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 A KKM determination is the initial stage of assessment. However, 
there are still some issues related to the topic, especially in musical 
some issues related to the topic, especially in music. Therefore, this 
research used a discrepancy evaluation model to describe the purpose 
of (1) the implementation level of KKM determination in music, 
specifically in terms of intake, complexity and carrying capacity. (2) 
The teachers’ constraints in determining KKM There were six music 
and art teachers from a junior high school who were taken as subjects 
in this research. Those subjects were selected using purposive 
sampling. Data were collected through interviews, documentation, and 
observations. Data analysis used qualitative analysis and descriptive 
statistics supported by quantitative data. The results showed that the 
implementation level of KKM determination in terms of technical 
procedures was categorized as "good" or "in accordance with 
predetermined criteria standards." The level of implementation in 
terms of weighting the value of KKM on the aspect of intake and 
carrying capacity was categorized as "not very good," while in 
complexity aspects it was categorized as "good." The teachers’ 
constraints in determining KKM include: a) determining the value of 
complexity; b) identifying the student's ability; c) determining the 
value of the intake; and d) weighing the value of KKM. 
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1. INTRODUCTION  

The assessment of learning outcomes at elementary and secondary education levels 
is based on educational assessment standards. Permendikbud No. 23 of 2016 on educational 
assessment standards stressed that an assessment should consider assessment guidelines, 
such as assessment criteria; by definition, the learning assessment must be based on the size 
of the reference basis for the assessment or determination of the achievement of learning 
outcomes (Kemendikbud, 2016). Therefore, the educational unit or each subject should use 
the KKM as an assessment instrument in assessing the achievement of the competence of 
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learners in each subject. A good assessment system can provide information to improve the 
teaching process in accordance with procedures or mechanisms, one of which is the use of 
appropriate assessment instruments (Samritin & Suryanto, 2016; Syamsuddin & Utami, 
2021) 

The criteria or passing limit becomes a crucial matter to determine through a 
systematic and accurate process, so there is a need to provide a standard in determining the 
KKM as a reference in assessment. With the determination of the criteria, the result obtained 
from the standard-setting procedure can be well understood, but it can still be suspected if 
the assessment is made by individuals with inadequate criteria (Horn et al., 2000; 
Syamsuddin & Istiyono, 2018) 

One of the standards for determining KKM is the technical procedure contained in 
the Assessment Guide composed by Kemendikbud in 2017. Permendikbud No. 23 of 2016 
stated that the determination of KKM refers to the competency standards of graduates by 
considering the characteristics of learners, characteristics of subjects, and conditions of the 
educational unit. These three aspects are considered and use weighting values based on 
predetermined requirements to become the criteria referenced in the evaluation process of 
the learning outcomes assessed (Kemendikbud, 2017). 

Learners characteristic or intake is the average ability of learners that can be seen at 
the beginning of learning; the value of intake can be determined by observing the average 
value of student learning outcomes in the previous semester (Daryanto & Amirono, 2016). 
Subjects characteristic or complexity is the difficulty level of the material in a subject, as 
stated the complexity is the difficulty level of a visible indicator of competence difficulty 
verb of the material. 

Carrying capacity is the condition of the educational unit or potentials owned by the 
school in supporting the learning activities, the determination of the carrying capacity can 
be carried out by considering components such as teacher competence, school accreditation 
predicate and the feasibility of facilities and infrastructure (Kemendikbud, 2017). 
Determination of value on intake aspect, complexity and carrying capacity should be 
determined by subject teachers in accordance with the conditions of each educational unit, 
since the teacher is the only one who fully understands about the students' level to the degree 
of material difficulty taught and the available means of support. Passing limit is better 
determined by the person who knows about what should be known and can be done by the 
students based on instructions received (Mukti et al., 2020; Zieky & Perie, 2006) 

