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ABSTRACT 

The perception and role of practical wisdom in implementing religious moderation policies which are 

built from the lecturer's perspective are open and democratic because they uphold academic culture. 

However, the unsystematic implementation of top-down policies has the potential to ignore the 

creative participation of task implementers in the field. The approach to insert religious moderation 

is stronger when listening to the good practices of learning implementers, namely lecturers. This 

article aimed to find out the role of lecturers' initiatives in strengthening religious moderation as 

implementers of learning in non-religious courses. The research was conducted with a qualitative 

phenomenological type. The research participants involved twenty-seven non-religious lecturers from 

9 study programs. The data were extracted using the technique of focused group discussions and 

document analysis. The results of the lecturers’ practical wisdom are as follows, 1) religious 

moderation is perceived by lecturers as a wise view in responding to differences, a middle-way view 

that is not extreme to the left and right, and the ability to moderate multiculturally; 2) lecturers as 

learning actors in the field have creative, authentic and autonomous goodwill in inserting religious 

moderation so that responsive lecturers are found to prevent early risks of student radicalism, 

intolerance, and religious exclusivism; 3) lecturers can find learning methods in class by inserting 

religious moderation in general courses even though there are no technical-operational instructions 

in the learning process. It showed that lecturers in the context of implementing religious moderation 

responded quickly so that their practical wisdom provides solutions to accelerate the achievement of 

religious moderation that is actually more participatory. 
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INTRODUCTION 

Implementing the concept of religious 

moderation is in Indonesia's interests amidst 

ongoing radical religious events, intolerance, 

extremism, and terrorism (Fuad Yusuf, 2016; 

Hakim, 2021; Munir & Saputra, 2019; Alhairi, 

2017; Khoiriyah, 2019). This interest was also 

affirmed by the Ministry of Religion of the 

Republic of Indonesia and the implementer of 

State Islamic Higher Education(Abidin, 2021; 

Andrios, 2021; Decree of the Minister of 

Religion No. 93 of 2022 concerning 

Implementation of Strengthening Religious 

Moderation, 2022). Several recent studies have 

shown that several levels of educational 

institutions have implemented the policy of 

strengthening religious moderation (Afwadzi, 

2020; Ekawati et al., 2019; Husna & Thohir, 

2020; Irdani et al., 2023; Kholis & Marpuah, 

2020; Rumahuru, 2019; Zuhdi, 2018). 

However, these efforts do not yet appear 

explicit in the efforts of lecturers to bring out 

the character of religious moderation in 

educational institutions. 

International class in a higher 

education institution should trigger a moderate 

life as a consequence of inclusive relations 

with an intercultural, multicultural perspective 

and respect for diversity. Universities such as 

those in the Netherlands, Britain, the UK, 

China, and America in the last decade have 

responded to intercultural and cross-cultural 
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policies as values that ensure all students are 

comfortable, represented, and meaningfully 

involved across regional identity boundaries, 

including religion. (L. Ma, 2021; Stevenson, 

2014). Globally, higher education is 

responsive to diversity, supported by inclusive 

policies, multicultural learning designs so that 

learning life becomes fair, equal, comfortable 

and avoids clashes due to exclusivity of 

religion, culture, race, gender, and so on as an 

effort to respond to sustainable policies 

(Crespo et al., 2022; Grapin & Pereiras, 2019; 

Hamilton & Leon, 2015; Kravets et al., 2021; 

Lawyer, 2018; Mardhiah et al., 2021; Nurbatra 

& Mashhud, 2022; Ramamoorthi et al., 2023). 

This means that religious moderation in 

developing universities can not only focuses 

on formal religious learning, but also on more 

general contexts. 

If we look at the number of existing 

studies, the implementation of religious 

moderation is dominated by religious courses, 

while general courses are found to be limited 

(Anwar & Muhayati, 2021; Nashuddin, 2020; 

Nasir & Rijal, 2021; Nur Adnan Saputra et al., 

2021; Purwanto et al., 2019; Suprapto, 2020). 

Even though in the preliminary study, it was 

found that even though the policy of UIN 

Maulana Malik Ibrahim Malang does not yet 

have detailed technical instructions for 

strengthening the religious moderation 

curriculum, it turns out that several lecturers 

have created an academic culture by inserting 

religious moderation values in general courses. 

They interpret the understanding of religious 

moderation according to their free 

interpretation. It is important to reveal the good 

experiences of lecturers to show a picture of 

the implementation of autonomous religious 

moderation. The lecturer's response shows 

practical skills as an independent solution for 

translating religious moderation called the 

lecturer's practical wisdom. 

Individuals who have practical wisdom 

can increase responsibility for innovation 

(Steen et al., 2021). Several studies show that 

teachers' practical wisdom contributes to 

creating dynamic learning situations 

(Brusilovsky, 2014; Fox, 2021; Hikmawati & 

Suastra, 2021; Li, 2021; Schorn, 2018). The 

role of individuals contributes directly because 

they are subjects connected to students. 

Lecturers have a significant influence on the 

learning process and outcomes. They help 

transform change (Leal Filho et al., 2018; 

Mezirow, 2000; Souza et al., 2019; Sun, 2013) 

for the advancement of religious moderation. 

Practical wisdom can determine direction, 

innovation, and creative autonomous choices 

amidst policy uncertainty (Chatterjee, 2022; 

Eriksen et al., 2014; YS Ma, 2021; Marshall & 

Thorburn, 2014; Savin-Baden & Major, 2010; 

Schneider, 1990; Stenberg & Maaranen, 

2020). Several researches and expert views 

also show that practical wisdom contributes to 

better educational implementation (Havlick & 

Hourdequin, 2005; Jakubik, 2020; Lunenberg 

& Korthagen, 2009; Marshall & Thorburn, 

2014; Roca, 2008; Stenberg & Maaranen, 

2020). When lecturers' practical wisdom in 

implementing religious moderation learning is 

recognized, it is important to accommodate it 

so that these forms of participatory response by 

general course lecturers can become an 

example and inspiration for other general 

course lecturers. 

Referring to Rogan & Anderson 

(2011), such autonomous commitment 

strengthens concern, scientific capacity, and 

experience in the classroom to find a way to 

overcome the gap in the implementation of 

religious moderation. Religious moderation 

becomes an important issue when policies that 

integrate the experience of practical wisdom, 

creativity and professional responses of 

lecturers become a strategy for implementing 

the value of religious moderation (Huat See, 

2018; Leal Filho et al., 2018; Steen et al., 

2021). It is important to appreciate the 

practical wisdom of lecturers as a democratic 

process in strengthening religious moderation 

because the challenge of curriculum change 

requires the responses of many parties, 

individual motivation, and practical wisdom 

itself (Guo-Brennan, 2016; Huang, 2015; 

Rogan & Anderson, 2011; Sidebotham et al., 

2017; Vreuls et al., 2022). 

Therefore, this article attempts to 

reveal the role of lecturers in the absence of 

technical guidance on religious moderation in 

the context of State Islamic Universities. A 

number of studies highlighted the diversity of 
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formal implementation but have not yet 

recognized how the dynamics of general 

course lecturers contribute to the process of 

initiating religious moderation learning 

(Anwar & Muhayati, 2021; Budiyono, 2020; 

Ekawati et al., 2019; Nasir & Rijal, 2021; 

Purwanto et al., 2019). Apart from that, the 

dynamics of thoughts, attitudes, and choices of 

action have not been sufficiently reflected in 

the religious moderation policy process which 

is still being initiated, and there are no 

technical instructions, especially for general 

course lecturers. This article aimed to analyze 

1) the perceptions of general course lecturers 

in understanding religious moderation, 2) the 

responses and active role of general course 

lecturers in implementing religious moderation 

values, and 3) policies related to the technical 

implementation of religious moderation values 

in general courses. It was hoped that the 

answers to these three questions would become 

potential and sustainable policies for a more 

participatory and democratic model of 

implementing and managing religious 

moderation resources. 

