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PREFACE 
 

 

In  the  realm  of  global  communication,  the  significance  of 
English  as  a  lingua  franca  cannot  be  overstated.  As  the  world 
becomes increasingly interconnected, the demand for proficient 
English speakers continues to rise. This book on Teaching English as a 
Foreign Language (TEFL) aims to serve as a comprehensive guide for 
educators embarking on the journey of imparting English language 
skills to non-native speakers. 

Within these pages, readers will find a wealth of practical 
strategies, theoretical insights, and hands-on activities designed to 
enhance the teaching and learning experience. Drawing from the latest 
research and best practices in language pedagogy, this book offers a 
blend of traditional and innovative approaches to cater to the diverse 
needs of English language learners worldwide. 

Whether you are a seasoned educator seeking fresh 
perspectives or a novice teacher stepping into the world of TEFL for the  
first  time,  this  book  is  crafted  to  support  your  professional growth 
and enrich your teaching repertoire. From lesson planning and 
classroom management to assessment strategies and cultural 
considerations, each chapter is tailored to equip you with the tools 
necessary to create engaging and effective learning environments. 

As we embark on this journey together, let this book be your 
compass, guiding you through the dynamic landscape of TEFL with 
insights that inspire, strategies that empower, and a shared 
commitment to fostering language proficiency and cross-cultural 
understanding. 

June 2024 

Author’s Best Team



Teaching English 
as a Foreign Language (TEFL) 

4  

 
 
 

 

SYNOPSIS 
 
 

"Teaching English as a Foreign Language (TEFL)" is a 
comprehensive guide designed to empower educators the art of 
teaching English to non-native speakers. Incorporating a blend of 
practical  strategies  and  theoretical  foundations,  this  book  equips 
with the tools needed to create dynamic and engaging learning 
environments. From lesson planning and classroom management to 
techniques and cultural sensitivity, each chapter delves into key 
aspects of TEFL, offering a holistic approach to language instruction. 

 

Through a synthesis of the latest research and best practices in 
language pedagogy, this book caters to both experienced teachers 
looking to enhance their skills and new educators entering the field 
of TEFL. Readers will discover innovative approaches to language 
teaching that foster communication skills, fluency, and cultural 
awareness in students of diverse backgrounds. By emphasizing a 
student-centered approach and a plethora of hands activities, this book 
aims to inspire educators to create meaningful learning experiences 
empower students to thrive in English language proficiency. 

 

"Teaching English as a Foreign Language (TEFL)" serves as a 
valuable resource for educators committed to guiding students 
towards  fluency  in  the  global  language  of  English.  By  offering 
practical guidance and insights, this book not only enriches teaching 
practices but also cultivates a deeper appreciation for the 
transformative power of language education in an increasingly 
interconnected world.
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CLASSROOM MANAGEMENT 
AND STUDENT MOTIVATION 
By Nur Latifah, S.S., M.A.TESL. 

 

 
 
 

9.1 What is Classroom Management? 

The classroom, the teacher and the learners are key points in 

creating an interactive and cooperative learning process. Is teaching 

an art or a science? Are teachers born or made? Is the classroom boring  

or  interesting?  And  are  the  learners motivated or demotivated? 

These questions commonly swirl about in the minds of educators, not 

so much as ‘either-or’ questions but rather as ‘both- and’ questions. 

We can no doubt easily agree that teaching is challenging both art and 

science, that some innate ability complements learned teaching skills, 

and that with all of our best-laid lesson plans there still remains an 

intangible reliance on institution and experience beneath most 

successful teaching (Brown, 2015). In this chapter at Classroom 

Management, let’s define it briefly. Your classroom  management  is  

the  way  that  you  manage  students’ learning   by   organising   and   

controlling   what   happen   in   your classroom, or the way that you 

consciously decide not to organise
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and control, or the way that you delegate or relinquish such control 

to the learners (Scrivener, 2012). 

