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ABSTRACT 
The English past tense system is often considered one of the most challenging grammatical 

areas for EFL learners. As instructional materials play a central role in grammar learning, it is 

important to examine how past tense forms are represented and organized within teaching materials. 

This study aimed to analyze the representation of the English past tense system, evaluate the 

coverage of form, meaning, and use, and examine the organization and sequencing of past tense 

materials in instructional materials used at a Tahfidz Islamic boarding school in Malaysia. 

Employing a qualitative descriptive design, the study applied content analysis to one textbook and 

one module using Cunningsworth’s (1995) and Larsen-Freeman’s (2014) frameworks. The findings 

revealed that both materials represented all four major past tense forms and generally followed 

systematic organizational principles. However, differences emerged across the dimensions of form, 

meaning, and use. The textbook achieved higher scores in form (37/38) and meaning (19/20), 

whereas the module demonstrated stronger representation of use (15/16) through dialogues, 

speaking activities, and contextualized tasks. The findings suggest that combining structurally rich 

and communicatively oriented materials may better support balanced grammar instruction in Islamic 

boarding school contexts. However, the findings are limited to two instructional materials from a 

single institution. 

Keywords: content analysis, instructional materials, past tense system, grammar pedagogy, Tahfidz 

school 

 

Introduction 
Learning English grammar presents 

considerable challenges for students in contexts 

where English is not used as a primary language. 

Structural differences between English and 

learners’ first language often complicate the 

process of acquisition (Sun, 2016). In language 

instruction, grammar plays a fundamental role, as 

it underpins the development of other language 

skills such as listening, speaking, reading, and 

writing (Sorohiti & Aini, 2021). Without adequate 

grammatical knowledge, communication tends to 

be limited and unstructured (Andika et al., 2023). 

Contemporary perspectives on grammar pedagogy 

further emphasize that grammar should not be 

treated as a set of isolated rules, but rather as an 

integration of form, meaning, and use that 

supports meaningful communication (Yılmaz, 

2018). 

Among various grammatical components, 

the past tense system is frequently identified as 

one of the most challenging areas for EFL learners 

(Majeed, 2023). Empirical studies consistently 

report high levels of errors in the use of past forms. 

Ali et al. (2021) found that students often 

substitute the simple past with other tense forms 

and confuse perfect and progressive constructions. 

Similarly, Damis et al. (2024) reported difficulties 

in distinguishing verb changes, particularly 

between regular and irregular forms. Fitria (2020) 

and Pratiwi et al. (2022) revealed that errors in 

recount texts predominantly involve the misuse of 

simple past forms, including auxiliary verbs and 

verb inflections. Furthermore, Listia & Febriyanti 

(2020) stated that differences in temporal systems 

across languages, limited vocabulary, and 

difficulties memorizing irregular verbs 

significantly contribute to learners’ struggles. 

Therefore, selecting the past tense system as the 

focus of this study is both relevant and strategic, 

given its structural complexity and the 

consistently high frequency of learner errors 
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reported across diverse EFL contexts. 

Various pedagogical approaches, 

including explicit instruction, communicative 

practice, digital media, and interactive classroom 

activities, have been proposed to support learners’ 

understanding of grammatical tenses (Alanazi, 

2017; Ferangiz, 2025; Sari et al., 2022; Sholikhah 

& Saefullah, 2024). Among these approaches, 

instructional materials play a crucial role because 

they provide the primary linguistic input and 

structured exposure through which learners 

encounter and practice grammatical forms (Putera 

et al., 2025). As the foundation of classroom 

language practice, instructional materials 

significantly influence how grammar is presented 

and learned and, when appropriately designed, can 

promote meaningful learning experiences and 

learner autonomy (Tarrayo & Anudin, 2023; 

Uchenna et al., 2021). 

In the context of Tahfidz Islamic boarding 

schools in Malaysia, the role of instructional 

materials becomes even more critical. Recent 

studies have also demonstrated increasing 

scholarly interest in English language teaching 

practices within Islamic boarding school settings 

(Saputra et al., 2024). Although some pesantren 

institutions have begun integrating digital 

technologies into their educational practices (Al-

hakim et al., 2024; Deni et al., 2024), printed 

materials such as textbooks, religious texts, and 

worksheets remain important learning resources in 

many Islamic boarding schools (Abdala, 2024). 