The active participation of general 

course lecturers in implementing the value of 

religious moderation is supported by the 

freedom and dynamics of academic culture. 

First, a constructive approach can stimulate 

lecturers to continue to improve their 

achievements in conveying the values of 

religious moderation. Second, the implicit 

insertion or delivery model is a form of 

lecturers’ creativity so that the value of 

religious moderation becomes more fluid, 

flexible and dynamic, non-reactionary. Third, 

policy makers can derive technical instructions 

more easily because the experience of the 

model appreciates lecturers as active actors, 

namely referring to the practical wisdom of 

lecturers. Thus, the religious moderation 

policy has democratic and participatory value 

amidst several policies that are always top-

down when it comes to the performance of 

educational unit curriculum development. 

 

RESEACRH METHODS 

This article was developed from 

qualitative phenomenological research, 

revealing the awareness of the practice of 

meaning and experience of implementing 

religious moderation by lecturers, especially 

those who teach general courses (Neubauer et 

al., 2019; Sundler et al., 2019). 

Research Participants 

The research subjects were twenty-one 

interdisciplinary lecturers who independently 

developed religious moderation, both those 

who already had an RPS (Semester Lesson 

Plan) with an insertion system and those who 

did not but had already practiced the value of 

religious moderation in the classroom. The 

twenty-one lecturers were in the Faculty of 

Science and Technology (2 people), Faculty of 

Tarbiyah and Teacher Training (2 people), 

Faculty of Humanities (3 people), Arabic 

Language Study Program (2 people), Faculty 

of Psychology (2 people), Faculty of Sharia (4 

people), Economics Faculty (2 people), 

Mathematics Study Program (2 people), 

Arabic Language Learning and Activity Center 

(2 people). 

 

Data Collection Techniques 

Participants were invited to discuss the 

themes that had been prepared. The semi-

structured FGD guide contains a number of 

questions as follows; 1) What do you 

understand from the concept of religious 

moderation which is the policy of the Ministry 

of Religion of the Republic of Indonesia?, 2) 

How do you know about this concept?, 3) In 

your opinion, what kind of religious attitude or 

examples are there?, 4) What do you think of 

the religious moderation policy? Is it relevant 

to be implemented in educational institutions 

or education at the tertiary level? If yes why 

and if no why?, 5) In your opinion, is the 

internalization of religious moderation more 

relevant to apply to religious courses, for 

example, fiqh study courses? What about non-

religious courses such as English, Indonesian, 

and research methodology?, 6) Based on your 

teaching experience, Have the existing courses 

accommodated or internalized the values of 

religious moderation? 7) If yes, what are some 

examples? Is it explicitly written in the SAP 

(Course Unit) or RPS (Semester Lesson 

Plan)?, 8) If not, what are your ways or 

strategies to internalize the concept of religious 
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moderation in the courses you teach and the 

teaching and learning process? 

Documents were limited to policy texts, 

RPS, SAP, and relevant books as references for 

religious moderation policies. 

 

Data Credibility 

Data are considered valid (meeting 

analysis requirements and verified) by testing 

based on a triangulation approach. The 

technique is to cross-check a collection of 

similar facts. If a collection of similar facts 

corroborates each other, the data is considered 

to have internal external confirmation. Data 

that have been tested were used as material to 

derive categorizations, themes, and concepts 

which are confirmed by theoretical 

triangulation. If the data and themes are 

considered linear in theory, then the credibility 

of the data is declared valid and worthy of 

interpretation. 

 

Data Analysis 

Based on the informants’ data in the 

FGD, the first data analysis stage, data 

reduction, was conducted. This was done to 

make the data easier to analyze, simplify, 

classify and dispose of after in vivo coding. 

Second, the data were displayed systematically 

to make it easy to understanfod using similar 

fact categorization patterns. Third, the data 

were concluded and verified through 

temporary thematic categorization. Fourth, the 

theme and concept of similar categorization 

trends were determined. Fifth, reflective, 

descriptive, and original (emic) interpretations 

were made inductively so that they were linear 

between credible facts, categorization, themes, 

and concepts. Thus, the research findings were 

objective towards the original interpretations 

based on emic narratives. 

 

RESULT AND DISCUSSION 

Good practice is practical wisdom that 

can be used to respond to policies and 

management of religious moderation in higher 

education so that it is more sustainable, 

comprehensive, and coherent (Cugueró-

Escofet & Rosanas, 2020; Intezari, 2016; 

Roos, 2017; Schmidpeter & Lewtas, 2016). 

There were three important findings to expand 

the practical extent of religious moderation 

which had the potential to support 

sustainability and shape academic culture in 

campus life. First, there was a wise 

construction showing inclusive views and 

attitudes in perceiving the meaning of religious 

moderation. Second, there was practical 

wisdom in which non-religious lecturers 

preferred to use for a religious moderation 

insertion approach in classroom learning. 

Third, even though we were waiting for policy 

and technical guidance from the leader, the 

lecturers’ creative practical wisdom provide 

independent solution to develop religious 

moderation in general courses. The lecturer's 

wise response encouraged religious 

moderation to run with the spirit of academic 

culture. The following describes the results of 

the emic narrative description to clarify the 

findings, without being accompanied by a 

particular theory. 

Perceptions on the Meaning of 

Religious Moderation by Lecturers 

Religious moderation is interpreted by 

lecturers as a way of viewing and affection in 

seeing religious differences. The perspective 

of tolerance is interpreted as a view of 

understanding other religions or seeing 

differences in religious perspectives (FI1; 

SA4; SA1). Religious moderation is also 

interpreted as an understanding of tolerance 

(FI2), including cultural differences (H16). 

UIN Malang lecturers who implemented RPS 

moderation as well as those who were creative 

in implementing moderation, interpreted it as 

tolerance in viewing differences in beliefs. As 

one lecturer stated, 

"Religious moderation is how we 

understand Islam not from my perspective, but 

from various perspectives and that makes us 

more tolerant." (FI12). 

Religious moderation also means the 

ability to take a middle position and emphasize 

the part of religious observance for good. 

According to UIN Malang lecturers, a form of 

religious moderation is religious behavior that 

is not too extreme right or extreme left such as 

religious moderation in economic behavior 

which is in the middle (E17). This means that 

even though the economic concept comes from 

the West and is permitted by the West, in Islam 
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it is better to choose what it is (E20). Likewise, 

tolerance is perceiving an event related to 

differences in beliefs (SY15; F13). So religious 

moderation is not accepted at face value and 

then implemented immediately, but requires 

consideration in implementing it. Religious 

moderation still refers to religious obedience 

that leads a middle path to goodness. 

 

Table 1. Perceptions on the Meaning of 

Religious Moderation by Lecturers 

Key Facts Interpretation 

A view with a different 

perspective 

Perspective 

More tolerant understanding 

How to see the differences 

Obedient, not extreme left 

or right 

Middle way 

In the middle 

Be considerate 

Behave and perceive 

differences 

It doesn't have to be the 

same culture of origin 

Multicultural 

Moderation 

Can be in various 

cultures 

Take a good 

concept 

Information: Taken from the coding 

results of key FGD facts 

 

Tolerance is also considered as an 

effect of multicultural contact which gives 

birth to new meanings from the original 

because the reproduction of the original culture 

is not intact or originally practiced in other 

cultures. This meaning arises from the 

awareness of lecturers who teach English. 

