
Cogent Education

ISSN: 2331-186X (Online) Journal homepage: www.tandfonline.com/journals/oaed20

Religious inclusion in Indonesia’s higher
education: a national survey on knowledge,
attitudes, and practices among undergraduate
students

Millatuz Zakiyah, Destriana Saraswati, M. Alifudin Ikhsan, Mohamad Anas &
Yulianto

To cite this article: Millatuz Zakiyah, Destriana Saraswati, M. Alifudin Ikhsan, Mohamad Anas
& Yulianto (2025) Religious inclusion in Indonesia’s higher education: a national survey on
knowledge, attitudes, and practices among undergraduate students, Cogent Education, 12:1,
2536536, DOI: 10.1080/2331186X.2025.2536536

To link to this article:  https://doi.org/10.1080/2331186X.2025.2536536

© 2025 The Author(s). Published by Informa
UK Limited, trading as Taylor & Francis
Group

Published online: 01 Aug 2025.

Submit your article to this journal 

Article views: 1201

View related articles 

View Crossmark data

Citing articles: 4 View citing articles 

Full Terms & Conditions of access and use can be found at
https://www.tandfonline.com/action/journalInformation?journalCode=oaed20

https://www.tandfonline.com/journals/oaed20?src=pdf
https://www.tandfonline.com/action/showCitFormats?doi=10.1080/2331186X.2025.2536536
https://doi.org/10.1080/2331186X.2025.2536536
https://www.tandfonline.com/action/authorSubmission?journalCode=oaed20&show=instructions&src=pdf
https://www.tandfonline.com/action/authorSubmission?journalCode=oaed20&show=instructions&src=pdf
https://www.tandfonline.com/doi/mlt/10.1080/2331186X.2025.2536536?src=pdf
https://www.tandfonline.com/doi/mlt/10.1080/2331186X.2025.2536536?src=pdf
http://crossmark.crossref.org/dialog/?doi=10.1080/2331186X.2025.2536536&domain=pdf&date_stamp=01%20Aug%202025
http://crossmark.crossref.org/dialog/?doi=10.1080/2331186X.2025.2536536&domain=pdf&date_stamp=01%20Aug%202025
https://www.tandfonline.com/doi/citedby/10.1080/2331186X.2025.2536536?src=pdf
https://www.tandfonline.com/doi/citedby/10.1080/2331186X.2025.2536536?src=pdf
https://www.tandfonline.com/action/journalInformation?journalCode=oaed20


HIGHER EDUCATION | RESEARCH ARTICLE

Religious inclusion in Indonesia’s higher education: a national survey
on knowledge, attitudes, and practices among undergraduate
students

Millatuz Zakiyaha , Destriana Saraswatib , M. Alifudin Ikhsanc , Mohamad Anasd and
Yuliantoe

aDepartment of Language Education, Faculty of Cultural Studies, Universitas Brawijaya, Malang, Indonesia; bDepartment of
Political Science, Faculty of Social and Political Sciences, Universitas Brawijaya, Malang, Indonesia; cDepartment of Civics
Education, Faculty of Social, Law and Political Science, Universitas Negeri Yogyakarta, Yogyakarta, Indonesia; dDepartment
of Sociology, Faculty of Social and Political Sciences, Universitas Brawijaya, Malang, Indonesia; eDepartment of
Architectural Engineering, Faculty Science and Technology, Universitas Islam Negeri Maulana Malik Ibrahim, Malang,
Indonesia

