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 Parental expectations play a crucial role in shaping a child's developmental 

trajectory, serving as a primary motivator for the attainment of future 

aspirations. Researchers conducted a literature review on parental 

expectations toward their children, utilizing ten instruments developed in 

journal literature from 2008 to 2020. Of particular interest was the Parent 

Questionnaire containing the Chinese Parental Expectation on Child’s Future 

Scale (CPECF), it constitutes a fundamental framework for comprehending 

parental anticipations in the realm of child development. This study aimed to 

adapt and validate the PECF scale, employing established validation 

procedures endorsed by the International Test Commission. Initially, a 

cohort of 987 parents participated; however, after data cleansing procedures 

aimed at eliminating incomplete responses and ensuring accuracy, the 

analysis focused on 593 respondents. The participants’ ages ranged from 21 

to 78 years, with a mean age of 35.93 years. Confirmatory Factor Analysis 

revealed 17 valid and reliable items. The model demonstrated a good fit. 

These findings suggest that the PECF scale effectively measures parental 

expectations, aligning with the original scale. It is anticipated that this scale 

will serve as a valuable tool for research concerning parental expectations in 

Indonesia, aiding in understanding and addressing the dynamics 
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1. INTRODUCTION 

Expectations, as posited by Allison Kanter Agliata and Kimberly Renk, constitute a mindset that 

propels individuals towards self-improvement, there by equipping them to confront future challenges [1]. 

This concept of expectations is particularly pertinent to parents with high expectations for their children [2], 

[3]. Driven by an inherent desire for their children to achieve a brighter future, parents not only articulate 

these expectations but also actively engage in guiding and supporting their children through various 

endeavors [4]–[6]. 

The significance of parental expectations cannot be overstated, especially regarding their profound 

impact on children's growth and development. Indeed, parental expectations are heralded as the primary 

impetus behind children’s endeavors, instilling in them the drive to strive toward realizing parental 

aspirations [7]–[10]. As articulated by Creswell [11], parental expectations represent a desire to shape a 

child's future into one characterized by happiness and positivity. Thus, parental expectations are deemed 

indispensable for every individual who assumes the mantle of parenthood because they do not want their 

children to have a bad future. Moreover, Seginer [12] underscores the pivotal role of parental expectations as 

https://creativecommons.org/licenses/by-sa/4.0/
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a cornerstone of family dynamics, asserting its capacity to influence academic achievement and adolescent 

development significantly. 

Parental expectations play a critical role in shaping children's developmental outcomes, influencing 

their academic achievements, psychological well-being, and overall life trajectories [13]. However, the tools 

used to measure these expectations often reflect cultural biases inherent in their country of origin, limiting 

their applicability in different cultural contexts. This study addresses the need for a culturally relevant tool to 

measure parental expectations in Indonesia by adapting the parental expectation of children’s future scale 

(PECF), originally developed in a Chinese context by Leung and Shek [14]. 

Parents' expectations regarding their children's future encompass specific beliefs that hold 

paramount importance, encapsulating the aspirations parents harbor for their children's development [15]–

[17]. Within Chinese culture, parental expectations encompass both practical and cultural ideals [14]. 

Practical aspirations typically revolve around academic excellence and promising career prospects, whereas 

cultural ideals encompass the transmission of familial attitudes and values such as fulfilling familial duties 

and upholding cultural heritage [14], [18]. This notion resonates with the suggestion by Chao and Sentence 

that parental expectations in Chinese culture revolve around two fundamental values: maintaining the honor 

of the family surname [19] and attaining success in the future [20]. 

Chinese parents, by and large, hold high expectations of their children [21], [22]. A chinese proverb 

encapsulates this sentiment with the phrase ‘wang zi cheng long,’ which translates to ‘hope my son becomes 

a dragon,’ symbolizing an ideal way of life [23]. The intention of the dragon is to represent the ‘ideal way of 

life’. Parental expectations are considered pivotal in Chinese society, embodying core values that every 

parent endeavor to instill, as they are believed to exert a positive influence on children. This is in line with 

Indonesia's culture [2], [24]–[28]. 

Various instruments have been developed to measure parental expectations, as evidenced by a 

comprehensive literature review spanning ten instruments from journal publications between 2008 and 2020. 