This can be said that Classroom management refers to many 

different skills and techniques that teachers use to keep students 

organized, orderly, focused, attentive, on task, and productive during 

a lesson. When classroom management strategies are implemented 

effectively, teachers minimize behaviours that hinder learning for 

individual students and groups of students, while maximizing 

behaviours that facilitate or enhance learning. In general, effective 

teachers tend to  demonstrate good classroom management skills, 

while inexperienced or ineffective teachers are characterized by 

chaotic  classrooms  filled  with  students  who  are  not  working  or 

paying attention. Moreover, the classroom is a learning environment 

with particular purposes, features, processes, and dimensions. Also, 

classrooms are public places and yet each class can feel like a private 

atmosphere with shared stories, inside jokes, and particular comforts 

and discomforts. Each classroom can also have its own dynamics that 

are affected by the people in the room, the time of day, the physical 

space, and many other factors. 

So, why do we talk about a classroom management? Let’s take 

a moment to think back to your time as a student and recall some of 

your favourite courses.    Very likely, those courses were well organized,  

assignments  were  clear,  lectures  and  classroom discussions   were   

focused   and   interesting,   and   the   professor conveyed a passion for 

teaching and compassion for the students. How can we create such an 

environment in our own courses? As an effective classroom 

management can create a positive learning environment that: 

• Fosters  an  environment  that  supports  academic,  social,  and 

emotional learning; 

•   Facilitates   a   structured   and   organized   environment   where
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students can focus on learning; and 

• Builds  trust  and  healthy  relationships  between  teacher  and 

students, and peer-to peer among students 

•   Maintains  attention  and  fosters  motivation  and  engagement; 

and 

•   Minimizes disruption and interference with learning 
 

 

Effective classroom management involves careful planning but 

also a readiness to change topics and deviate from the script when 

necessary; it requires tight control but also a willingness to relinquish 

that control to take advantage of the teachable moment; it requires 

leadership but also compassion and understanding for your students. 

So, classroom management is essential as it helps us to keep classroom 

behaviour in check and our students on task. It sets clear expectations 

for student behaviour. One of the elements of a well- managed 

classroom is clear expectations about how students should behave. 
 

 

9.2 General Principles of Classroom Management 

There are some fundamentals of classroom management that 

might apply to any classroom. Consider the following ‘keys’ to effective 

classroom management (Marzano &Marzano, 2003). 

General Guidelines for classroom management: 

• Establish   clear   teacher   and   student   roles.   Learner-centred 

classrooms that involve student interaction and participation 

function efficiently only when it has been made explicit what 

your role as a teacher is, and how student participation fits into an 

organized class hour. Studies have found that, in general, students 

prefer teacher guidance and control over “permissive” approaches 

that have the potential of becoming chaotic (Chiu &
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Tulley, 1997). 

• Articulate  unambiguous  objectives  and  goals.  When  students 

know what the ultimate purpose of lessons and tasks within the 

lesson are, they will more effectively develop intrinsic motives to 

succeed. 

• Be flexible. It is obviously important to plan your lessons, but as 

Scrivener (2012) noted, plans have a way of going awry, so while 

you should indeed prepare for a lesson, you will need to be flexible 

in modifying and adapting your original plans. 

• Allow  students  some  choice  in  activities  and  exercises.  Your 

planned activities and tasks are important ways to lead students 

toward reaching objectives, but within that structure, when 

students are given options  to choose from,  it  increases their 

interest. 

• Take a personal interest in students. Teachers sometimes have 

dozens of students that they teach every day, but the more you 

can  see  each  one  as  a  unique  individual,  worthy  of  your 

attention, the better. Informal conversations, compliments on 

good work, and awareness of personal backgrounds and situations   

can   all   contribute   toward   a   fully   functioning community of 

students. 

• Be  fair  to  all students.  It’s  easy to  have “favourites”  in your 

classrooms, but it’s important to treat every student with equal 

affection  and  attention.  Otherwise,  you  set  yourself  up  for 

discord and jealousies. 

• Exhibit enthusiasm and a positive attitude yourself. The more 

you exude enthusiasm  for classroom activities, the more this 

positive outlook with rub off on your students. There’s nothing 

worse than teachers whose body language, demeanour, and 

words communicate apathy. The key is to engage your students
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(Wright,2005), and you are the one to spearhead that 

engagement. 

•   Challenge students of both higher and lower levels of ability. 