Ability in determining the value of KKM based on applicable standards is a 
capability that must be owned by the teachers in evaluating learning outcomes. (Mochere, 
2017; Syamsuddin et al., 2018) stated that a competent teacher requires one of his skills; 
evaluating student learning outcomes. However, in reality there are teacher problems related 
to determining the value of KKM. In fact, It is not uncommon to find the determined KKM 
scores which cannot be fulfilled because the preparation and determination are not 
appropriate and less guided by the existing provisions (Utami & Syamsuddin, 2020; Widodo, 
2009). Inaccuracy in preparing and determining the minimum accomplishment criteria will 
affect the learning process and assessment. If the value of the KKM is too high, it can cause 
students to fail to attain that value, while when it is too low, it can also lead to unqualified 
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learning standards. Mesrawati (2016) in her findings suggested for improvement on teachers' 
understanding of KKM, in addition, teachers must proportionally know the aspects of the 
KKM and its weighting on each aspect, because in reality, the teachers have not and even 
may not be able to set KKM, even though existing, determination KKM is not based on 
analysis and not on the principle as well as the steps of determination. 

The art subject is one of the most difficult in determining its assessment criteria, 
especially the assessment of skills in the art of music because subjectivity tends to take place 
in the process of assessment, as (Mudjilah, 2013) stated high subjectivity (human error ) 
often interferes in evaluating music, especially in the affective and psychomotor aspects, 
because it has not been done properly. (Gruber, 2008) observed that subjectivity in assessing 
art will be reduced if explicit assessment criteria are developed in the process of lesson 
planning. The determination of criteria or standards in the assessment of art can reduce the 
teacher's subjectivity in the assessment process, this is in line with the findings conducted 
by (Astuti, 2015) which stated that the standardization of evaluation of the learning 
achievement of musical art needs to be provided as a reference to direct the learning process 
to the clear objectives. Spooren et al. (2013) found that some teachers evaluate art products 
based on unclear categories without considering a certain criteria that can help determine 
academic development and learning. (Department, 1995) stated that the criteria used by art 
educators to make judgments are based solely on teacher training and experience as artists 
and educators, that is, the teachers’ shared understanding of the standards of each art form, 
and the level of achievement expected for the student. Therefore, the policy makers, 
curriculum planners should be able to evaluate the teacher evaluation process in the music 
subject (Chew et al., 2012) recommended that the policy makers, curriculum planners should 
guide the music subject teachers in the formulation of programs and implementations related 
to music education. 

Based on some of these findings, it can be suggested that the public has not much 
knowledge about the implementation of music subject teachers' standards for determining 
and implementing the competencies of teachers in preparing assessment plans. Therefore, 
there should be an evaluation of the implementation of the KKM value of music and art in 
junior high. This research is expected to be a reference, especially in terms of KKM 
determination of music subjects, and can be possibly used as self-reflection for music subject 
teachers in the process of determining KKM, as a review for the principal and the Education 
Office on the process of determining KKM so that it can refer the organization of special 
training for music subject teachers about KKM determination. 
 
2. METHOD 

Explanation This research was evaluation study focusing on the application of a 
determination standard in order to see the implementation of the technical procedures and 
the determination of the weighting KKM music subject at Junior High School based on 
Assessment Guide (Kementerian Pendidikan dan Kebudayaan, 2016). This study used a 
positivistic approach using qualitative data backed up by quantitative data. A discrepancy 
evaluation model developed by Malcolm Provus was used in this study, this model was 
chosen to see the gap that occurs in the implementation of the determination of complexity 
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value in the music subject KKM in SMP Negeri Kulon Progo Regency. The evaluation 
criteria used was evaluation criteria (Mardapi, 2017) as in table 1.  

Table 1. Technical Evaluation Criteria Procedures 
Criteria Procedural Technique 

Score Weighting Value Score 
Very good X ≥ 91.5 X ≥ 97 

Good 91.5> X ≥ 69 97> X ≥ 55 
Not good 69> X ≥ 46.5 55> X ≥ 13 

Not Very Good X ≤ 46.5 X ≤ 13 
 

The subject of evaluation were 6 music teachers using the 2013 curriculum and 
MBKM Curriculum with a total. Determination of the subject was done by purposive 
sampling. Data were collected through interviews, documentation and observation. 