Moreover, students in Tahfidz settings are 

engaged in intensive Qur’anic memorization and 

religious routines, which require instructional 

materials that are not only pedagogically sound 

but also culturally and religiously relevant. Recent 

studies have further emphasized the importance of 

developing English instructional materials that are 

responsive to learners' cultural and religious 

identities and that integrate Islamic values into 

language instruction to enhance contextual 

relevance and learner engagement (Basori et al., 

2025; Mubarok et al., 2026). As noted by Munir 

and Nor (2021), Malaysian salafiyah institutions 

continue to uphold classical religious texts as 

important curricular components. This context 

provides opportunities to integrate the teaching of 

the past tense into Islamic-themed English texts, 

such as narratives of prophets or historical Islamic 

events, thereby supporting grammar instruction 

that is both meaningful and contextually relevant. 

Instructional materials play a central role 

in shaping the content, sequencing, and classroom 

practices of language instruction, as they often 

function as the primary source of input and 

guidance for both teachers and learners 

(Cunningsworth, 1995). Consequently, the 

selection and quality of textbooks significantly 

influence what students learn and how learning 

activities are organized. However, many grammar 

materials continue to present language as isolated 

rules and discrete forms, emphasizing mechanical 

drills rather than meaningful communication. 

Such approaches may limit learners’ ability to 

connect grammatical structures with meaning and 

use, even though effective grammar instruction 

requires the integration of form, meaning, and use 

(Larsen-Freeman, 2014). 

Moreover, the organization and 

sequencing of grammar content are not always 

systematically designed to align with learners’ 

developmental needs (Cunningsworth, 1995). 

This limitation becomes particularly problematic 

in the case of the English past tense system, which 

involves multiple forms, temporal references, and 

aspectual distinctions that demand coherent and 

structured presentation. In Tahfidz Islamic 

boarding schools, where teachers rely heavily on 

printed instructional materials and have limited 

access to digital resources, the effectiveness of 

grammar instruction largely depends on how these 

materials represent and sequence the past tense 

system. Several studies have investigated 

grammar instruction and the English past tense 

system from distinct perspectives, including the 

communicative functions of past tense forms and 

teachers’ pedagogical strategies in teaching past 

tense verbs (Duffy Bayuong et al., 2025; Pitriyah 

& Dewanti, 2024). Collectively, these studies 

highlight the importance of contextualized and 

pedagogically sound grammar instruction. 

However, they primarily focus on teaching 

practices and functional aspects of grammar and 

provide limited attention to how the past tense 

system is pedagogically represented, organized, 

and sequenced within printed instructional 

materials. 

Another body of research has focused on 

the evaluation of instructional materials in terms 

of textbook quality, curriculum alignment, and 

learner needs (Hidayat & Rohmana, 2025; I. 

Lestari et al., 2025; U. M. Lestari et al., 2023; 

Sabiq & Muflihah, 2021; Tambunan et al., 2019; 

Wahyudin et al., 2025). These studies offer 

valuable insights into the overall suitability and 

effectiveness of instructional materials. 

Nevertheless, they tend to examine textbooks 

from a general perspective and pay limited 

attention to the pedagogical representation of a 

specific grammatical system, particularly the 

English past tense system. Despite these 

contributions, limited research has specifically 

examined the pedagogical representation of a 
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single grammatical system within instructional 

materials. Existing studies on grammar learning 

and instruction have largely focused on 

instructional approaches, grammar pedagogy, and 

learning outcomes (Ananda & Asiza, 2025; Xu & 

Li, 2022), while studies on instructional materials 

have generally emphasized overall textbook 

quality and curriculum alignment (Abdul Syahid 

et al., 2024; Pan & Zhu, 2022). Consequently, 

limited attention has been given to how 

grammatical systems are represented, organized, 

and sequenced in instructional materials, 

particularly through the integration of form, 

meaning, and use. Moreover, although 

Cunningsworth's framework has been widely 

employed to evaluate instructional materials and 

Larsen-Freeman's perspective has frequently 

informed grammar pedagogy research, the 

integration of these perspectives to investigate the 

representation of a specific grammatical system in 

instructional materials remains underexplored. 