One of the most challenging aspects of teaching is reaching all of 

your students, across a spectrum of ability, intelligence, and 

motivation. Some means of accomplishing this include a variety 

of activities, judicious assignment of groups, individual attention, 

and extra-class conferences 
 

 

The fundamentals of classroom management are not just for 

the field of language teaching but specifically require of the 

communication classroom is and challenges for teachers. It is much 

easier to be directed by a teacher and completely into control than to 

release  about  out  of  people  control  to  students.  In conclusion,  a 

comfortable classroom environment for teaching and learning 

activities to meet learning objectives is created by a good classroom 

management.  Another key point that we have to think in conducting 

a communicative classroom is about the teacher. Are teachers born 

or made? Can the teacher motivate students in learning? Teacher plays  

many  roles  in  the  classroom,  including teaching knowledge, creating 

a classroom environment, and assessing student participation. 

Teachers teach in many ways, including lectures, small group activities, 

and hands-on learning activities. They also set the tone of their 

classrooms, which can be positive or negative, and students often 

mimic a teacher’s action. Those are all teachers’ roles in the classroom. 

So, what about the students’ motivation? Could teachers maintain 

students’ motivation in their learning? In this chapter of student 

motivation, let’s discuss it briefly. 
 

 

9.3 Student Motivation 

Motivation is an essential ingredient in effective teaching and
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learning. It not only yields more positive behaviour in students, but it 

also contributes to a greater sense of wellbeing. Understanding how 

to motivate children and young people in education is crucial, if we 

are to provide them with the best possible start in life. This chapter is 

about you, the teacher, and how you can help your students stay 

motivated to learn. However, helping students stay motivated may 

be different than you think. The point is not to reward or entertain 

students in class but to understand what influences motivation and 

demotivation, and then to teach in ways that use those influences. 

From those perspectives, let’s explore what definition of 

motivation is. Motivation is a motive which has become active at 

certain moment, while the motive is the driving force in a person to 

do  something  certain  activities  (Khodijah,  2014).  While  a  human 

desire that stimulates it to act, or something that underlies human 

behaviour is also a motivation (Usman, 2019). Motivation is a 

psychological process that drives people to do something. Motivation 

determines the persistence of a child’s learning which he will try to 

study it well and persevere with hope get good results (Uno, 2017). 

So, these opinions conclude that student motivation in learning is the 

ability to achieve academic goals and a positive attitude towards 

learning. Motivated students are more likely to succeed, be committed,   

and   see   the   value   in   what   they   are   learning. Furthermore, the 

purpose of the motivation given by the teacher is to   move   or   

encourage   students   to   improve   their   learning achievement in 

order to achieve the expected goals. So, teacher, as a motivator can 

motivate his/her students with no obstacles or difficulties to achieve 

educational goals. Some of the roles and teacher’s duties are to provide 

stimulation to students by providing rich learning tasks to develop 

students’ knowledge and emotions, interacting with students to 

encourage courage, discussing, reflecting on students, and acting like 

someone who helps mobilize and provide
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affirmation to have a passion for learning (Suyono, 2017). 

There are two types of learning motivation, intrinsic and 

extrinsic. Intrinsic motivation is a form that comes from within each 

individual without being by others, but comes from each person’s 

own free will (Hamalik, 2008). This can be said that students with 

intrinsic learning motivation mainly pay attention to the teacher’s 

explanation using their own perception. They are more interested in 

the educational materials provided and their attention is not distracted 

by surrounding circumstances. Furthermore, intrinsic motivation 

comes from the desire to succeed, the need to learn, and the presence 

of intentions, goals, and values. It is also important to emphasize  that  

students  motivated  in  this  way  will  eventually become educated, 

experienced field experts. This comes from the desire to become an 

educated and experienced person. The other type of learning 

motivation is extrinsic motivation, which comes from sources other 

than the students themselves. That is caused by factors outside the 

learning situation (Hamalik, 2008). This type of learning motivation 

comes from external influences on the individual, from the 

environment or from other people. For example, a student can be 

motivated to learn only by teachers, gifts, avoiding punishment, etc. 