 
3. RESULTS AND DISCUSSION 
3.1. Level of Implementation and Constraints in Determining KKM 

In aspects analyzed in determining sheet KKM used by the music teachers were the 
accordance of procedural technique and intake value weighting, complexity and resources 
to support the determination of the standard on (Kemendikbud, 2017). The descriptive 
statistical analysis can be seen in table 2.  

Table 2. Level of Technical Implementation of KKM Procedures of Music Subjects in 
Junior High School 

Aspect 2013 Curriculum MBKM Average Criteria 
Intake 0% 0% 0% Not very good 

Complexity 100% 100% 100% Very good 
Carrying capacity 66.67% 44.44% 55.55% Good 

 
Based on Table 2 above, the implementation level of KKM determination in Junior High 

School using 2013 and MBKM Curriculum in terms of technical procedure determination, 
the intake aspect obtained 0%, an average percentage and can be categorized as “not very 
good”. The complexity aspect obtained 100%, an average percentage and can be categorized 
as "excellent", while the carrying capacity aspect obtained an average percentage of 55.55% 
and can be categorized as "good”. 

The level of implementation in terms of KKM value weighting can be seen in Table 3. 
Table 3. Level of Implementation of Weighted Value of KKM Subject of Music Art in 

Junior High School 
Aspect 2013 Curriculum MBKM Average Criteria 
Intake 35% 14% 24.5% Not very good 

Complexity 71% 66.67% 78.3% Good 
Carrying capacity 0% 47.67% 23.83% Not very good 

 
Based on Table 3 above, it can be seen that the level of implementation of weighting 

values on intake aspect at schools using 2013 and MBKM curriculum obtained 24.5%, an 
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average percentage which can be categorized as "very good", while the complexity aspects 
obtained 78.3%, average percentage categorized as “good" and the carrying capacity aspect 
obtained 23.83%, average percentage categorized as “very unfavorable”. 

The constraints in determining KKM were identified by interviews with six music art 
teachers as subjects evaluation, can be seen based on the table 4 below. 

Table 3. Constraints in The Determination of KKM 
Type of Constraints Teachers Identity 

Subject 
1 

Subject 
2 

Subject 
3 

Subject 
4 

Subject 
5 

Subject 
6 

Determine the value of 
complexity 

    √       
Identify students' abilities   √ √   √ √ 
Determine the value of 
intake 

  √     √   
There is no complexity 
value established from 
the MGMP forum 

        √   

Weighting the value of 
KKM 

√      
 

According to the Table 4, one subject of evaluation has constraints in determining the 
value of complexity, the four subject evaluations have constraints in identifying students' 
abilities, the two subjects have constraints in terms of determining the value of the intake, 
one subject of evaluation has constraints because there is no agreement of complexity value 
in the forum MGMP, and one subject person has constraints in weighting the value of KKM 
3.2. Discussion 

Implementation level of value determination in intake aspect was categorized as "not 
very good", it shows that the intake  value  which is determined by the teacher is inconsistent 
with (Kemendikbud, 2017) based on analysis results interviews show that in determining the 
intake value, the teachers were not paying attention to the average music subject score of 
students in the previous semester, but only by paying attention to students' abilities in general 
without using instruments, these findings are in line with findings conducted by (Mesrawati, 
2016) that the determination of KKM by some teachers is not based on analysis and does 
not pay attention to the principles and steps of determination. In addition Spooren et al. 
(2013) found that some music subject teachers evaluate art based on unclear categories 
without regard to certain criteria that help determine academic development and learning.  

Implementation level of value determination in complexity aspect was categorized as 
"very good", indicating that the technical procedure used was already in line with 
determination, because the teachers generally have determined the complexity value by 
considering the material difficulty with the students ability, in line with the statement of 
(Anas, 2014) that the level of subject difficulty usually requires analysis steps in the diverse 
order, i.e. the students ability to absorb the subject matter and the learning process as a whole, 
in addition, it also must take into account the availability of time, and as well as teacher's 
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ability to generate ideas, creativity, innovation with learning methods that can generate 
student learning enthusiasm. 