They said that the English accent does not have 

to be the same as British speakers (H5). In 

language, there is also the term tolerance 

awareness. According to an English lecturer, 

moderation can be interpreted as the speakers 

of English accept or tolerate the diversity of 

speakers and accents from each culture (H5-6). 

For economics lecturers, moderation means 

critical acceptance of the Western economic 

theories which according to Islam are also 

accepted or considered to be good concepts 

from the perspective of Islamic studies (E20). 

Religious moderation is an intersection that 

gives rise to new meanings, ways of learning 

that can be applied based on local culture, and 

critical dialogue for the synthesis of thinking 

that is in line with the Islamic point of view. 

Alternatives to Implementing 

Religious Moderation Amidst the Absence of 

Technical Guidelines 

Religious moderation was given by 

UIN Malang lecturers to students by inserting 

material into the courses being taught (SA2; 

FI15). This was because there is no systematic 

reference for implementing religious 

moderation at UIN Malang. However, they did 

not remain silent. They had alternative 

creations so that religious moderation could 

immediately become the spirit of the teaching 

and learning process (F16). Facing this reality, 

several lecturers presented religious 

moderation material developed on the basis of 

their own initiative (BA6). Some things were 

conveyed implicitly (BA2b) when giving 

lectures, such as giving examples of attitudes, 

behavior, or values that reflect religious 

moderation (BA4; P1). Some included issues 

that were currently being discussed in class 

(H1). So, religious moderation was given by 

UIN Malang lecturers implicitly by inserting 

and giving direct examples about religious 

moderation. An alternative creation process 

that they just have to undergo. 

The theme of religious moderation 

conveyed to students was taken from events or 

issues that were being widely reported and 

widely discussed (SA5; SA9). In order to 

attract students to discuss religious moderation 

(FI9a), a lecturer talked more about the 

experiences they had had (FI9b). Apart from 

that, the lecturer developed this issue from a 

contemporary historical theme to provide a 

stimulus for students to discuss religious 

moderation (FI5). Some included previous 

courses that are related to religious moderation 

and are discussed to enrich the scope of 

religious moderation (FI7). There was even a 

hidden approach to find out whether students 

have the potential for moderate attitudes or are 

exposed to radicalism by provoking students' 

stories (BA5). If there were differences in 

understanding and indications of radicalism, 

the lecturer will try to straighten out the 

students' views (BA3). Lecturers have a 

variety of ways of developing an 

understanding of religious moderation so it 
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appears they use a more inclusive approach 

(See Table 2). 

 

Table 2. Classroom Dynamics of 

Moderation Materials 

Key Facts Interpretation 

Developed by myself Alternative 

creation Slipping issues 

Looking for gaps in courses 

Implicitly insert 

moderation 

Insert values 

Hot news events Contents of 

religious 

moderation 

lectures 

Telling about experiences 

Detection of hidden 

radicals 

Straightening the view of 

radical exposure 

Accommodating religious 

complaints 

It was the student who 

started raising the issue 

Student response 

Do not refuse & argue 

Discussion responses 

indicate whether or not they 

have been exposed to 

radicalism 

Information: Compilation of 

keywords from FGD with lecturers. 

 

From the response of UIN Malang 

students, it was found that they did not reject 

or deny religious moderation during 

discussions in class (SA3). Even though they 

did not criticize the concept of religious 

moderation (E3), they also did not ask what 

religious moderation was (E14). They 

continued to discuss (BA2) the concepts of 

religious moderation and how to implement 

them. Usually, the discussion themes they 

discussed come from student speech as a 

discussion theme (BA3). When the discussion 

went off track, the lecturer returned the flow of 

discussion to the subject they were studying. It 

was also found that students' responses tend to 

refuse to respect the flag and reject Pancasila. 

Through this discussion, a lecturer had the 

opportunity to detect the level of student 

exposure to radicalism. In classes attended by 

a number of general lecturers, there was no 

significant conflict regarding the issue of 

religious moderation. There were also no 

serious cases found that showed students' 

responses that indicated radicalism or 

intolerance, such as refusing to respect the flag, 

Pancasila, and various Indonesian national 

anthem (Indonesia Raya). For students with a 

religious background (Islamic boarding 

school), they discussed religious moderation 

with religious themes, or Islam, the 

relationship between Western economic 

concepts and Islam (SY11, 12; E10, E12). 

Meanwhile, non-religious students responded 

that interfaith marriages were treated as a 

personal right (SY14). Students responded to 

the issue of religious moderation without being 

contradictory, but instead, they had a critical 

response to cases that were common or 

sensitive debates on the practice of religious 

moderation. 

Map of Perceptions on Religious 

Moderation Policies in the Eyes of General 

Lecturers 

UIN Maulana Malik Ibrahim Malang 

stakeholders have good intentions in the 

development of religious moderation but was 

faced with perceptions that were not yet 

systemic in the implementation of learning in 

the classroom. The good will of the campus 

had given rise to initiatives such as a religious 

moderation workshop among a limited number 

of lecturers (P5), a religious integration and 

moderation unit (P6), and some had included 

religious moderation in the Course Unit (BA1). 

In discussions, general lecturers felt it was 

important to get technical guidance in learning 

and understanding religious moderation which 

was translated as a special curriculum in 

general courses (CL8; SY5). Their wishes had 

also been conveyed to the leaders (BE3, BE4, 

E8), but the technical instructions had not been 

received by the lecturers. In fact, the lecturers 

realized the importance of religious 

moderation being included in learning after 

following the Pekerti program (FI10; FI20; 

BA2; SY4; P11), inspired by research 

experience (H7), awareness of religious 

moderation in everyday life (FI19) and 

obtained from discussions between colleagues 

teaching related subjects (P10). This condition 

made lecturers reluctant to implement religious 

moderation. They were confused, worried and 

had difficulty applying it in general courses 

(MT1, 2; SY2; P14; F14; P16; E13; SA6). The 

reason was that they do not understand the 
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content, and religious moderation cannot be 

forced and is difficult to integrate with general 

course CPL (Graduate Learning Outcomes). 

Some suggested that it would be better to 

create your own course ((P7, CL1; CL4, CL5; 

E4; F113; SY1). Although religious 

moderation has become a good will for 

learning, general course lecturers still need to 

wait for systemic policies to teach. 

The effect was that it is confusing for 

lecturers who teach general courses to 

integrate religious moderation into RPS and 

SAP technically. This condition happened 

because all general lecturers have not received 

a comprehensive workshop on religious 

moderation (E2) and there is no technical 

guidance from the Ministry of Religion (H15). 

They stated that religious moderation has not 

been included in RPS and SAP and  it has not 

been implemented as a topic of discussion in 

management, accounting, and MBKM courses 

(SA8; E5; E5; FI4; H9; F112; P9). Religious 

moderation was therefore considered by 

lecturers to be incomplete and is still lacking 

because the technical guidance does not 

contain references, explanations, benchmarks, 

and standardization to be applied in non-

religious courses (H2; BE1; P15; SY6; SY7). 

In this confusion, lecturers hope for a technical 

formulation because religious moderation is 

considered very important, such as in legal 

cases (SY8; SY9; CL3; SY19). Even though 

there was confusion because of no technical 

instructions, the lecturers still hope to get a 

standardized formula that can be used as a 

reference to develop religious moderation in 

general courses. This need is very important 

for general courses especially if the case of 

religious moderation enriches certain subject 

areas, for example, positive law courses. 