Five of these instruments, sourced from international journals, serve as comprehensive source references for 

understanding parental expectations and form the basis for recent studies. This research aims to examine 

these instruments related to parental expectations, which then become the basis of various concepts of 

parental expectations for their children's development. 

Research on parental expectations has demonstrated significant impacts on children's motivation and 

academic success [29]. Developed foundational theories highlighting how high parental expectations can 

foster a positive self-concept and drive in children. In the context of Chinese culture, [30] used the PECF 

scale to reveal its reliability and validity in measuring parental expectations. They found that parental 

expectations significantly predict adolescents' aspirations and self-evaluations of capability [24]. Explored 

the motivational aspects of parental expectations, emphasizing the importance of parental encouragement in 

children's academic and social development. Positive motivation from parents, particularly in academic 

pursuit, is deemed crucial [31], [32]. Conversely, Crawford [26] suggests that parental expectations are 

influenced by the surrounding environment, with parents aspiring their children to outperform peers. The 

dimension of parental support, which involves imparting knowledge, understanding, and skills to nurture 

children into exemplary individuals [28]. Additionally, Creswell [11] demonstrated through experimental 

studies that high parental expectations, combined with motivational support, play a crucial role in promoting 

children's academic achievement and overall development. It makes a major positive contribution to the 

child’s development, particularly in terms of academic achievement. Thus, parental expectations are needed 

to shape children the way that they want. 

Several researchers have explored various concepts and instruments related to parental expectations, 

employing diverse methodologies to elucidate the multifaceted nature of this phenomenon. Questionnaires 

coupled with descriptive statistical analyses to examine parental expectations [23], [33], [34]. A meta-

analysis [35], and an experimental study approach [11]. 

Thomas and Zimmer [36] conducted a meta-analysis exploring parental expectations’ impact on 

children’s development, revealing a positive average effect. They found that parental expectations, coupled 

with parental criticism of their children’s perfectionism, have a sizeable weighted effect on children’s 

development. Parental expectations and criticism of social perfectionism influence their mindset toward 

changing their children to outperform their peers. This aligns with Curran and Hill [35] suggestion that 

parents often harbor unrealistic expectations for themselves and, consequently, for their children, fostering 

pressure to be perfect compared to others. 

The Parent Questionnaire contained the Chinese parental expectation on child’s future scale 

(CPECF) [14], drawing from the theory proposed by Bastiana et al. [17]. The study involved 125 parents in 

Hong Kong. Reliability analysis indicated that both paternal expectation scale (PEXP) and maternal 

expectation scale (MEXP) were reliable (0.76 for PEXP and 0.75 for MEXP). The Cronbach's alpha for 

CPECF overall was 0.829 (p<0.001), indicating good internal consistency. This measuring instrument has 

been referenced 48 times but does not yet exist in an Indonesian version. The decision to an adaptation of this 
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measuring instrument is because it is also developed in an Asian country, making it similar to the Indonesian 

culture. From the obtained results, it can be inferred that parental expectations, as elucidated in the study by 

[37]. Leung and Shek [14], align with the theory of motivation expectations [17], [38]. This alignment 

manifests in Parental expectations impacting adolescents' aspirations and self-evaluations of capability. The 

study supports the notion posited by [17], [38] that both maternal and paternal expectations positively predict 

adolescent development. 

Parental expectations exert a considerable influence on children's well-being and achievements, 

underscoring the need for a measurement tool capable of capturing specific dimensions of parental 

expectations [14]. Adapting the scale to Indonesian becomes imperative due to the need to consider diverse 

cultural and linguistic contexts in comprehending parental expectations for children's future in Indonesia. 

Indonesian culture embodies distinct values, traditions, and social contexts, which may shape how parents 

construe and articulate their expectations regarding their children. Hence, utilizing a scale developed within a 

Chinese cultural context might not accurately reflect the experiences and expectations of Indonesian parents. 

By adapting the scale to the Indonesian language and culture, we ensure that the instrument aligns 

with the local context and can yield valid and pertinent data in researching parental aspirations for the future 

of their children in Indonesia. Moreover, the Indonesian language differs from Chinese, necessitating precise 

translation to ensure clarity and accuracy of the scale’s questions and statements for Indonesian respondents. 