ABSTRACT
Indonesia faces challenges in realizing religious inclusiveness in higher education.
Although there have been many studies on religious diversity in Indonesia, there is
still a knowledge gap regarding the level of religious inclusiveness among university
students. This study aims to develop theories, concepts, dimensions, and measure-
ment instruments, as well as measure the level of religious inclusiveness among
Indonesian university students. The research was conducted in 48 universities in
Indonesia, including state universities and faith-based universities, with respondents
from various religious and ethnic backgrounds. This research method uses a quantita-
tive approach with a questionnaire survey conducted during the period 2023–2024
involving 766 students. The findings of this study reveal that the level of religious
inclusiveness of Indonesian students is generally in the high category. The dimension
of respondents’ understanding of religious inclusiveness is higher than other dimen-
sions. Students from religious-based universities show lower levels of inclusiveness
than students from general universities. Respondents with a religious-based secondary
education background had lower levels of inclusiveness than those with a general
school background. Female respondents showed higher levels of religious inclusive-
ness than males. This finding indicates the need for more targeted university policies
to increase religious inclusiveness, especially in faith-based universities.
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Introduction

In recent years, the issue of social inclusion, especially the religious aspect, has become a contributing
factor in causing (Bouma, 2016), especially in Indonesia’s very diverse conditions (Widaningrum &
Wahyudi, 2023). Given this, a study of inclusivity in the religious aspect is also important (Hanafi et al.,
2024; Marzuki et al., 2023). Religion in social spaces often experiences various social dynamics ranging
from violence, discrimination, and intolerance towards adherents of minority religions and beliefs (Hanafi
& Ikhsan, 2019). This problem has not only hit Indonesia, but has also become a global issue (Hanafi
et al., 2022, 2023; Ikhsan, 2017). Prohibitions on accessing, building, owning places of worship, obtaining
space in religious celebrations, political participation space (both voting and being elected in political
contests), to obtaining equal opportunities in employment and ownership of residential homes have
become endless discourses. Contestation of physical space is a likely cause of conflict (Davie, 2022).
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This fact has given rise to an opinion that Indonesian society is not yet inclusively religious, as evi-
denced by the existence of social exclusion for people of minority religions and beliefs. Conditions that
often occur are sealing, vandalizing, bombing and prohibiting oh the construction of places of worship
for religions, religious groups and minority beliefs (Mahmudi & Anam, 2021; Wahab et al., 2024; Warnis
et al., 2024). Worse, there is a tendency and provocation to only choose Muslim candidates in general
elections (Widiyanti, 2017). In addition, there is a phenomenon of sharia housing and Muslim boarding
houses that require owners or residents to come only from the Muslim religion (Ikhsan, 2017). This con-
dition has an increasingly significant impact on the dichotomy of society into compartmentalized groups
with certain boundaries of expression (Ikhsan, 2017).

So far, research related to religious diversity in higher education has been limited to issues of reli-
gious moderation and tolerance (Afwadzi et al., 2024; Alfariz & Saloom, 2021; Arli et al., 2023; Junaedi
et al., 2023; Lubis, 2023; Matviyets, 2024; Muhid, 2020). Meanwhile, research on religious inclusion in
higher education is limited to religious inclusion in higher education on a regional and local (Ali, 2020;
Efendi & Budiyono, 2019; Winditya et al., 2021) or limited only to Muslim students muslim (Bukhori
et al., 2022). Based on these studies, it was found that the understanding, attitudes, and practices of reli-
gious inclusion of students at the local and regional levels showed a high category.

In contrast to moderation and religious tolerance which emphasize recognition and respect for peo-
ple of different religions (Benson, 2016; Hanafi et al., 2022; Rahman & Shapie, 2023), religious inclusion is
an extension of the concept of social inclusion and is more complex than religious tolerance (Nirzalin &
Febriandi, 2022; Zhang et al., 2022). Religious inclusion measures equality of access, facilities, and mar-
kets, especially for minority religious groups who are vulnerable to exclusion. In addition, no research
has looked at the demographic factors of respondents, such as gender, ethnic educational background
as variables related to a person’s understanding, attitudes, and practices of religious inclusion.