 

Table 3. Perceptions and Efforts to 

Implement Religious Moderation by 

Lecturers 

Key Facts Interpretation 

There is a religious moderation 

workshop 

Good will & 

waiting for 

policy certainty A house of religious moderation was 

formed 

Someone has already included SAP 

Important after joining the Pekerti 

Program 

Confused, worried, and in trouble 

It cannot be enforced in the general 

Constitutional Court 

It's better to be your own course 

Not yet implemented in RPS/SAP Lecturers need 

applied 

references 
Not yet finalized as a reference (size, 

standard) 

Requires task reference formulation 

Even if you have not asked, practice 

first 

Finding 

application gaps 

Using explicit, implicit loopholes 

Moderation gaps are tried in the Civil 

Law Constitutional Court, Arabic and 

English, Listening courses, Islamic 

Economics, Management, Fine Arts 

Information: Processed from FGD 

keyword coding with lecturers 

 

The lecturer found a gap in the course. 

Even though there is no definite formula, 

lecturers are looking for ways to implement 

religious moderation in general courses. 

Indeed, there had been no formal written 

request to integrate religious moderation into 

learning because the reference for the SAP has 

not yet become a comprehensive circulation 

(H11, 14). Several lecturers did not remain idle 

in facing this situation. They immediately 

practiced the integration of religious 

moderation into general courses (SAP) which 

could indeed be implemented (H11; SY3). 

Some of the methods applied include explicitly 

and implicitly looking for gaps by inserting 

religious moderation material (CL10; Fl15; 

FI21; BA1; CL6; E7; P2; P12), inserting it into 

student attitudes, providing moderated skills, 

incorporating it in the final assignment, 

replacing subjects with Islamic names without 

having to make verses, and applying 

intercultural techniques in learning 

(intercultural-learning) English (CL2; CL7; 

H3; H4, 8; P13; H12;). Some lecturers were 

lucky enough to be able to insert religious 

moderation based on the references related to 

Islamic economics written by other lecturers 

related to Islamic economics. They had taught 

Pancasila and Citizenship courses, and 

thematically some had materials on the history 

of international and Indonesian terrorism (E18; 

F18). These various methods have been 

applied in several courses such as Civil Law, 

Arabic and English, Listening (BA1; CL6; H4; 

H12), Islamic Economics, Management (E7), 
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Fine Arts (FI21), and Developmental 

Psychology (P2). Lecturers moved to seek 

autonomy in taking on the role of 

implementing religious moderation in 

accordance with their understanding and 

teaching skills (see Table 3). 

 

Learning Religious Moderation; Alternative 

Creations for Non-Religious Lecturers 

Based on a constructive approach, 

the lack of uniform understanding of religious 

moderation showed the existence of awareness 

of thought and independence of initiative in 

developing religious moderation in general 

courses. The constructive meaning brings the 

meaning of religious moderation into the 

lecturer's authentic understanding. Religious 

moderation is seen as a form of tolerance of 

viewpoints, affection, and a middle ground for 

differences. Tolerance is also a multicultural 

practice that can be applied in learning 

practices with critical dialogue between local 

and foreign cultures. Religious moderation is 

accepted as part of adherence to the good 

values of religion. Awareness of this 

understanding is necessary for lecturers. Even 

though they have not fully accepted the 

curriculum implementation policy in courses, 

they have translated religious moderation with 

a free interpretation. Authentic initiation 

becomes an alternative creation without 

waiting for top-down policies in the Semester 

Lesson Plan. Even alternative creations 

provide authentic de-radicalization by non-

religious lecturers. They have attempted to 

improvise the learning process by developing 

the implementation of moderation according to 

their own methods, inserting and maximizing 

class discussions. Lecturers, as a matter of fact, 

become de-radicalization actors in the 

classroom with storytelling techniques, early 

detection of exposed students, straightening 

students' views, and accepting students' stories 

about radicalism. Based on this experience, 

there were no students who strongly rejected 

religious moderation in courses. It seems that, 

despite the uncertainty of waiting for the 

redesign policy to color the UIN Malik Malang 

curriculum regarding religious moderation in 

RPS/SAP, the involvement of some lecturers 

in workshops, and Pekerti training, has become 

an active awareness of lecturers' religious 

moderation actors. In the midst of uncertainty, 

understanding, awareness and the role of being 

involved in religious moderation activities 

actually increase the role of lecturers as 

authentic creative actors for religious 

deradicalization in learning. This potential 

characterizes the emergence of wisdom (Baltes 

& Staudinger, 2000; Schneider, 1990; 

Sternberg & Lebuda, 2019). 

The effect of constructive awareness 

makes the implementation of religious 

moderation set in an inclusive, critical, and 

preventive manner. The inclusive method is 

more flexible because religious moderation 

develops implicitly by including and providing 

examples to students of various contexts of 

religious moderation. In terms of content, 

learning about religious moderation was 

explored from events or issues that are 

popularly developing. This method 

encouraged lecturers to have the ability to 

develop religious moderation in a more 

dynamic, responsive, and independent manner. 

Even the lecturers were also accommodating to 

issues raised by students in responding to 

various developments in student 

understanding. An open perspective provides 

flexibility for students' viewpoints so that they 

do not reject or dispute religious moderation. 

The inclusive approach has opened up 

lecturers' responses to deradicalization, early 

detection, and preventing the emergence of 

intolerant behavior in a consultative manner. 

This sensitivity showed lecturers’ good 

intentions by not just waiting for policy, but is 

driven by sensitivity and willingness to 

transform awareness of religious moderation in 

their learning without any antagonistic 

reactions from students. The model of 

implementing inclusive learning and the 

critical response is the good intentions of the 

considerate lecturers as a characteristic of 

active practical wisdom in supporting 

sustainable policies (Lunenberg & Korthagen, 

2009; Y.S. Ma,2021; Schmidpeter & Lewtas, 

2016). 
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Figure 1. Map of the surplus model of 

practical wisdom for inserting religious 

moderation in the midst of waiting for policy. 

 

The learning design skills required 

by general lecturers to ensure the 

implementation of religious moderation 

specifically for general courses are still 

neglected. Even though they have autonomous 

creation with a responsive-inclusive approach, 

alignment regarding religious moderation 

responsibilities for general courses is an 

authoritative key so that lecturers are not in a 

policy dilemma. On one hand, there is moral 

responsibility, but on the other hand, there is 

no uniformity in the implementation of 

religious moderation in semester lesson plans 

and lecture course units. The moral strength 

policy model by increasing the capacity of 

lecturers through various workshops and 

training creates autonomous good will but is 

unable to provide quality control in the process 

of planning, implementing, monitoring, and 

evaluating the impact on measurable religious 

moderation for students. In this context, 

personal awareness at both management and 

lecturer levels has spread personal 

commitment to religious moderation, but the 

policy dilemma makes the affirmation of 

religious moderation intrinsic and not an 

awareness of learning management. The policy 

dilemma still provided an opportunity for 

lecturers' professional awareness and 

commitment to freely insert religious 

moderation but has not yet demonstrated 

standardized implementation of the RPS and 

SAP policies in all study programs. 

Conceptually, there is a surplus of 

practical wisdom in developing religious 

moderation for general course lecturers as 

concluded in Figure 1. 

Challenges of General/Non-

Religious Lecturers, Dilemmas of Religious 

Moderation Implementation Policies 

Lecturers who have personal 

knowledge awareness, knowledge obtained 

from workshops, and Pekerti training 

encourage the autonomy in implementing 

religious moderation in general course 

learning. This study showed the role of 

lecturers as authentic creative actors directly 

contributes to the potential for religious de-

radicalization which directly intersects with 

students' understanding of religion. According 

to Miles Tribble (2020), this actor becomes an 

important agent in learning to guide the 

continued strengthening of theological ethics 

as a public consciousness. This potential 

becomes a genius surplus in the context of 

general course learning which shows the 

growth of inclusive learning and critical 

response as good will and the professional 

responsibility of lecturers in developing 

moderate religious learning. This genius 

surplus proves that lecturers' literacy about 

religious moderation has been transformed into 

inclusive professional awareness(Ali et al., 

2021; Atmaja, 2020; Rahmat, 2018; Winditya 

et al., 2021). This means, although there was 

no reference in developing religious 

moderation at the derivative policy level to 

redesign the RPS and SAP, it provides space 

for professional ethics growth and culture and 

implements religious moderation in general 

courses. 