Incorrect or inadequate translation could lead to misinterpretation and bias in measuring parental 

expectations. 

Despite the valuable insights provided by these studies, several gaps remain. First, the existing 

measurement tools, such as the PECF, are culturally specific and may not accurately capture parental 

expectations in different cultural contexts like Indonesia. Second, the impact of socio-economic factors on 

parental expectations and their effects on children's development has not been thoroughly explored. Finally, 

there is a lack of validated instruments for measuring parental expectations in Indonesia, which hinders 

comprehensive research in this area. 

This study aims to fill these gaps by adapting the PECF for the Indonesian context. This adaptation 

will involve linguistic translation and cultural modifications to ensure the tool's relevance and accuracy for 

Indonesian parents. By creating a culturally appropriate instrument, this study seeks to provide a valid and 

reliable means of measuring parental expectations in Indonesia, facilitating more accurate and meaningful 

research. 

 

 

2. METHOD 

The adaptation of the measuring instruments aims to ensure equivalence or equivalence in function 

between the original measuring tool and the one utilized in the study [39]. Adaptation involves considering 

differences between the culture of origin of the measurement tool and the culture in which it will be applied 

to maintain equivalence in meaning [39]. In this study, an adaptation of measuring instruments follows 

guidelines based on the International Test Commission (ITC) Guidelines for Translating and Adapting Test 

[40], which comprises five stages: i) preconditioning, ii) test development, iii) confirmation, iv) 

administration, and v) documentation. The process of translating measuring instruments at the test 

development stage follows guidelines based on Gance-Cleveland et al. [41], which includes five stages: i) 

translation, ii) synthesis, iii) back translation, iv) expert committee review, and v) pretesting. 

According to guidance from the ITC [40], this stage involves several steps: i) ensuring that the 

translation and adaptation process accounts for linguistic, psychological, and cultural variances within the 

target population by engaging experts with pertinent proficiency (TD 1), ii) employing suitable translation 

strategies and methodologies to optimize the applicability of the adapted measure within the target population 

(TD 2), iii) furnishing proof regarding the content of items and test instructions, and comparability of 

language and relevance of the measure have similar meanings in the intended population (TD 3) [42], iv) 

offering proof that the formats of items, scales for rating, categories for scoring, conventions of the test, 

modes of administration, and other methodologies are suitable for the targeted demographic (TD 4), and v) 

collecting pilot data on the adapted measure to enable item analyses, reliability assessments, and validity 

studies in a small setting for important revisions to the adapted measure (readability testing) (TD 5). 

The participants in this study were parents (both fathers and mothers) of children aged 4-6 years 

who voluntarily agreed to participate. Ethical approval was obtained from the Research Ethics Committee 

with certificate number 359/KE/IV/2024. A questionnaire was utilized as the data collection technique, 

employing a non-probability convenience sampling technique to reach parents from various backgrounds. 

This diversity was essential to ensure the broad applicability of the adaptation instrument to a wide range of 

parents. An online Likert-scale questionnaire was developed using LimeSurvey and distributed via 

WhatsApp groups and social media. A total of 987 parents participated initially, but after data cleansing for 
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completeness of answers (302), estimated processing time (75), and attention check (17), 394 respondents 

failed. Thus, data from 593 respondents were analyzed, ranging in age from 21 to 78 years (mean=35.93, 

SD=7.6 years) as shown in Table 1. 

 

 

Table 1. Participant’s demographics 
Category  Frequency  

Role 
Parents' education 

Age range of parents 

Gender of children 
Number of children 

Place of residence 

 
Family income 

(in million) 

Father=237 (40%); Mother=356 (60%)  
High School=226 (38%); Diploma=46 (8%); Bachelor=276 (47%); Postgraduate=45 (8%) 

20-30 years=163 (27%); 31-40 years=296 (50%); 41-50 years=102 (17%); 51-80 years=32 (5%) 

Male=306 (52%); Female=287 (48%) 
1=175 (30%); 2=241 (41%); >3=177 (30%) 

Living separately from other families (nuclear family) =404 (68%); living with other families 

(extended family) =189 (32%) 
1-5=447 (75%); 6-10=123 (21%); 11-20=8 (1%); 21-30=8 (1%); >30=7(1%) 

 

 

3. RESULTS AND DISCUSSION 

3.1.  Preconditioning stage 

The preconditioning stage constitutes the initial step undertaken by the researcher, involving 

obtaining the necessary permissions from intellectual property rights/copyright holders related to the 

measuring instrument before making adaptations. In this stage, the author sought permission via e-mail from 

the developer of each measuring instrument used in the study. Specifically, the author emailed Janet T. Y. 