This study contributes to the field of 

textbook evaluation by providing a focused 

analytical description through a contextual-

descriptive approach of the English past tense 

system rooted within the specific context of the 

textbook used in Tahfidz Islamic boarding school 

in Malaysia. It examines instructional materials, 

particularly textbooks and modules, as the sole 

objects of analysis and combines material 

evaluation which is grounded in two principal 

frameworks those are Cunningsworth’s (1995) for 

coursebook evaluation framework to examine the 

quality and organization of instructional materials 

and Larsen-Freeman’s (2014) for grammar 

pedagogy perspective to analyze the 

representation of the past tense system in terms of 

form, meaning, and use. This approach provides 

further insights into how the past tense system is 

presented and organized within printed 

instructional materials but it does not attempt 

universal generalizations but rather provides a rich 

and in-depth understanding of the quality of past 

tense material. This study can serve as a reflective 

foundation for textbook developers, educators, 

and researchers in understanding the complexity 

of grammar presentation especially in past tense 

system in English language learning contexts.  

However, considering the focus of the 

present study on the representation of the past 

tense system, the analysis specifically 

concentrates on two dimensions that are most 

relevant to grammatical presentation, namely 

language content and design and organization, as 

these dimensions allow the researcher to examine 

how past tense materials are presented, structured, 

and sequenced within the instructional materials. 

To analyze the representation of the grammatical 

system more specifically, this study also draws on 

the perspective of Larsen-Freeman (2014), who 

conceptualizes grammar pedagogy as the 

integration of form, meaning, and use rather than 

as isolated structural rules detached from 

communicative context. In operational terms, 

Cunningsworth’s framework functions as a basis 

for examining how past tense materials are 

presented in terms of content adequacy, 

organization, and sequencing. This framework 

facilitates a systematic evaluation of the 

pedagogical design of the materials. Meanwhile, 

Larsen-Freeman’s model is employed to analyze 

the representation of the past tense system more 

deeply, particularly in assessing whether the 

materials adequately integrate form, meaning, and 

use. By combining these two frameworks, this 

study not only evaluates the overall suitability of 

the materials but also investigates how the past 

tense system is represented, structured, and 

developed to support systematic and meaningful 

learning. 

Based on the background and research 

gaps identified above, this study aims to: (1) 

analyze how the English past tense system is 

represented in the instructional materials used in a 

Tahfidz Islamic boarding school in Malaysia; (2) 

evaluate the extent to which these materials 

adequately cover the dimensions of form, 

meaning, and use of the past tense system; and (3) 

examine how past tense materials are organized 

and sequenced to support systematic learning. 

These objectives directly respond to the need for a 

more specific, in-depth, and context-sensitive 

analysis of grammar presentation within Islamic 

boarding school settings. To address these 

objectives, this study employs content analysis to 

examine the representation of the English past 

tense system in printed instructional materials 

used in a Tahfidz school. The analysis focuses on 

how the past tense system is represented, 

organized, and sequenced within the materials. 

Therefore, this study centers on the 

pedagogical quality of past tense representation in 

instructional materials as a foundational element 

of grammar learning. By examining how the 

English past tense system is constructed and 

presented within the context of Tahfidz education 

in Malaysia, the study seeks to contribute to a 

more nuanced understanding of grammar material 

design in print-based instructional environments 

and to extend the limited literature on language 

education in Tahfidz-based institutions. 

Practically, the findings are expected to provide 

pedagogical implications for teachers, material 

developers, and curriculum designers in 
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evaluating and developing instructional materials 

that present grammar in a more systematic, 

meaningful, and contextually relevant manner. 

Method 
This study employed a qualitative 

approach with a qualitative descriptive design and 

was framed as a case study of instructional 

materials used in a single Tahfidz Islamic 

boarding school in Malaysia. Qualitative 

descriptive research is appropriate for studies that 

aim to systematically describe and interpret 

phenomena within their natural context without 

manipulating variables (Creswell, 2013; Lim, 

2024). In this study, the phenomenon under 

investigation is the representation of the English 

past tense system in instructional materials used in 

a Tahfidz Islamic boarding school. To analyze the 

materials, the study applied content analysis. 

Through this approach, the instructional materials 

were systematically examined to identify patterns 

of representation, coverage, and organization of 

the past tense system (Neuendorf, 2017; Schreier, 

2012; Xu & Ye, 2025). 

The study was conducted at Maahad 

Tahfiz Ihya' Al-Ahmadi, located in Selangor, 

Malaysia. The institution is an Islamic secondary 

school that integrates several educational tracks, 

including Tahfiz, Diniah, academic studies, and 

pure sciences. In addition to emphasizing Qur’anic 

memorization and religious studies, the school 

also supports academic learning and 

extracurricular activities. The learning 

environment combines traditional Islamic 

education with modern educational facilities, such 

as comfortable classrooms and the availability of 

digital tools including smart televisions in 

classrooms. Despite the presence of technological 

facilities, printed instructional materials remain an 

important component of classroom learning. 