This genius surplus was also 

replicated in the implementation of religious 

moderation using a substantial material 

approach, namely learning practices that 

emphasize inclusive responses, the presence of 

religious moderation materials, and the 

opening of discursive space in religious 

moderation learning practices (Anwar & 

Muhayati, 2021; Nasir & Rijal, 2021; 

Purwanto et al., 2019; Rahmat & Yahya, 

2022). In this way, even though there were no 

implementation standards, the lecturers 

became intelligent actors who reject academic 

culture in the process of inserting religious 

moderation. They were the lead actors in 
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religious moderation even though it has not 

been confirmed systemically in the technical 

policies for the development of the RPS and 

SAP. Analysis of the role of actors in several 

studies showed their importance as agents of 

de-radicalization, promotion of moderation, 

and the power of creating religious peace in 

religious dialogue and tolerance. The voices of 

lecturers who were creatively responsive with 

the autonomy to develop an inclusive 

discourse on religious moderation requires the 

birth of religious moderation agents at the 

campus level, characteristics of practical 

wisdom that works to support policy (Huang, 

2015; Kinowska & Sienkiewicz, 2020; Lisman 

& Sternberg, 2013; Roca, 2008; Sternberg & 

Lebuda, 2019). The power of this agency 

strengthens the birth of creative actors needed 

by educational institutions. A number of 

studies have shown that the institutional level, 

curriculum materials, and moderate 

internalization of religious values are focused 

on religious subjects (Anwar & Muhayati, 

2021; Islam, 2020; Nasir & Rijal, 2021; 

Parker, 2014; Purwanto et al., 2019; Rahmat, 

2018) and the emergence of local wisdom 

values as a reinforcement of tolerance learning 

(Arifin et al., 2019). However, in this research, 

the role of responsive-creative actors showed 

the institution's responsibility towards non-

religious subject stakeholders to care about the 

transformation of religious moderation in the 

classroom. The presence of actors who have 

attitudes, and role models of moderation and 

tolerance, is also an important key for learning 

about understanding inter-religious peaceful 

life (Anwar & Muhayati, 2021; Miles-Tribble, 

2020; Purwanto et al., 2019). This article also 

showed the independent process of lecturer 

actors who become responsive creators that are 

needed as a form of responsibility for religious 

teaching (Syafi'ie et al., 2021) for the 

continuous transformation of religious 

moderation in general courses. In fact, most 

religious moderation and other models of 

tolerance education have been developed in 

religious education (Araniri, 2020; Chadidjah 

et al., 2021; Rahmat & Yahya, 2022). This 

study provided reinforcement that the 

academic culture that is built and the practical 

wisdom that works can create creative 

responsive actors in inserting religious 

moderation autonomously through voice (free 

interpretation of lecturers) even though there is 

no technical guidance policy in learning 

practices (Conroy et al., 2021; Rocha, 2021; 

Schwartz, 2011; Schwartz & Sharpe, 2006). 

Efforts to encourage the 

strengthening of religious moderation 

specifically within higher education 

institutions can be carried out at two levels, 

namely at the agent (actor) level and the level 

of strengthening the curriculum within a higher 

education organization. This article provided 

reinforcement that theoretically, 1) based on a 

constructive approach, lecturers have freedom 

of thought and are still given space to 

implement religious moderation according to 

free interpretation. This independence is a 

potential asset amidst the absence of 

standardization policies for the development of 

learning practices and shows autonomous 

creative responses in the insertion of religious 

moderation in classrooms. 2) This is formed by 

autonomous awareness and the stimulation of 

academic culture through experience, 

workshops, training, and character 

development. Such autonomous creators 

become agents who strengthen the delivery of 

religious moderation and prevent 

radicalization, or intolerance, including 

creating engagement to foster learning 

character (Araniri, 2020; Huat See, 2018; 

Junaidi, 2018; Mustakim et al., 2021) with the 

value of religious moderation. Based on 

practical interests, this paper showed that 3) in 

terms of organizational culture, the 

commitment to developing academic 

organizations through strengthening access to 

religious moderation for lecturers has 

implications for the insertion of religious 

moderation from religious subjects to non-

religious subjects. Meanwhile, 4) the leaders 

immediately responded to the policy dilemma 

by developing standards in the curriculum for 

both religious and non-religious courses so that 

lecturers as autonomous actors can plan, 

monitor, and evaluate learning. This policy has 

become widely implemented in a number of 

educational institutions, both public and 

religious, and at all levels of education (Anwar 

& Muhayati, 2021; Araniri, 2020; Arifin et al., 
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2019; Chadidjah et al., 2021; Islam, 2020; 

Junaidi, 2018; Miles-Tribble, 2020; Nasir & 

Rijal, 2021; Parker, 2014; Purwanto et al., 

2019; Rahmat & Yahya, 2022; Syafi'ie et al., 

2021). This article can be useful for other 

higher education institutions, especially those 

that have not implemented the policy of 

strengthening religious moderation, but doing 

such things as free constructive interpretation 

from lecturers who already understand, have 

received training, workshops, character 

training, and other experiences that can be 

activated as actors, which creates a responsive, 

inclusive, and critical class situation for the 

insertion of religious moderation. This 

reinforces that religious moderation can be 

developed as a strong basis for academic 

culture. Meanwhile, affirmative policies in the 

form of curriculum development variances, 

RPS, and SAP can become a systemic 

commitment to updating opportunities for 

implementing religious moderation. 

 

CONCLUSION 

This article showed the understanding 

of non-religious lecturers, 1) in a constructive 

way, lecturers understand religious moderation 

as a way of seeing differences, a middle way 

(not right-left, tolerance), and multicultural 

moderation. This perspective still shows the 

corridor of religious moderation as formulated 

by the Ministry of Religion between national 

commitment, tolerance, non-violence, and 

accommodating local culture, 2) stimulation of 

academic culture fosters practical wisdom 

characterized by the goodwill of creative, 

authentic-autonomous actors so they are 

skilled at inserting religious moderation 

through an inclusive approach, critical and 

preventive response to avoid exposure to 

student radicalism, intolerance and 

exclusivism; 3) one of the personal 

characteristics of wise people is that they 

continue to find opportunities to insert 

religious moderation in learning to 

demonstrate professional ability even though 

non-religious lecturers are waiting for 

confirmation of practical policy references in 

learning. They still have professional 

responsibilities supported by the learning 

academy culture. They become creative and 

authentic actors in transforming religious 

moderation in non-religious courses. 

This article was presented and limited 

to a model of nonreligious lecturers' initial 

professional commitment in realizing religious 

moderation even though there had been no 

certainty about the standards for implementing 

it in learning. Furthermore, there had been no 

technical description for the insertion of 

religious moderation in the context of 

measurable planning, implementation, and 

evaluation of learning. This research is limited 

to the phenomenological context of lecturers' 

efforts to transform their understanding of 

religious moderation which has been built by 

the university through various reinforcements 

such as workshops, training, and involvement 

in Pekerti activities. This limitation can be 

followed up in further research to obtain policy 

responses in the management of standardizing 

the implementation of religious moderation. 