Leung to request permission to use and adapt the parental expectation on child’s future scale. The creator of 

the measuring instrument replied to the correspondence, stating that permission was not required to use the 

measuring instrument and encouraged its direct utilization. Additionally, Leung provided an attachment 

outlining the psychometric properties in her email reply. 

 

3.2.  Test development (TD) 

The adaptation process concerning the language and culture of the measuring instrument in this 

study adheres to the adaptation flow from Gance-Cleveland et al. [41]. This process ensures cultural and 

linguistic accuracy in the instrument. A detailed explanation of this adaptation is provided as follows: 

 

3.2.1. Translation stage (TD 1 and 2) 

The translation of the measuring instrument follows guidelines by Gance-Cleveland [41]. This 

process encompasses five stages: forward translation, synthesis, backward translation, expert panel 

evaluation, and pilot testing. The initial stage of the scale adaptation process is forward translation, which 

involves at least two translators tasked with translating from the primary language to the desired language. 

This approach allows the researcher to obtain diverse perspectives from the two translators, minimizing 

ambiguity of meaning. Ideally, the initial translators possess different profiles, with the first translator 

possessing a deep understanding of the language and concepts related to the scale and the second translator 

focusing solely on language translation without substantial comprehension of the academic purpose [41]. 

Following forward translation, the next step is to synthesize the translations provided by the two 

translators. Synthesis entails reviewing the translated statement items individually and addressing any issues 

encountered during the initial translation process. The outcome of this process is the statement items of the 

scale translated from the original language to the intended language [41]. The translators reached a consensus 

to produce a single Indonesian questionnaire (T1.2).  

Subsequent to obtaining the translation results from the primary language to the desired language, 

namely the questionnaire in Indonesian from the previous synthesis process, the next phase involves 

backward translation of the translated results to the original language. This validation step ensures that the 

translation to the intended language reflects the same meaning as the original statement items. Two 

translators and one synthesizer (B1 and B2) undertook this process. It was preferred that the individual 

involved in this aspect would lack understanding of the concept of the adapted scale item and possess a 

mother tongue resembling the native language of the scale being translated, facilitating a more natural 

process [41]. At this stage, a translator with a minimum of three years' experience residing in an English-

speaking country was selected. As in the forward translation process, the two translators deliberated on the 

results of the two backward translations (B1 and B2), resulting in a consensus on a single English 

questionnaire. 
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3.2.2. Expert committee review (TD 3 and 4) 

The expert review process occurred subsequent to the translation of the measuring instrument, 

aiming to validate the translation results. Expert reviewers were selected based on their proficiency in 

English and Indonesian, knowledge of the subject matter, and understanding of the context in which the data 

were collected. Translators meeting these criteria also participated as committee members [41]. Experts 

validated the translation by comparing the original scale version with the translated version, providing ratings 

for the compiled items. Researchers referred to studies by Sperber [42] to assess the level of comparability 

and similarity between the original version and the back-translated and forward-translated versions of items. 

Following the assessment of scale items by three experts, the average value for each item was 

calculated. According to Sperber [42], if the mean score exceeds 3 (with 7 indicating the lowest agreement 

and 1 indicating the highest agreement), the item necessitates a formal review of its translation. Similarly, 

any mean score falling between 2.5 and 3 in the similarity section is considered problematic, and warrants 

review for possible item revision. In theory, retranslated items may differ from the original questionnaire in 

linguistic form, but the conveyed meaning should ideally remain similar. However, similarity of meaning is 

prioritized over language form, which may vary to ensure similarity of meaning. Comparibility mean score 

total 1.54 and range 1-2. Similarity mean score total 1.54 and range 1-2. 