Based on the description, this study attempts to describe how religious inclusion is in students at the
national level from various universities in Indonesia with diverse gender, ethnicity, and religious back-
grounds. These findings are expected to be the basis for formulating policies related to religious
inclusion, especially at the higher education level (Bouma, 2016). This policy is expected to form an
inclusive religious climate in universities that will produce an inclusive generation in the future. This
study is further formulated to answer (RQ1) Which dimension (knowledge, attitude, or practice) has the
most influence on the level of religious inclusion of students in Indonesian universities? and (RQ2) How
do demographic factors such as religion affect the level of religious inclusion of students in Indonesian
universities?

Method

Participant

This research method uses a cross-sectional survey. This survey was conducted from October 2023 to
July 2024, after the government issued Presidential Regulation of the Republic of Indonesia Number 58
of 2023 concerning Strengthening Religious Moderation (Peraturan Presiden Republik Indonesia Nomor 58
Tahun 2023 tentang Penguatan Moderasi Beragama). This regulation regulates the strengthening of reli-
gious moderation by setting limits on the terms used in its regulation and is intended as a guideline for
the Central Government, Regional Governments, and religious communities in order to strengthen main-
taining the harmony of the values of socio-religious inclusion. By relying on a network of researchers
and university lecturers in various regions, a questionnaire link in the form of a Google form was sent to
contacts and WhatsApp groups. This link contains a brief introduction to the background, objectives,
and procedures for filling out the questionnaire. This filling is non-coercive or voluntary and guarantees
the confidentiality of participants. This questionnaire is intended for student respondents from Public
Universities and Religious Universities who are 16 years of age or older and are willing to participate in
this study. This study examines the level of religious inclusion in college students at the national level
with 766 respondents from 43 universities in Indonesia, including religious universities and academic
universities from 28 ethnicities, 6 religions and 1 sect of belief in the One Almighty God (traditional
belief). This sampling survey was conducted online because it was not possible for community-based
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sampling. The demographics of respondents in this study are based on three criteria, namely gender,
type of college, and previous education. Based on the gender criteria, there were 540 women (70.5%)
and 226 men (29.5%). Based on the respondents’ college background, 336 respondents (43.9%) were
studying at religious-based universities, while 430 respondents (56.1%) were at non-religious universities.
Based on the respondents’ previous level of education, 467 respondents (61.0%) came from non-
religious high schools, while 299 respondents (39.0%) came from faith-based high schools.

Measurement

This questionnaire was developed by researchers referring to the dimensions of social inclusion initiated
by the World Bank as well as various previous studies related to religious inclusion guidelines. Religious
inclusion in this study is broken down into 3 dimensions, namely market, service, and space. Religious
inclusion is defined as the willingness and effort to ensure the existence of different religious groups to
obtain the same market, service, and space in meeting their religious needs. Access and opportunity to
the market is access and opportunity to provide economic needs which are a basic part of human life
needs, namely work, housing, land, or debt. Second, access and opportunity to basic services to provide
the basics of life, such as social protection, information, electricity, water, education and health facilities.
Finally, access and opportunity in space to express oneself and be involved in basic things to meet their
needs, both politically, physically, culturally and socially. This third dimension is then measured in 3
aspects, namely knowledge, attitudes, and practices. Furthermore, this study will also explore the back-
ground of the research respondents.

Based on the description, this questionnaire then consists of four parts: demographics, knowledge,
attitudes, and practices. Demographic variables include gender, college of origin, and school of origin
when pursuing high school education. This questionnaire has 39 questions consisting of 10 knowledge
questions (K1–K10), attitude questions (A1–A15) and 14 practice questions (P1–P14). Questions about
attitudes use a Likert scale of 1–5 to indicate attitudes from strongly disagree to strongly agree. After
the questionnaire items were compiled, a reliability test was conducted on 44 students. The reliability
estimation approach used in this study is alpha-cronbach internal consistency reliability. The reliability
coefficient ranges from 0.00 to 1.00 with the assumption that the closer to 1.00, the more reliable the
measuring instrument is. Based on the results of the reliability test, all items in the religious inclusion
scale produced an alpha score of 0.819. This coefficient indicates that the developed religious inclusion
questionnaire has good reliability and is reliable in measuring student inclusivity in the religious aspect.