Apart from that, other researchers can also 

develop an academic culture in starting to 

strengthen religious moderation, such as using 

a development research approach. Although 

there is no definite policy to regulate the 

technical aspects of strengthening religious 

moderation in learning, moderation houses, 

faculties, or study programs can be utilized to 

increase insight into religious moderation for 

general course lecturers. 

 

REFERENCES 

Abidin, A.Z. (2021). The values of religious 

moderation in Permendikbud no. 37 of 

2018. JIRA: Journal of Innovation and 

Academic Research, 2(5), 729-736. 

https://doi.org/10.47387/jira.v2i5.135 

Afwadzi, B. (2020). Building religious 

moderation in Al-Qur'an education parks 

with wasathiyah parenting and Qur'anic 

libraries. Transformation: Journal of 

Community Service. 16(2), 106–120. 

https://doi.org/10.20414/transformation.v

16i2.2647 

Alhairi, A. (2017). Anti-radicalism education: 

Efforts to reduce radical movements. 

Tarbawi: Journal of Islamic Education. 

4(2), 109-122. 

https://doi.org/10.34001/tarbawi.v14i2.6

17 



362| Psikis : Jurnal Psikologi Islami Vol 9 No 2 December 2023 

P-ISSN: 2502-728X 

E-ISSN: 2549-6468 

Ali, N., Afwadzi, B., Abdullah, I., & Mukmin, 

MI (2021). Interreligious literacy learning 

as a counter-radicalization method: A 

new trend among institutions of Islamic 

higher education in Indonesia. Islam and 

Christian-Muslim Relations. 32(2), 1-23. 

https://doi.org/10.1080/09596410.2021.1

996978 

Andrios, B. (2021). The Minister of Religion 

asked PTKIN to become a center for 

developing religious moderation. 

Ministry of Religion of the Republic of 

Indonesia. The discussion includes 

reflection on theoretical findings, 

theoretical comparisons, and theoretical 

implications for the context of religious 

moderation in curriculum development or 

semester learning plans. First, the 

discussion will discuss critical reflection 

Anwar, RN, & Muhayati, S. (2021). Efforts to 

build an attitude of religious moderation 

through Islamic religious education for 

public university students. Al-

Tadzkiyyah: Journal of Islamic 

Education. 12(1), 1-15.  

https://doi.org/ 

10.24042/atjpi.v12i1.7717 

Araniri, N. (2020). The role of Islamic 

religious education teachers in instilling 

tolerant religious attitudes. Risâlah, 

Journal of Islamic Education and Studies. 

6(1), 54-65. 

https://doi.org/10.31943/jurnal_rilahan.v

6i1.122 

Arifin, IF, Musaddad, AA, & Sudiyanto, S. 

(2019). Constructing social attitudes and 

religious tolerance in emerald diversity 

through teaching of religion and cultural 

values. Al-Ta Lim Journal. 26(2), 147-

159. 

https://doi.org/10.15548/jt.v26i2.539 

Atmaja, AK (2020). Responding to 

contemporary problems with inclusive 

da'wah as humanist communication. 

Mawa'izh: Journal of Da'wah and 

Humanitarian Social Development. 

11(2), 130-152. 

https://doi.org/10.32923/maw.v11i2.130

8 

Baltes, P. B., & Staudinger, U. M. (2000). 

Wisdom: A metaheuristic (pragmatic) to 

orchestrate mind and virtue toward 

excellence. American Psychologist. 

55(1), 122-36 

https://doi.org/10.1037/0003-

066X.55.1.122 

Brusilovsky, P. (2014). Collective class 

Wisdom: Collaborative lecture 

annotation. Computers. 47(2), 6-6. 

https://doi.org/10.1109/MC.2014.55 

Budiyono. (2020). B model of religious 

moderation education based on local 

wisdom at IAIN Pontianak. Journal of 

Education: Research and Conceptual. 

4(3), 405-413 

https://doi.org/10.28926/riset_kontual.v4

i3.238 

Chadidjah, S., Kusnayat, A., Ruswandi, U., & 

Syamsul Arifin, B. (2021). 

Implementation of religious moderation 

values in PAI learning. Al-Hasanah: 

Islamic Religious Education Journal. 

1(2), 159-167. 

https://doi.org/10.51729/6120 

Chatterjee, D. (2022). Wisdom of Uncertainty. 

In Karma Sutras: Leadership and Wisdom 

in Uncertain Times. 

https://doi.org/10.4135/9789354792939.

n1 

Conroy, M., Malik, A.Y., Hale, C., Weir, C., 

Brockie, A., & Turner, C. (2021). Using 

practical wisdom to facilitate ethical 

decision-making: A major empirical 

study of phronesis in the decision 

narratives of doctors. BMC Medical 

Ethics. 22(1), 

https://doi.org/10.1186/s12910-021-

00581-y 

Crespo, J.E., Zúñiga, M. Á. Á., & Sánchez, 

A.M. (2022). Corporate governance, 

higher education, and sustainability in a 

multicultural context. Revista de 

Filosofia (Venezuela). 39(100), 104-113. 

https://doi.org/10.5281/zenodo.5979751 

Cugueró-Escofet, N., & Rosanas, J. M. (2020). 

Practical wisdom for sustainable 

management and knowledge sharing. 

Sustainability (Switzerland). 12(10), 

4173. 

https://doi.org/10.3390/su12104173 

Ekawati, E., Suparta, M., Sirin, K., Maftuhah, 

M., & Pifianti, A. (2019). Moderation of 



Mohammad Mahpur, et al Perception And Role Of Lecturers’ Practical Wisdom… |363 

P-ISSN: 2502-728X 

E-ISSN: 2549-6468 

higher education curriculum in religious 

deradicalization in Indonesia. TARBIYA: 

Journal of Education in Muslim Society. 

6(2), 169-178. 

https://doi.org/10.15408/tjems.v6i2.1488

6 

Eriksen, K. Å., Dahl, H., Karlsson, B., & 

Arman, M. (2014). Strengthening 

practical wisdom: Mental health workers' 

learning and development. Nursing 

Ethics.21(6):707-719. 

https://doi.org/10.1177/09697330135184

46 

Fox, M. V. (2021). Lectures ii. the path to 

wisdom (2:1–22). In Proverbs 1–9.106–

141 

https://doi.org/10.5040/9780300261288.

0011.ch004 

Fuad Yusuf, C. (2016). The sultanate of the 

archipelago and moderate religious 

ideology in Indonesia. Journal of 

Religious Literature.14(2):457. 

https://doi.org/10.31291/jlk.v14i2.508 

Grapin, S. L., & Pereiras, M. I. (2019). 

Supporting diverse students and faculty in 

higher education through multicultural 

organizational development. Training and 

Education in Professional 

Psychology.13(4), 307–315. 

https://doi.org/10.1037/tep0000226 

Judge, L. (2021). Deradicalization of religious 

understanding in Indonesia: Considering 

the discourse of moderate Islam and 

Indonesian archipelago Islam. Substantia: 

Journal of Ushuluddin Sciences. 23(1), 

39-53. 

https://doi.org/10.22373/substantia.v23i1

.8967 

Hamilton, C., & Leon, R. A. (2015). Research 

studies in higher education: Educating 

multicultural college students. Journal of 

International Students.5(2), 206–207. 

https://doi.org/10.32674/jis.v5i2.437 

Havlick, D., & Hourdequin, M. (2005). 

Practical wisdom in environmental 

education. In ethics, place, and 

environment. 8(3), 385-392. 

https://doi.org/10.1080/13668790500348

315 

Hikmawati, H., & Suastra, IW (2021). Student 

responses to local wisdom-based lectures 

in high school physics studies courses. 