Furthermore, after receiving results from linguistic experts, the researcher conducted a content 

expert test to evaluate item format, rating scale, scoring category, test convention, administration mode, and 

other procedures according to the intended population in the expert review, namely Educational and 

Developmental Psychologists in accordance with the research context. Content validity was assessed by 

calculating the content validity index (CVI) for the five adapted measuring instruments. The CVI calculation 

was based on guidelines from Yaghmale [43], with four assessments: relevance, clarity, simplicity, and 

ambiguity. The I-CVI and S-CVI calculation was done using guidelines from [44], [45]. After obtaining input 

from content review experts, the researcher developed the draft scale and administration procedures to offer 

proof that the item formats, rating scales, scoring criteria, test protocols, administration methods, and other 

processes were suitable for the target population (TD 4). 

 

3.2.3. Content validity index (CVI) 

In this study, evidence derived from the content of the test was acquired through calculation the CVI 

for four adapted measurement tools. Experts rated items' relevance, clarity, or importance, assigning scores 

from 1 (not relevant, not clear, not important) to 4 (very relevant, very clear, very important). Polit et al. [46] 

stated that the CVI value can be calculated for each item on the scale (I-CVI) as well as for the scale as a 

whole (S-CVI). Based on expert assessments (scores 1-4), a dichotomous assessment was made again, where 

scores of 1 or 2 were given a score of 0 and scores of 3 or 4 were given a score of 1. Furthermore, the I-CVI 

score was calculated by summing the rating value of each item and dividing by the number of expert 

reviewers. In contrast, the S-CVI was calculated by summing the I-CVI score divided by the total number of 

items. An item is considered good if it has an I-CVI ≥0.78, while the S-CVI score is considered good if it is 

≥0.90. The calculation results for each item on the scale yielded an I-CVI score=1, as did the S-CVI score for 

all scales involved in this study, indicating good content validity for all scales. 

 

3.2.4. Pilot study 

Stage 5 is utilized to assess whether the translated scale is understandable, applicable, and complete. 

In this stage, the researcher engaged 30 parent respondents with the assistance of LimeSurvey, but only 21 

individuals (13 mothers and 8 fathers) provided full input and assessment by filling out the piloted scale. The 

piloted scale was accompanied by a column where participants could offer comments or input regarding the 

scale items. This aligns with guidelines from [47], specifying that the process of this readability test involves 

evaluating instructions and questionnaire items with 5-15 respondents. Several items required re-examination 

and correction based on feedback provided by respondents, including feelings of difficulty in understanding 

statements, confusing meanings, complicated sentences, and sentences with more than two words confusing). 

These items were addressed by the researcher, and the complete scale processing time ranged from 7 to 11 

minutes. The items needing adjustments were on the PECF, specifically items number 1, 7, 8 and 9. 

Following the receipt of results and improvements from the pilot study or readability test, 

researchers improved the items. Subsequently, content experts reassessed content validity ratio (CVR). The 

three experts deemed the items appropriate without any noted issues. After expert review, researchers 

registered for ethical testing at Ubaya University, obtaining ethical clearance with registration number 

359/KE/IV/2024. 
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3.3.  Confirmation stage 

Based on guidance from the International Test Commission [40], stage 3 involves guidelines 

grounded in empirical analyses of scale validity studies. Additionally, it furnishes statistical evidence 

concerning construct validity, particularly through confirmatory factor analysis (CFA). The validity of this 

measuring instrument aims to derive evidence derived from associations with other variables. Construct 

validity comprises a set of statements or items used to measure and reflect latent constructs theoretically to 

ensure accurate measurements [48]–[50]. Convergent validity and discriminant validity are included in the 

tests for construct validity. 

 

3.3.1. Validity based on internal structure 

The author examined the validity of the internal structure using confirmatory factor analysis conducted 

with JASP software. Convergent validity, average variance extracted (AVE), and construct reliability (CR) can 

be determined based on factor loading from CFA. According to Hair et al. [51], the standard AVE value is >0.5 

with a CR value >0.7. Model fit to the data was assessed using the guidelines from [52]. 