Therefore, extrinsic motivation is defined as a type of learning that 

begins and ends with a desire that comes from outside the self. So, in 

this case, teachers face a significant challenge in shaping students’ 

behaviour so that they actively participate in teaching learning process, 

creating a comfortable and favourable environment in the classroom, 

encouraging students take responsibility for their actions and 

behaviour as well as develop personal skills related to good habits and 

achieve high social attitudes consistent with learning 

goals. 

In  order  to  increase  the  students  in  learning  motivation, 

(Anderman  and  Anderman,  2020)  have  pointed  out  that  learning
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motivation in students can be improved through training programs 

for teachers  and students on how to create  a more  positive  and 

motivational learning environment. In addition, (Assor, Kaplan, and 

Roth,  2002)  also  have  shown  that  learning  motivation  can  be 

improved through education on independence and autonomy for 

students. Then, (Reeve and Jang, 2006) have demonstrated that factors 

such as social support, sense of control, and empathy can affect 

students’ learning motivation. In conclusion, there are many ways to 

develop students’ motivation in learning. In this chapter we will look at 

that motivation and classroom management is the main point in 

increasing students’ motivation. The implication is that if students are 

motivated, they will be less likely to engage in disruptive classroom 

behaviours. 

The following are some ways that teachers can increase 

motivation with their students. These can be used for teachers on 

how   to   motivate   students   to   improve   teaching,   learning   and 

classroom management. 

•   Provide students with choice 

Choice leads to a feeling of autonomy and self-competence, 

which increases motivation. Outright choices are rarely an 

option, but teachers can offer students a choice based on 

certain parameters. 

•   Be excited 

If the teacher isn’t excited about content, why would the 

students get excited? When students are excited about 

learning, motivation goes up. 

•   Get students intrinsically motivated 

Find ways to help students see the value of the content of your 

course by relating your course to their lives, their aspirations 

and their passions.
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•   Use extrinsic motivators 

Positive reward systems such as earned positive praise can 

motivate students. Keep the golden ratio in mind for positive 

feedback: 3-5 positive interactions for every corrective 

feedback. 

•   Set realistic expectations 

Individual learning rates and goals can help to keep students 

motivated to try their personal best and not get discouraged 

by standardized goals that may not relate to their zone of 

proximal development. 

•   Reduce students’ fear of trying and anxiety 

Failure is an option, and a less critical approach can reduce 

students’ anxiety. Keep your classroom positive by focusing 

on a growth mindset. If students do not succeed the first 

time, be supportive and understanding and teach resilience. 

•   Be empathetic 

Attempt  to  see  things  from  your  students’  point  of  view 

when possible. This doesn’t mean you need to be completely 

relativistic, but putting yourself in your students’ shoes will 

help your students feel supported and safe. This can lead to 

students realizing their full potential. 

•   Make things fun 

School should be enjoyable; students should look forward to 

coming to school and all the exciting activities you have 

planned. Not everything has to be fun, however sprinkling 

enjoyable activities into your routine can keep students 

motivated. 

•   Harness student interests 

What  are  your  students’  interests?  Do  they  love  sports, 

dancing,  theatre.  Find  out  their  interest  and  work  these
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interests into your content, increasing relevance and student- 

centeredness. 

•   Allow students to work together 

Social interaction may increase levels of motivation for some 

students. A common group goal can increase levels of 

accountability. Group norms and roles are recommended to 

keep students accountable for group work and reduce free- 

loading. 
 

 

While there are many other ways to motivate students, 

hopefully you now have a working list of ways to keep students 

interested in your content via motivation. If students are motivated, 

you may very likely see classroom management improve and 

behavioural concerns reduce. Last, teacher and students are also happy 

in getting involved teaching and learning process.
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TTTeaching English 

aaasss aaa FFFooorrreeeiiigggnnn LLLaaannnggguuuaaagggeee (((TTTEEEFFFLLL))) 
 

 

"" TT ee aa cc hh ii nngg EE nngg ll ii ss hh  aa ss  aa  FFoo rree iigg nn  LL aa nngg uu aagg ee  (( TT EE FF LL )) "" ii ss aa 

ccoommpprreehheennssiivvee gguuiiddee ddeessiiggnneedd ttoo eemmppoowweerr eedduuccaattoorrss tthhee aarrtt ooff tteeaacchhiinngg 

