachers 

of deaf students in Recife and Malang as 

frustrating, in reality, teachers are trying to 

do their best to manifest their resilience 

toward the education challenges (see 

Table 1). 

The education challenges faced by 

deaf students in Recife and Malang were 

also experienced by teachers of deaf 

students in various other countries. For 

example, in Pakistan, online education 

services for disabilities also experience 

technical problems, as it requires a lot to 

provide education inclusion for disabilities 

in such a low-income country. The urgent 

need is to provide resources for 

digitalization to teachers and students as 

well as to ensure the availability of the 

infrastructure for them.33 In a country with 

poor technology literacy and less internet 

connectivity, of course, it has 

consequences for a stronger teacher's 

 
33 Aziz Ur Rehman and B. Khan, “Challenges to 

Online Education in Pakistan During COVID-19 & 

the Way Forward,” Social Science Learning 

Education Journal 6, no. 7 (October 22, 2020): 

503–12. 

resilience in facing such significant 

challenges. 

The education challenge for deaf 

students in Recife and Malang, occurs not 

only in the context of special schools but 

also in inclusive institutions. Whereas in 

Recife, teachers find it difficult to post 

activities through VLE, in the Philippines, 

the education challenges faced by deaf 

students are using the Learning 

Management System (LMS), content-

course materials, communication, and 

internet accessibility.34 Socioeconomic 

factors that affect internet access is 

general, as experienced in many other 

countries. 

In this study, the education 

challenges concern the context of primary 

and secondary schools that requires 

teachers' resilience toward professional 

challenges. In the context of higher 

education, it is also not much different. 

For example, in teaching chemistry 

classes for deaf and hard-of-hearing 

students during this pandemic, the 

professional challenge involves the 

teacher’s ability to present online lecture 

materials that are engaging and present 

laboratory activities approximate a hands-

on experience.35 

 
34 Jackjun Caupayan and Angeline Pogoy, 

“Unheard Stories of Deaf Students in Online 

Learning: A Phenomenological Study,” SSRN 

Electronic Journal, January 1, 2021, 

https://doi.org/10.2139/ssrn.3856136. 
35 Matthew A. Lynn et al., “Successes and 

Challenges in Teaching Chemistry to Deaf and 

Hard-of-Hearing Students in the Time of COVID-

19,” Journal of Chemical Education 97, no. 9 

(2020): 3322–26, 

https://doi.org/10.1021/acs.jchemed.0c00602. 



OKARA: Jurnal Bahasa dan Sastra, Vol. 16, No. 1, May 2022 

33                        

This study shows that both in Brazil 

and Indonesia, the success of online 

language learning for deaf students is 

strongly influenced by the teacher's 

resilience. What distinguishes the two 

countries concerns parent involvement in 

the implementation of online language 

learning, where the mutual relationship 

between Indonesian teachers and parents 

is more dominant. What is quite surprising 

is the expression of the Brazilian teacher 

when describing the severity of the 

challenges in the online language learning 

process. This fact shows that the 

challenges faced by teachers of deaf 

students in Recife are more severe than 

those faced by teachers in Malang. 

The findings of this study are limited 

to teachers in urban areas in Brazil and 

Indonesia, which of course, cannot be 

generalized to the context of education for 

those in other areas. For this reason, 

other research is still needed that 

elaborates on the findings of this study to 

see whether teachers' resilience also 

shows the same trend across gender, 

cultural background, socioeconomic, 

religious, and various other aspects. By 

understanding more comprehensively the 

aspects that affect the teacher's 

resilience, it will be more concrete to 

determine strategic steps toward 

improving the quality of language learning 

for deaf students. 

 

D. Conclusion 

 This study concerns the resilience of 

teachers in Recife, Brazil, and Malang, 

Indonesia, in assisting the online 

language learning of deaf students and 

overview the challenge-based resilience in 

the COVID-19 pandemic. Based on the 

data on the implementation of language 

learning and the teachers' perception of 

the benefits, constraints, and strategies in 

online language learning, resilience is 

triggered by professional, personal, 

institutional, and community challenges. 

Although some teachers believe that 

online language learning for deaf students 

is frustrating, they perform their best so 

that the challenges do not bring 

uncertainties, helplessness, and 

depression to the teachers in both cities. 

They also talked about the strategies to 

cope with the constraints. 

 Some implications come up from the 

findings of this study. First, teachers for 

deaf students develop resilience to 

contribute and construct their professional 

identities. It confirms the previous findings 

that professional teachers make their 

contextual influences to strengthen their 

resilience, and resilient teachers embrace 

uncertainty and reframe their learning 

experience. Second, this study suggests 

that administrators and policymakers need 

to use their authority to support the 

facilities of online language learning for 

deaf and hard of hearing students in Brazil 

and Indonesia. It includes some efforts to 

meet the needs of qualified teachers for 

online learning and to provide special 

training for teaching deaf and hard of 

hearing students at the primary to tertiary 

education levels. 

 Attention is drawn to the scarcity of 

studies on the use of technologies in 

teaching English to the deaf and the need 

to create pedagogical alternatives based 
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on applications that favor this process. 

Therefore, there is room for investment in 

research and the production of knowledge 

on the subject. It also seems necessary 

for us to develop technologies to help the 

teaching of English to deaf students to 

provide new and better experiences and 

conditions for both teachers and students. 
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