The most common index of model accuracy is the Chi-square value to evaluate model fit. Ideally, 

the Chi-square value is not significant (p-value >0.05), suggesting no distinction between the model and the 

data [52]. However, the Chi-square value is sensitive to sample size, where larger samples tend to yield 

significant estimation results, suggesting poor model fit. In such cases, researchers are advised to consider 

other parameters. The PECF is unidimensional, and a first-order CFA model was employed in the analysis of 

this instrument. The results of testing the validity of each adapted measuring instrument are outlined in the 

subsequent explanation. 

Goodness-of-fit (GOF) test results with cut-of-value criteria indicate that the Chi-square value is 

expected to be non-significant (p-value >0.05). Additionally, RMSEA (root mean square error of 

approximation should be <0.08, goodness-of-fit (GFI) index value ≥0.9 is considered a good fit, while 

0.8≤GFI≥0.9 is acceptable or marginally fit. Adjusted goodness of fit index (AGFI) with a value ≥0.9 is 

considered fit, marginal if, and 0.8≤AGFI≤0.9 is marginally fit. CMIN/DF is expected to be ≤2.00. tucker 

lewis index (TLI) values ≥0.9 are classified as a good fit, while 0.8≤TLI≤0.9 is considered a marginal fit. The 

comparative fit index (CFI) value ≥0.9 indicates a good fit, and 0.8≤CFI≤0.9 suggests a marginally fit model. 

incremental fit index (IFI) should be ≥0.90, and normed fit index (NFI) should also be ≥0.90 [53], [54]. 

Based on Table 2, it is evident that the resulting GOF coefficients indicate that all criteria have been met, 

signifying that the measurement model of parental expectations regarding a child's future is deemed feasible and 

satisfies the requirements of unidimensionality for use in the structural measurement stage. This aligns with the 

perspective by Miller et al. [55], who cited Hair et al. [51], proposing that utilizing 4-5 goodness-of-fit criteria is 

satisfactory for evaluating the model's viability, as long as each aspect of goodness-of-fit is covered, comprising 

absolute fit indices, incremental fit indices, and parsimony fit indices. Thus, the resulting structural equation 

modeling (SEM) can be utilized to analyze and test the hypotheses proposed in this study. 

Testing the PECF with 17 items resulted in factor loadings ranging from 0.417 to 0.775 as presented 

in Table 3. Based on the pilot test with 593 respondents and first-order CFA results, it was noted that item 

number 3 had a factor loading below 0.5, specifically 0.417. According to Hair et al. [48], an item with a 

factor loading of 0.30-0.40 is minimally interpretable, while a factor loading of ≥0.70 indicates a well-

defined structure [48], [56], [57]. 

Convergent validity was fulfilled based on confirmatory factor analysis (see Figure 1). Discriminant 

validity is a prerequisite to demonstrating the validity of a measurement construct can be evaluated by 

comparing the square root of the average variance extracted (AVE) with the squared value of the correlation 

(R²) between constructs. Furthermore, discriminant validity can be verified by comparing the correlation 

value with 1, where if the correlation value is smaller than 1, discriminant validity is achieved [58]–[60]. In 

line with this point, Hair et al. [48] explained that an aspect has strong discriminant validity if its root AVE 

value is greater than the correlation coefficient between constructs. For example, the discriminant validity for 

aspect i1 is 0.443, which is greater than the correlation coefficients for the other aspects that range from 

0.145 to 0.248. From the analysis, it was found that all aspects have good discriminant validity. Table 4 

depicts the comparison table between AVE and R². 

CFA offers reliability values, such as construct reliability (CR) and average variance extracted (AVE). 

These metrics help assess the consistency and validity of the constructs. Table 5 provides a detailed calculation 

of CR and AVE. If the CR value ≥0.7, it indicates good reliability; CR values between 0.6 and around 0.7, along 

with AVE values ≥0.5, indicate acceptable reliability. However, if CR ≥0.6 while AVE is below 0.5, then 

convergence validity remains adequate [48], [61], [62]. The CFA analysis conducted in this study yielded 

reliability results for each item as: achievement =0.858, independence =0.419, work =0.751, family =0.608, and 

behavior =0.825 as shown in Table 5. The CFI results were 0.862, RMSEA was 0.107, and SRMR was 0.063. 