Statistical analysis

The responses of participants indicating knowledge, attitudes and practices towards religious inclusion
are described by frequency and percentage. To test the differences in attitude and practice scores based
on demographic characteristics, we used independent sample t-test and one-way analysis of variance
(ANOVA). Hierarchical multiple regression approach to test the relationship between demographic varia-
bles as independent variables and dependent variables namely attitude and practice scores simultan-
eously in a large sample size. This approach aims to identify the amount of variance explained by all
independent variables combined. This analysis approach is carried out by calculating the dependent vari-
able of practice, we add attitude as an independent variable in addition to demographic factors and
knowledge. We want to know how much attitude contributes to practice. This questionnaire has been
tested for reliability using Cronbach’s Alpha with a value of 0.819 which indicates that this questionnaire
is reliable.

Results

Based on the research results, it was found that in general the level of religious inclusion of students
was in the high category (Table 1).

Other results show that in general, the level of student inclusion in the attitude dimension is moder-
ate. However, 4 items were found that showed a high category, namely A1, A2, A 13, and A14 and 1
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questionnaire item that showed a low level, namely A12 (Table 3). In the attitude dimension that
received high scores were A1 about the willingness to accept the opinions of friends of different reli-
gions, A2 about the willingness to be friends without distinguishing religions, A13 related to agreement
on the ownership of places of worship for all religious communities, and A14 related to the willingness
to cooperate with friends of different religions in completing college assignments, committees, and
other community activities. This means that most respondents are willing to be friends, respect opinions,
and cooperate with friends of different religions. Meanwhile, the low score in the attitude dimension
was in item A12 related to restrictions on job vacancies for certain religions or prohibitions on the use
of certain religious symbols, such as the hijab. This means that most respondents agree if job vacancies
are limited to followers of certain religions or job vacancies that require applicants not to wear the hijab.
This shows that most respondents are more inclusive in terms of space, but more exclusive in terms of
the market for adherents of different religions.

Table 1. General measurement of religious inclusion.

Table 2. Measurement of religious inclusion in the knowledge dimension.
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Meanwhile, in the dimension of religious inclusion practices, students are dominated by medium
scores, except for 5 questionnaire items, namely P1, P2, P6, P8, and P10. The five items indicate that the
practice of religious inclusion of students is at a high level (Table 4). Uniquely, although respondents
agree that all religious communities have the right to have a place of worship, they are hesitant if the
government or campus provides a place of worship for all religions.

This research also shows that the level of religious tolerance of students at general universities is
higher than the level of tolerance for students from religious universities (Table 5). In fact, the findings
of this study indicate that students from religious universities are mostly in the medium category in
measuring religious inclusion. This means that respondents who should have a high level of religiosity
have a lower level of religious inclusion.

Table 3. Measurement of religious inclusion in attitude dimension.

Table 4. Measurement of religious inclusion dimension of practice.
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From the gender aspect, the femininity of the female respondent group also influences this level of
inclusivity. Evidently, female respondents are more inclusive than male respondents. This strengthens
the assumption of femininity that historically caring and sensitivity are characteristics or values associ-
ated with women.

Another interesting finding is the fact that respondents who attended public high schools had a
higher level of religious inclusion than respondents who came from religious-based high schools.
Interestingly, the knowledge dimension was the dimension with the highest inclusion score, followed by
the practice dimension and the attitude dimension (Table 5). This finding shows different results from
the research findings that positively link religiosity and religious tolerance between public and religious
college students.