The data sources of this study consisted of 

one textbook and one module used in the English 

learning process at Maahad Tahfiz Ihya' Al-

Ahmadi. These materials contained content 

related to the English past tense system and were 

obtained directly from the English teacher, who 

confirmed that they were the only official printed 

instructional materials used in English classes at 

the school. Therefore, all available materials were 

included in the analysis. The selection was not 

limited to a specific grade level; rather, it was 

based on the presence of past tense content that 

was directly relevant to the objectives of the study. 

To ensure document trustworthiness, the 

authenticity of the materials was further verified 

by examining their publication information, 

including their titles, publishers, editions, and 

years of publication prior to the analysis. 
Table 1  

Description of Instructional Materials Analyzed 

Material 

Type 

Title of 

Material 
Publisher Edition Year 

Textbook 

Close-up 

Student's 

Book 

National 

Geographi

c 

Learning 

Second 

Edition 
2016 

Module 

My PDP 

Xtra 

Fasih 

Digital 

English 

Sasbadi 
2026 

Edition 
2026 

The unit of analysis in this study 

encompassed all sections within the instructional 

materials that relate to the English past tense 

system. These sections include grammatical 

explanations, examples, exercises, and 

instructional tasks that involve past tense usage. 

By focusing specifically on materials related to the 

past tense system, the analysis aims to examine 

how this grammatical system is represented, 

explained, and practiced within the instructional 

materials.  The complete analysis checklist used in 

this study is presented in Tables 2–6 to provide 

transparency regarding the operationalization of 

the analytical frameworks and to facilitate the 

replication of the study. 
Table 2 

Analysis Checklist Based on Cunningsworth's (1995) Framework: Design and Organization 
Main Indicator Sub-Indicator 

D1. Components of grammar learning D1.1 The material provides explanations of past tense forms  
D1.2 The material provides examples of past tense usage  
D1.3 The material provides exercises related to past tense forms 

D2. Organization of past tense materials D2.1 Past tense materials are grouped systematically within the material  
D2.2 Headings and subheadings related to past tense are clearly presented 

D3. Sequencing and progression D3.1 Simple past tense is introduced before more complex past tense forms  
D3.2 The progression of past tense topics follows a logical sequence  
D3.3 The transition between past tense topics is coherent and systematic 

D4. Recycling and review D4.1 The material provides review activities for past tense topics  
D4.2 Previously learned past tense forms reappear in later sections 

D5. Grammar reference support D5.1 Grammar summaries or reference sections related to past tense are provided 

D6. Layout and accessibility D6.1 The layout makes past tense materials easy to identify  
D6.2 The structure of the material helps users locate past tense content easily 

Table 2 presents the analysis checklist based on the design and organization dimension of 
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Cunningsworth's (1995) coursebook evaluation 

framework. This dimension was employed to 

examine how past tense materials were structured, 

sequenced, reinforced, and made accessible within 

the instructional materials. 

Table 3 

Analysis Checklist Based on Cunningsworth's (1995) Framework: Language Content 

Main Indicator Sub-Indicator 

L1. Coverage of past tense grammar items L1.1 Simple past tense materials are included 
 L1.2 Past continuous tense materials are included 
 L1.3 Past perfect tense materials are included 
 L1.4 Past perfect continuous tense materials are included 

L2. Explanation of past tense forms L2.1 Rules or patterns of past tense formation are explained 
 L2.2 Regular and irregular verb forms are explained 

L3. Examples of past tense usage L3.1 Examples are provided for simple past tense 
 L3.2 Examples are provided for past continuous tense 
 L3.3 Examples are provided for past perfect tense 

 L3.4 Examples are provided for past perfect continuous tense 

L4. Practice activities L4.1 Exercises are provided for practicing past tense forms 
 L4.2 Activities encourage the application of past tense in context 

L5. Contextual language use 
L5.1 Past tense is presented in contextualized texts (e.g., narratives, 

recounts) 

 L5.2 Past tense appears in communicative contexts (e.g., dialogues, 

conversations) 

Table 3 presents the analysis checklist 

based on the language content dimension of 

Cunningsworth's (1995) framework. This 

dimension focuses on the selection and 

presentation of grammatical content related to the 

English past tense system, including its coverage, 

explanations, examples, practice activities, and 

contextual use. 
Table 4 

Analysis Checklist Based on Larsen-Freeman's (2014) Framework: Form 

Main Indicator Sub-Indicator 

F1. Representation of simple past tense form F1.1 Simple past sentence patterns are presented 
 F1.2 Affirmative forms of simple past tense are presented 
 F1.3 Negative forms of simple past tense are presented 
 F1.4 Interrogative forms of simple past tense are presented 