These findings align with prior research, such as Leung and Shek [30] which reported an overall Cronbach's 

alpha of 0.829. Similarly, research by Leung and Shek [37] obtained a result of 0.883 for PECF. 
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Table 2. Model first-order 
Criteria parameter Parameter tit Model Conclusion 

Chi-square <Chi-square table 0.001 Poor fit 
CFI ≥0.90 (good fit) 

0.8≤GFI≥0.9 (marginal fit) 

0.862 Marginal fit 

TLI ≥0.90 (good fit) 
0.8≤GFI≥0.9 (marginal fit) 

0.827 Marginal fit 

NNFI 

 
NFI 

RFI 

 
IFI 

≥0.90 (good fit) 

0.8≤GFI≥0.9 (marginal fit) 
≥0.90  

≥0.90 (good fit) 

0.8≤GFI≥0.9 (marginal fit) 
≥0.90  

0.827 

 
0.846 

0.806 

 
0.863 

Marginal fit 

 
Marginal fit 

Marginal fit 

 
Marginal fit 

RNI ≥0.90 (good fit) 

0.8≤GFI≥0.9 (marginal fit) 

0.862 Marginal fit 

RMSEA ≤0.08 0.107 Poor fit 

GFI ≥0.90 (good fit) 

0.8≤GFI≥0.9 (marginal fit) 

0.989 Good fit 

 

 

Table 3. Factor loading 
Factor Item Factor loading 

achievement i14 0.754 
 i15 0.728 
 i16 0.638 

self-reliance i6 0.738 
 i7 0.472 

Work i2 0.531 
 i4 0.795 
 i5 0.673 

family i3 0.417 
 i11 0.685 
 i12 0.495 
 i13 0.646 

behavior i1 0.684 
 i8 0.775 
 i9 0.746 
 i10 0.672 
 i17 0.594 

 

 

 
 

Figure 1. CFA model unidimensionality of PECF scale 
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Table 4. Discriminant validity 
 i1 i2 i3 i4 i5 i6 i7 i8 i9 i10 i11 i12 i13 i14 i15 i16 i17 

i1 0.443                 
i2 0.230 0.903                

i3 0.165 0.183 0.759               

i4 0.218 0.241 0.174 0.362              
i5 0.248 0.274 0.198 0.260 0.654             

i6 0.205 0.227 0.164 0.215 0.245 0.372            

i7 0.157 0.174 0.126 0.165 0.188 0.155 0.535           
i8 0.197 0.218 0.157 0.206 0.235 0.194 0.149 0.310          

i9 0.203 0.225 0.162 0.213 0.242 0.200 0.154 0.192 0.356         

i10 0.202 0.224 0.161 0.212 0.241 0.199 0.153 0.191 0.197 0.434        
i11 0.194 0.214 0.155 0.203 0.231 0.191 0.147 0.184 0.189 0.188 0.385       

i12 0.145 0.161 0.116 0.153 0.174 0.144 0.110 0.138 0.142 0.141 0.136 0.416      

i13 0.171 0.190 0.137 0.180 0.205 0.169 0.130 0.162 0.167 0.167 0.160 0.120 0.339     
i14 0.214 0.237 0.171 0.225 0.256 0.212 0.162 0.203 0.209 0.208 0.200 0.150 0.177 0.389    

i15 0.241 0.267 0.192 0.253 0.288 0.238 0.183 0.228 0.235 0.234 0.225 0.169 0.199 0.249 0.527   

i16 0.233 0.258 0.186 0.245 0.278 0.230 0.177 0.221 0.228 0.227 0.218 0.163 0.193 0.241 0.271 0.643  

i17 0.167 0.185 0.134 0.176 0.200 0.165 0.127 0.159 0.164 0.163 0.156 0.117 0.138 0.173 0.194 0.188 0.383 

 

 

Table 5. Reliability 
Dimension Item CR AVE Result 

Achievement  i14 0.920 0.407 All constructs are reliable 

 i15    

 i16    
Self-reliance i6 0.920 0.407  

 i7    

 i8    
Work  i2 0.920 0.407  

 i4    

 i5    
Family  i3 0.920 0.407  

 i11    

 i12    

 i13    

Behavior  i1 0.920 0.407  

 i9    
 i10    

 i17    

 