Implementation level of value determination in carrying capacity aspect was categorized 
as "good", indicating that the technical procedures used are in accordance with standard 
determination of carrying capacity value.   The result of interview analysis shows that 
generally the teachers have determined the value of carrying capacity by paying attention to 
teacher competence, school accreditation, and infrastructure and facilities availability. As 
(Kemendikbud, 2017) affirmed that the carrying capacity component is the condition of 
educational unit which including (1) teacher competence (2) predicate of school 
accreditation; and (3) the feasibility of school facilities and infrastructure. However, the 
determination of the carrying capacity was done only by estimating, without using special 
instruments. The result of academic supervision and assessment in determining the KKM 
was found that the teachers determined the KKM without going through the correct 
procedure (Yendarman, 2016). 

Implementation level in KKM value weighting in intake and carrying capacity aspect 
was categorized as "not very good". This shows that there are some music teachers who have 
not done the proper weighting of KKM values, (Mesrawati, 2016)  in his findings suggested 
to improve teachers' understanding of KKM because teachers must know the aspects in the 
KKM and its weighting proportionally, because in fact it is explained that the teacher has 
not and even some are not able to establish KKM. In accordance with (Poerwanti et al., 
2012) found that teachers or schools did not clearly define KKM and the determination of 
KKM was not socialized to be a common understanding and a benchmark of success and 
learning. 

Based on analysis of interviews, the difficulty in determining the complexity value was 
caused by the subjects’ inability to know the students ability in the previous semester. This 
is caused by the regulation that does not allow all levels classes to get the music subject, 
which in turn leave the music subject to be taught with unsustainable system. Besides, there 
is no agreement on the complexity value of the MGMP forum, as (Kemendikbud, 2017) that 
the value of complexity can be determined, among others, through expert judgment of 
subject teachers through the Subject Teachers Consultative Forum.  

A less effective class division in music subject causes difficulty in identifying the ability 
of students through the average value of music students in the previous semester. It also 
affects the difficulty in determining the value of the intake, (Daryanto & Amirono, 2016) 
determines the value of the intake based on the achievement level of the KKM learners in 
the previous semester or class. (Margareta et al., 2012) findings also stated that teachers have 
difficulty in determining the value of intake because of the different students' ability to 
understand the material. 

 The results of the interview analysis also show that the lack of socialization in preparing 
the KKM in terms of weighting values, generally the teachers understand the concept of 
KKM determination, but not the ability of teachers in determining the weighting of KKM 
values in every aspect, so there is still weighting the value of KKM which is not determined 
proportionally. Similarly, (Margaretta, 2012) suggested that schools should provide 
technical guidance to teachers in determining KKM. 
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4. CONCLUSION  

Based on the presentation of findings and discussion, it can be concluded as follows. 
a. What was learned The implementation level of KKM determination of musical art in 

Kulon Progo State Junior High School in terms of technical procedures on the aspect of 
intake was categorized as "very unfavorable" or very unsuitable, on the aspect of 
complexity, categorized as "excellent" or very appropriate and on the aspect of carrying 
capacity categorized as "good" or in accordance with predefined criteria standards. 
Implementation level in terms of weighting the value of KKM on the aspect of intake and 
carrying capacity was categorized as "not very good" while in complexity aspects it was 
categorized as "good". 

b. The music subject teachers’ constraints in determining KKM in Kulon Progo State Junior 
High School included: (a) determining the complexity value; (b) identifying students' 
abilities; (c) determining the intake value; and (d) weighting the KKM value. 

Here are some considerations to think before determining the KKM of music subject in 
junior high school : a. there should be a need analysis on the number of art teachers at some 
schools, which will overcome the problems regarding to the incompatibility of teacher 
education background with the subjects being taught; b. there should be an evaluation related 
to the zoning system policy, which will enable all schools to meet the minimum number of 
students in one class, and at the same time teachers can meet the required teaching hours; c. 
there should be a socialization or training related to assessment, particularly on KKM 
determination of music subject, so that teachers not only understand the technical procedures 
for determining the KKM but also weighting the value of KKM in each aspect proportionally 
and the value of KKM which is determined based on the analysis is not the result of 
estimation only. 
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