EEnngglliisshh ttoo nnoonn--nnaattiivvee ssppeeaakkeerrss.. IInnccoorrppoorraattiinngg aa bblleenndd ooff pprraaccttiiccaall 

ssttrraatteeggiieess aanndd tthheeoorreettiiccaall ffoouunnddaattiioonnss,, tthhiiss bbooookk eeqquuiippss wwiitthh tthhee ttoooollss 

nneeeeddeedd ttoo ccrreeaattee ddyynnaammiicc aanndd eennggaaggiinngg  lleeaarrnniinngg eennvviirroonnmmeennttss.. FFrroomm 

lleessssoonn ppllaannnniinngg aanndd ccllaassssrroooomm mmaannaaggeemmeenntt ttoo tteecchhnniiqquueess aanndd ccuullttuurraall 

sseennssiittiivviittyy,, eeaacchh cchhaapptteerr ddeellvveess iinnttoo kkeeyy aassppeeccttss ooff TTEEFFLL,, ooffffeerriinngg aa 

hhoolliissttiicc aapppprrooaacchhttoo llaanngguuaaggee iinnssttrruuccttiioonn.. 

TThhrroouugghh aa ssyynntthheessiiss ooff tthhee llaatteesstt rreesseeaarrcchh aanndd bbeesstt pprraaccttiicceess iinn 

llaanngguuaaggee ppeeddaaggooggyy,, tthhiiss bbooookk ccaatteerrss ttoo bbootthh eexxppeerriieenncceedd tteeaacchheerrss 

llooookkiinngg ttoo eennhhaannccee  tthheeiirr sskkiillllss aanndd nneeww eedduuccaattoorrss eenntteerriinngg tthhee fifieelldd ooff 

TTEEFFLL.. RReeaaddeerrss wwiillll ddiissccoovveerr iinnnnoovvaattiivvee aapppprrooaacchheess ttoo llaanngguuaaggee tteeaacchhiinngg 

tthhaatt ffoosstteerr ccoommmmuunniiccaattiioonn sskkiillllss,, flfluueennccyy,, aanndd ccuullttuurraall aawwaarreenneessss iinn 

ssttuuddeennttss ooff ddiivveerrssee  bbaacckkggrroouunnddss.. BByy eemmpphhaassiizziinngg aa ssttuuddeenntt--cceenntteerreedd 

aapppprrooaacchh aanndd aa pplleetthhoorraa ooff hhaannddss  aaccttiivviittiieess,, tthhiiss bbooookk aaiimmss ttoo iinnssppiirree 

eedduuccaattoorrss ttoo ccrreeaattee mmeeaanniinnggffuull lleeaarrnniinngg eexxppeerriieenncceess eemmppoowweerr ssttuuddeennttss 

ttoo tthhrriivvee iinnEEnngglliisshh llaanngguuaaggee pprroofificciieennccyy.. 

""TTeeaacchhiinngg EEnngglliisshh aass aa FFoorreeiiggnn LLaanngguuaaggee ((TTEEFFLL))"" sseerrvveess aass aa 

vvaalluuaabbllee rreessoouurrccee ffoorr eedduuccaattoorrss ccoommmmiitttteedd ttoo gguuiiddiinngg ssttuuddeennttss ttoowwaarrddss 

flfluueennccyy iinn tthhee gglloobbaall llaanngguuaaggee ooff EEnngglliisshh.. BByy ooffffeerriinngg pprraaccttiiccaall gguuiiddaannccee 

aanndd iinnssiigghhttss,, tthhiiss bbooookk nnoott oonnllyy eennrriicchheess tteeaacchhiinngg pprraaccttiicceess bbuutt aallssoo 

ccuullttiivvaatteess aa ddeeeeppeerr aapppprreecciiaattiioonn ffoorr tthhee ttrraannssffoorrmmaattiivvee ppoowweerr ooff 

llaanngguuaaggee eedduuccaattiioonn iinnaanniinnccrreeaassiinnggllyyiinntteerrccoonnnneecctteedd wwoorrlldd.. 
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