Discussion

The findings of this study related to the high religious inclusivity of students (Table 1) are in line with
previous studies which stated that the majority of students in Indonesia have a high attitude of religious
inclusion (Ali, 2020). This high level of religious inclusion can be associated with the efforts of the gov-
ernment and educational institutions in promoting religious moderation and the spirit of diversity (Anas
et al., 2025). The knowledge dimension has the highest level of religious inclusion compared to other
dimensions (Table 2). Uniquely, in the dimensions of attitudes and practices, the majority of respondents
are at the doubtful or moderate level. This is in line with the findings of previous research (Moni et al.,
2007) on teacher. In addition, these findings also indicate that the level of understanding is lower than
the analytical level in Bloom’s taxonomy (Hyder & Bhamani, 2016), as evidenced by the questionnaire
items in the dimensions of attitudes and practices in the form of case examples that require analytical
skills and critical reading. Ironically, this finding reinforces the results of previous studies that the level of
reading and critical thinking skills of students in Indonesia is still at a low level (Abda’u et al., 2023;
Sinaga et al., 2023) as an impact of the education curriculum in Indonesia which focuses on increasing
cognitive levels and memorization, not students’ analytical and critical reading abilities. Furthermore,
this finding justifies other findings which show that a high understanding of inclusion is weakly corre-
lated with inclusive practice attitudes (Hanafi et al., 2022).

Items that showed moderate scores were items related to greeting other people’s Eid, visiting other
people’s houses of worship, and choosing leaders of different religions. This is because these issues are
debated in Islam, because internally in Islam this teaching has several versions of interpretation. For
example, greeting Christians with Eid is considered a violation of religious teachings according to Imam

Table 5. Level of religious inclusion based on respondents’ college and previous school.
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Utsaimin (Murtaza Mz & Nasution, 2022). The same thing also happens about visits to other people’s
houses of worship by Muslims or vice versa. This also answers the reason why religious teachers and reli-
gious education are the entry point for symptoms of religious intolerance and Islamism in schools
(Maulana, 2017). This reason also ultimately makes Muslims tend to choose leaders who are also
Muslims (Azabar et al., 2020). This diversity of interpretations needs to be faced and taken seriously in
order to anticipate conflicts. ‘Intra-religious’ dialogue is the right path, which can be chosen because
such differences are inevitable (Panikkar, 1999) in the midst of diversity with the ‘other’ (Anas et al.,
2025).

Furthermore, based on the demographics of the respondents, it was found that respondents from
public universities had a higher level of religious inclusion than respondents from religious universities
(Alyami et al., 2022; Helmawati et al., 2024; Komalasari & Saripudin, 2020). This finding shows that
respondents’ hesitation in being inclusive in their attitudes and actions is considered contrary to their
understanding of religiosity. On the other hand, this finding also confirms previous findings that reli-
gious learning at universities, which is expected to be a place for inclusive religious learning, actually
shows the opposite direction (Saparudin & Emawati, 2023). Instead of leading to an inclusive religious
movement, the student religious movement on campus is heading towards exclusive Islam (Hanafi et al.,
2022, 2023). In fact, by accommodating religious freedom and not being extreme in religion, it has been
proven to increase opportunities for access to rights that may be revoked from citizens (Finke, 2013).
Another reason is that a diverse society can naturally foster inclusivity (Chima et al., 2024), so that stu-
dents studying at public universities are more inclusive than students from religious universities that are
not multi-religious (Fuadi et al., 2024; Hamdan et al., 2022).

In another demographic aspect, namely gender, it was found that the level of religious inclusivity of
female respondents was higher than that of male respondents (Table 6). This finding is in line with other
findings showing that women are more inclusive than men (Muhid, 2020). This is because women have
a higher sense of empathy than men, so they can be more inclusive towards minority and vulnerable
groups (Gudjonsson et al., 2022; Pang et al., 2023). In addition to empathy, in research on religious inclu-
sion, the reason female respondents are more inclusive than men is that women’s literacy skills are
higher than men’s (Muhid, 2020). Therefore, when encountering a questionnaire on the dimensions of
attitudes and practices that require critical analysis and reading, female respondents can choose answers
that are in line with the questions on the knowledge dimension. Interestingly, for male respondents, the
practice dimension is the dimension that gets the lowest inclusion score, while for female respondents,
the attitude dimension is the dimension that gets the lowest score (Table 6).