Kappa Journal.5(2):191-199. 

https://doi.org/10.29408/kpj.v5i2.4605 

Huang, J. L. (2015). Cultivating teacher 

thinking: ideas and practice. Educational 

research for policy and practice. 14, 247–

257. https://doi.org/10.1007/s10671-015-

9184-1 

Huat See, B. (2018). Understanding the moral 

values of young people and the key 

influences on their character 

development. Interdisciplinary Education 

and Psychology. 2(2):1.. 

https://doi.org/10.31532/interdiscipeducp

sychol.2.2.001 

Husna, U., & Thohir, M. (2020). Religious 

moderation as a new approach to learning 

Islamic religious education in schools. 

Nadwa: Journal of Islamic Education. 

14(1), 199 - 222. 

https://doi.org/10.21580/nw.2020.14.1.5

766 

Intezari, A. (2016). Practical wisdom through 

sustainability: A meta-approach. in CSR, 

Sustainability, Ethics and Governance. 

23–37. 

https://doi.org/10.1007/978-3-319-

28287-9_3 

Irdani, F., Fatharani, C., & Safira, II (2023). 

The effectiveness of Islamic religious 

education learning in increasing religious 

moderation at SDN 13 Pedekik village. 

Andragogy, 5(1), 90–95. 

Islam, MH (2020). Tolerance limitation in 

facing religious diversity based on the 

teaching of Islam. Nazhruna: Journal of 

Islamic Education. 23–37. 

https://doi.org/10.31538/nzh.v3i1.483 

Jakubik, M. (2020). Educating for the future – 

cultivating practical wisdom in education. 

WMSCI 2020 - 24th World Multi-

Conference on Systemics, Cybernetics 

and Informatics, Proceedings. 

Junaidi, J. (2018). Multicultural education 

model. Al-Insyiroh: Journal of Islamic 

Studies. 

https://doi.org/10.35309/alinsyiroh.v2i1.

3332 

Minister of Religion Decree No. 93 of 2022 

concerning Implementation of 

Strengthening Religious Moderation. 



364| Psikis : Jurnal Psikologi Islami Vol 9 No 2 December 2023 

P-ISSN: 2502-728X 

E-ISSN: 2549-6468 

(2022). 

Khoiriyah, K. (2019). Anti-radicalism 

education and strategies for dealing with 

it (efforts to reduce radicalism 

movements in Indonesia). Tarbiyatuna: 

Islamic Education Studies, 3(2), 122-138. 

https://doi.org/10.29062/tarbiyatuna.v3i2

.263 

Kholis, N., & Marpuah, S. (2020). Interpreting 

religious radicalism in state Islamic 

higher education institutions in East Java. 

Journal of Social Transformation….2(2), 

11–19. 

https://publisher.uthm.edu.my/ojs/index.

php/jstard/article/view/7531 

Kinowska, H., & Sienkiewicz, Ł. J. (2020). 

Influence of algorithmic management 

practices on workplace well-being – 

evidence from European organisations. 

Information Technology and People. 

36(8), 21-42 https://doi.org/10.1108/ITP-

02-2022-0079 

Kravets, R., Vykhrushch, V., Romanyshyna, 

O., Koziar, M., Ridkodubska, H., 

Marionda, I., & Syvokhop, E. (2021). 

Pedagogical design of the technology of 

students' multicultural competence at 

higher education institutions. Journal of 

Educational Culture and Society, 12(2), 

264–293. 

https://doi.org/10.15503/jecs2021.2.264.

293 

Lawyer, G. (2018). The dangers of separating 

social justice from multicultural 

education: Applications in higher 

education. International Journal of 

Multicultural Education.20(1), 86–101. 

https://doi.org/10.18251/ijme.v20i1.1538 

Leal Filho, W., Raath, S., Lazzarini, B., 

Vargas, V.R., de Souza, L., Anholon, R., 

Quelhas, OLG, Haddad, R., Klavins, M., 

& Orlovic, V.L. ( 2018). The role of 

transformation in learning and education 

for sustainability. Journal of Cleaner 

Production. 199,286-295. 

https://doi.org/10.1016/j.jclepro.2018.07.

017 

Li, R. (2021). Design of English micro-lectures 

under the mode of blended wisdom 

education. ACM International 

Conference Proceedings Series. 219–222. 

https://doi.org/10.1145/3482632.348267

7 

Lisman, J., & Sternberg, E. J. (2013). Habit 

and nonhabit systems for unconscious 

and conscious behavior: Implications for 

multitasking. Journal of Cognitive 

Neuroscience. 25(2):273–283. 

https://doi.org/10.1162/jocn_a_00319 

Lunenberg, M., & Korthagen, F. (2009). 

Experience, theory, and practical wisdom 

in teaching and teacher education. 

Teachers and Teaching: Theory and 

Practice. 15(2), 225-240 

https://doi.org/10.1080/13540600902875

316 

Ma, L. (2021). Religious pursuits? Chinese 

international students encountering 

Christianity in Britain. Journal of 

Contemporary Religion, 36(3), 401–420. 

https://doi.org/10.1080/13537903.2021.1

982206 

Ma, Y.S. (2021). Learning to see the wisdom 

of uncertainty. Buddhist-Christian 

Studies. 41, 163-165. 

https://doi.org/10.1353/bcs.2021.0016 

Mardhiah, I., Hadiyanto, A., Amaliyah, A., & 

Hakam, A. (2021). Developing learning 

competencies of multicultural and local 

wisdom values-based Islamic religious 

education in higher education in 

Indonesia. Hayula: Indonesian Journal of 

Multidisciplinary Islamic Studies, 5(1), 

81-92. 

https://doi.org/10.21009/005.01.04 

Marshall, A., & Thorburn, M. (2014). 

Cultivating practical wisdom as 

education. Educational Philosophy and 

Theory, 46(14).1541-1553. 

https://doi.org/10.1080/00131857.2013.8

56280 

Mezirow, J. (2000). Learning as 

transformation. Jossey-Bass Higher and 

Adult Education Series. 

Miles-Tribble, V. (2020). Change agent 

teaching for interreligious collaboration 

in black lives matter times. In Teaching 

Theology and Religion, 23(3), 140-150. 

https://doi.org/10.1111/teth.12556 

Munir, A., & Saputra, AR (2019). 

Implementation of the Islamic concept of 

wasathiyyah (a case study of MUI ex-



Mohammad Mahpur, et al Perception And Role Of Lecturers’ Practical Wisdom… |365 

P-ISSN: 2502-728X 

E-ISSN: 2549-6468 

Madiun residency). Codification, 13(1), 

67-88. 

https://doi.org/10.21154/kodifikasia.v13i

1.1678 

Mustakim, Z., Ali, F., & Kamal, R. (2021). 

Empowering students as agents of 

religious moderation in Islamic higher 

education institutions. Journal of Islamic 

Education, 7(1), 65-76. 

https://doi.org/10.15575/jpi.v7i1.12333 

Nashuddin, N. (2020). Actualizing the values 

of Islamic education in revitalizing the 

understanding of moderation in 

educational institutions in Indonesia. UIN 

Mataram Postgraduate SCHEMATA 

JOURNAL, 9(1), 33–52. 

https://doi.org/10.20414/schemata.v9i1.2

159 

Nasir, M., & Rijal, M.K. (2021). Keeping the 

middle path: mainstreaming religious 

moderation through Islamic higher 

education institutions in Indonesia. 

Indonesian Journal of Islam and Muslim 

Societies, 11(2), 213-241. 

https://doi.org/10.18326/ijims.v11i2.213-

241 

Neubauer, B.E., Witkop, C.T., & Varpio, L. 