 

3.4.  Discusion 

The adaptation and validation of the PECF yielded robust psychometric properties, establishing the 

scale as a reliable tool for assessing parental expectations within the Indonesian context. The rigorous process 

of translation, expert review, and pilot testing ensured that the adapted instrument maintained cultural 

relevance and semantic equivalence with the original scale. The CFA demonstrated acceptable fit indices, 

and the high content validity indices (I-CVI and S-CVI) confirmed the scale's appropriateness for measuring 

the intended constructs. These findings underscore the importance of a meticulous adaptation process in 

cross-cultural research, ensuring both the validity and reliability of the instrument. 

This study aligns with recent research by [63] and [64], which emphasize the necessity of 

maintaining cultural relevance and high content validity during the adaptation of psychological instruments. 

The PECF's high factor loadings and reliability scores are consistent with contemporary psychometric 

standards as outlined by [48] and [65]. A notable strength of this study is the comprehensive adaptation 

process, including expert reviews and pilot testing, which ensured the scale's clarity and applicability. 

However, the relatively small sample size for the pilot study (n=21) limits the generalizability of the findings. 

Additionally, the marginal fit indices in the CFA suggest that further refinement of the scale may be needed. 

Unexpectedly, some items required more revisions than anticipated, highlighting the complexities of cross-

cultural adaptation. 

Despite the robust findings, this study has several limitations. First, the sample size for the pilot 

study was relatively small (n=21), which may limit the generalizability of the results. Future studies should 

involve larger and more diverse samples to confirm the findings. Second, the study focused on a specific 

cultural context (Indonesia), and the applicability of the PECF in other cultural contexts remains to be tested. 

Third, the marginal fit indices in the CFA suggest that further refinement of the scale may be necessary to 

improve its psychometric properties. Additionally, the reliance on self-reported data could introduce response 

biases, which should be addressed in future research through triangulation with other data sources. 
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This study aimed to adapt and validate the PECF for use in Indonesia, successfully achieving these 

goals and providing a reliable instrument for future research on parental expectations and child development 

in this context. The rigorous adaptation process and robust psychometric properties of the PECF emphasize 

the study's contribution to cross-cultural psychology and instrument development [37]. However, unanswered 

questions remain, particularly regarding the scale's applicability in other cultural contexts and its predictive 

validity concerning children's outcomes [66]. 

Parental expectations play a crucial role in shaping a child's development and behaviour [67]. 

Parental expectations can positively influence children's motivation and academic achievement, because 

when children perceive that their parents believe in their abilities and set achievable goals, they are more 

likely to strive for success [2], [68], [69]. Parental expectations can influence children's sense of identity and 

career choices [70]. When parents encourage exploration and provide supportive guidance, children may 

develop a clearer sense of their strengths and interests [71]. The way parents communicate and manage 

expectations can affect the quality of the parent-child relationship [72]. Open communication and mutual 

understanding of expectations can foster trust and closeness between parents and children [73]. 

Strategies for effectively communicating parental expectations to children is supportive guidance. 

Providing guidance and encouragement while allowing children to pursue their interests and passions [74]. In 

addition, positive behavior models are also oneway parents convey their expectations. Parents should model 

the behavior they wish to see in their children. Demonstrating hard work, resilience, and a positive attitude 

towards challenges can inspire children to adopt the same mindset [75]. Adjusting expectations according to 

needs is also a way for parents to communicate their expectations of their children [76]. 
 

 

4. CONCLUSION 

This study aimed to adapt the PECF and demonstrate its validity. A rigorous adaptation procedure 

based on ITC guidelines was conducted, and the adapted items fulfilled comparability and similarity 

interpretations, proving content validity. Empirical evidence of validity indicated that the PECF adaptation to 

Indonesian language and culture exhibited internal validity and construct reliability. All items were found to 

be valid and reliable and the PECF scale was found to be unidimensional, measuring parents' expectations of 

their children. These findings are crucial for designing various activity programs for parents that impact their 

child's development. Therefore, future research should analyze parental expectations in conjunction with 

other variables such as academic achievement and parental involvement. 
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