Finally, another interesting finding is based on the respondents’ school of origin during senior high
school (SMA), respondents who attended religious high schools during high school had a lower level of
religious inclusion than respondents who attended public high schools during high school (Table 5).

Table 6. Level of religious inclusion based on respondent’s gender.
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This indicates that religious learning in schools and universities, which should be a medium for learning
tolerance and religious inclusion, does not yet have a learning curriculum related to religious tolerance
and inclusion (Raihani, 2014). Worse, the rise of religious-based schools that teach exclusive Islamic
teachings in Indonesia has experienced a significant upward trend (Makruf & Asrori, 2022), and even
symptoms of religious intolerance and exclusivism have occurred among teachers in schools (Chamidi,
2021). Worse, there has been a strengthening of the populist Islamic movement which has become a
new religious trend in Indonesia (Jubba et al., 2021). It should be underlined that the concept of reli-
gious inclusion actually goes beyond mere tolerance. Tolerance still leaves room for the emergence of
attitudes of superiority of one group over another. Meanwhile, inclusion assumes equality, justice, and
acceptance of differences as a necessity (Cano-Hila, 2022). Being inclusive means being open to other
beliefs, but not abandoning one’s own (Panikkar, 1999). Personal beliefs and local specificities remain
the foundation of interfaith relations (Eck, 2017). Individual engagement in religious inclusion is not only
realised in intellectual exchange, but also interacting with the religious experiences of others (Eck, 2016;
Panikkar, 1999). Thus, a more complete understanding of the principles of religious inclusion is needed.
This is mainly to avoid the paradox of inclusivity which appears to provide space for minority and vul-
nerable groups, but in practice only excludes them from social space (Moulin, 2023).

Conclusion

This study also encourages critical discussions on measuring and improving religious inclusion, and how
the concept of religious inclusion can be adapted to the local context of Indonesia, which is rich in cul-
tural and religious diversity. Furthermore, this study underscores the importance of collaboration
between academics, policymakers, and education practitioners in addressing issues of religious inclusion,
and suggests that an interdisciplinary approach involving sociology, education, and religious studies is
needed to understand the complexities and dynamics of religious inclusion in higher education. Overall,
this study not only provides valuable theoretical and methodological insights but also offers practical
recommendations that can be implemented by higher education institutions to create a more inclusive
and welcoming environment for all students, regardless of their religious background. Sustained efforts
are needed not only on campus but also in the wider community to instill the values of inclusivity and
deep respect for differences. Only in this way can social cohesion truly be realized in a multicultural
country.

Furthermore, this study contributes to the enrichment of scientific studies related to social inclusion
in the context of religious diversity, which is still relatively under-discussed in Indonesia. By providing
empirical evidence, this study helps clarify how religious inclusion can be realized in practice, as well as
the challenges and opportunities faced by higher education institutions. These findings also have broad
implications for society, considering that students are potential leaders and agents of social change in
the future. Therefore, increasing religious inclusion in higher education can have a positive impact on
social cohesion and interfaith tolerance in the wider society.

However, this study has limitations in that the respondents only consist of university students.
Further research can expand the respondents to elementary and secondary school students, teachers
and lecturers, or the general public to obtain a complete picture of religious inclusion. In addition to the
issue of religious inclusion, further research should also map other social inclusions, such as ethnic inclu-
sion, disability inclusion, gender, and other vulnerable groups. Thus, there will be a comprehensive
description of the issue of social inclusion in Indonesia which can be the basis for the design of social
inclusion policies by the central and regional governments.
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