(2019). How phenomenology can help us 

learn from the experiences of others. 

Perspectives on Medical Education, 8(2), 

90-97. https://doi.org/10.1007/s40037-

019-0509-2 

Nur Adnan Saputra, M., Nurul Mubin, M., 

Minhajul Abrori, A., & Handayani, R. 

(2021). Deradicalization of radicalism in 

Indonesia: strengthening the moderation-

based Islamic education curriculum. 

Journal of Islamic Religious Education 

Al-Thariqah, 6(2), 282-296. 

https://doi.org/10.25299/al-

thariqah.2021.vol6(2).6109 

Nurbatra, LH, & Mashhud, M. (2022). 

Infusing culturally responsive teaching in 

higher education: Insights for 

multicultural education in Indonesia. 

Journal of Innovation in Educational and 

Cultural Research, 3(4), 722-730. 

https://doi.org/10.46843/jiecr.v3i4.321 

Parker, L. (2014). Religious education for 

peaceful coexistence in Indonesia? South 

East Asia research, 22(4), 487-504. 

https://doi.org/10.5367/sear.2014.0231 

Purwanto, Y., Qowaid, Q., Ma'rifataini, L., & 

Fauzi, R. (2019). Internalization of the 

value of moderation through Islamic 

religious education in public universities. 

EDUCATION: Journal of Religion and 

Religious Education Research, 17(2). 

https://doi.org/10.32729/edukasi.v17i2.6

05 

Rahmat, M. (2018). Islamic religious 

education lecture model that is peaceful, 

moderate, and tolerant. Nadwa: Journal of 

Islamic Education, 12(1), 39-64. 

https://doi.org/10.21580/nw.2018.12.1.2

180 

Rahmat, M., & Yahya, MWBHM (2022). The 

impact of inclusive Islamic education 

teaching materials model on religious 

tolerance of Indonesian students. 

International Journal of Instruction, 

15(1), 347-364. 

https://doi.org/10.29333/iji.2022.15120a 

Ramamoorthi, B., Jäppinen, A.K., & Taajamo, 

M. (2023). Manifestations of leadership 

identity development among 

multicultural higher education students. 

European Journal of Training and 

Development47(10), 147-162. 

https://doi.org/10.1108/EJTD-02-2023-

0027 

Roca, E. (2008). Introducing practical wisdom 

in business schools. Journal of Business 

Ethics. 82, 607–620. 

https://doi.org/10.1007/s10551-007-

9580-4 

Rocha, R.G. (2021). Organizational 

spirituality and knowledge management 

supporting organizational practical 

Wisdom. Spirituality Studies. 

Roos, J. (2017). Practical wisdom: Making and 

teaching the governance case for 

sustainability. Journal of Cleaner 

Production. 140(1), 117-124. 

https://doi.org/10.1016/j.jclepro.2015.10.

135 

Rumahuru, Y. Z. (2019). Developing inclusive 

religious education as a solution for 

managing diversity in Indonesia. 

TERUNA BHAKTI JOURNAL. 1(1),59-

68 https://doi.org/10.47131/jtb.v1i1.13 

Savin-Baden, M., & Major, C. H. (2010). New 



366| Psikis : Jurnal Psikologi Islami Vol 9 No 2 December 2023 

P-ISSN: 2502-728X 

E-ISSN: 2549-6468 

approaches to qualitative research: 

Wisdom and uncertainty. In New 

Approaches to Qualitative Research: 

Wisdom and Uncertainty. 

https://doi.org/10.4324/9780203849873 

Schmidpeter, R., & Lewtas, B. (2016). 

Introduction to practical wisdom and 

sustainability. In CSR, Sustainability, 

Ethics and Governance, 1-5. 

https://doi.org/10.1007/978-3-319-

28287-9_1 

Schneider, K. J. (1990). The wisdom of 

uncertainty. The Humanistic 

Psychologist. 

https://doi.org/10.1037/h0101427 

Schorn, T. J. (2018). Wisdom from the Hoyt 

Lecture. International Journal of 

Metalcasting. 12, 672–688. 

https://doi.org/10.1007/s40962-018-

0236-1 

Schwartz, B. (2011). Practical wisdom and 

organizations. In Research in 

Organizational Behavior, 31, 3-23. 

https://doi.org/10.1016/j.riob.2011.09.00

1 

Schwartz, B., & Sharpe, K. E. (2006). Practical 

wisdom: Aristotle meets positive 

psychology. In Journal of Happiness 

Studies, 7, pages377–395. 

https://doi.org/10.1007/s10902-005-

3651-y 

Souza, D.T., Wals, A.E.J., & Jacobi, P.R. 

(2019). Learning-based transformations 

towards sustainability: a relational 

approach based on Humberto Maturana 

and Paulo Freire. Environmental 

Education Research, 25(11), 1605-1619. 

https://doi.org/10.1080/13504622.2019.1

641183 

Steen, M., Sand, M., & Van De Poel, I. (2021). 

Virtue ethics for responsible innovation. 

Business and Professional Ethics Journal, 

40(2), 243–268. 

https://doi.org/10.5840/bpej2021319108 

Stenberg, K., & Maaranen, K. (2020). 

Promoting practical wisdom in teacher 

education: a qualitative descriptive study. 

European Journal of Teacher Education, 

45(5), 517-633. 

https://doi.org/10.1080/02619768.2020.1

860012 

Sternberg, R. J., & Lebuda, I. (2019). 

Creativity tempered by wisdom: 

Interview with Robert J. Sternberg. 

Creativity, 6(2), 274–280. 

https://doi.org/10.1515/ctra-2019-0017 

Stevenson, J. (2014). Internationalization and 

religious inclusion in United Kingdom 

higher education. Higher Education 

Quarterly, 68(1), 46–64. 

https://doi.org/https://doi.org/10.1111/he

qu.12033 

Sun, Q. (2013). Learning for transformation in 

a changing landscape. Adult Learning. 

https://doi.org/10.1177/10451595134891

16 

Sundler, A. J., Lindberg, E., Nilsson, C., & 

Palmér, L. (2019). Qualitative thematic 

analysis based on descriptive 

phenomenology. Nursing Open. 6(3), 

733-739. 

https://doi.org/10.1002/nop2.275 

Suprapto, S. (2020). Integration of religious 

moderation in the development of the 

Islamic religious education curriculum. 

EDUCATION: Journal of Religion and 

Religious Education Research, 18(3), 

355–368. 

https://doi.org/10.32729/edukasi.v18i3.7

50 

Syafi'ie, M., Lukmanul Hakim, A., & 

Heryansyah, D. (2021). Empowerment of 

the Interfaith Youth Forum (FPLA) in 

strengthening the capacity of members as 

actors driving tolerance in Kulon Progo 

Regency, Yogyakarta. Wisanggeni: 

Journal of Community Service, 1(1), 13-

30. 

https://doi.org/10.25217/wisanggeni.v1i1

.1452 

Winditya, H., Triguna, IBGY, & Utama, IWB 

(2021). Building religious inclusive 

behavior among students. Vidyottama 

Sanatana: International Journal of Hindu 

Science and Religious Studies, 5(1), 93- 

103. 

https://doi.org/10.25078/ijhsrs.v5i1.2155 

Zuhdi, M. (2018). Challenging moderate 

Muslims: Indonesia's Muslim schools in 

the midst of religious conservatism. 

Religions. 9(10),310. 

https://doi.org/10.3390/rel9100310 



Mohammad Mahpur, et al Perception And Role Of Lecturers’ Practical Wisdom… |367 

P-ISSN: 2502-728X 

E-ISSN: 2549-6468 

 