F2. Representation of past continuous form F2.1 Past continuous sentence patterns are presented 
 F2.2 Affirmative forms of past continuous tense are presented 
 F2.3 Negative forms of past continuous tense are presented 
 F2.4 Interrogative forms of past continuous tense are presented 

F3. Representation of past perfect form F3.1 Past perfect sentence patterns are presented 
 F3.2 Affirmative forms of past perfect tense are presented 
 F3.3 Negative forms of past perfect tense are presented 
 F3.4 Interrogative forms of past perfect tense are presented 

F4. Representation of past perfect continuous form F4.1 Past perfect continuous sentence patterns are presented 
 F4.2 Affirmative forms of past perfect continuous tense are presented 
 F4.3 Negative forms of past perfect continuous tense are presented 
 F4.4 Interrogative forms of past perfect continuous tense are presented 

F5. Grammatical form explanation F5.1 Rules or patterns of past tense formation are explained 
 F5.2 Regular verb forms are presented 
 F5.3 Irregular verb forms are presented 

Table 4 presents the analysis checklist 

based on the form dimension of Larsen-Freeman's 

(2014) grammar pedagogy framework. This 

dimension focuses on the representation of 

grammatical structures and patterns associated 

with the English past tense system. 
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Table 5 

Analysis Checklist Based on Larsen-Freeman's (2014) Framework: Meaning 

Main Indicator Sub-Indicator 

M1. Meaning of simple past tense M1.1 The material explains simple past tense as actions completed in the past 
 

M1.2 Time references related to simple past tense are presented 

M2. Meaning of past continuous tense M2.1 The material explains past continuous tense as ongoing actions in the 

past 
 

M2.2 The relationship between ongoing past actions and specific 

times/events is explained 

M3. Meaning of past perfect tense M3.1 The material explains past perfect tense as actions completed before 

another past action 
 

M3.2 The sequence of two past events is explained 

M4. Meaning of past perfect continuous tense M4.1 The material explains past perfect continuous tense as ongoing actions 

before another past event 
 

M4.2 Duration or continuity before a past event is explained 

M5. Temporal relationships between past tense 

forms 

M5.1 Differences between past tense forms are explained 

 
M5.2 Relationships among multiple past events are presented clearly 

Table 5 presents the analysis checklist 

based on the meaning dimension of Larsen-

Freeman's (2014) framework. This dimension 

examines the semantic concepts conveyed by the 

past tense forms and the temporal relationships 

represented by different grammatical structures. 
Table 6 

Analysis Checklist Based on Larsen-Freeman's (2014) Framework: Use 

Main Indicator Sub-Indicator 

U1. Contextualized use of past tense U1.1 Past tense is presented in contextualized example sentences 
 U1.2 Contexts help explain when and why past tense is used 

U2. Communicative use of past tense U2.1 Past tense appears in dialogues or conversations 
 U2.2 Past tense appears in communicative classroom tasks or activities 

U3. Meaningful use in exercises U3.1 Exercises require learners to use past tense meaningfully 
 U3.2 Exercises encourage learners to produce original past tense sentences 

U4. Integration with discourse U4.1 Past tense is integrated into narrative or recount texts 
 U4.2 Past tense is used across connected sentences or extended discourse 

Table 6 presents the analysis checklist 

based on the use dimension of Larsen-Freeman's 

(2014) framework. This dimension focuses on the 

appropriate application of past tense forms in 

contextualized and communicative situations, 

including meaningful language use in discourse 

and classroom activities (Ellis, 2006). The primary 

research instrument used in this study was an 

analysis checklist developed based on established 

theoretical frameworks nd principles of materials 

evaluation (McGrath, 2016; Tomlinson, 2011). 

The checklist served as a systematic guide for 

examining the instructional materials and 

identifying relevant features related to the 

representation of the past tense system (Widianto 

& Pusse, 2025).  To enhance the trustworthiness 

of the analysis, peer debriefing was conducted 

with the second author throughout the research 

process (Nowell et al., 2017). The researcher 

initially developed the analysis checklist and 

carried out the coding process, while the second 

author reviewed the instrument, provided 

feedback on the coding procedures and 

interpretations, and discussed necessary revisions 

until agreement was reached. This process helped 

ensure the appropriateness and consistency of the 

analytical framework and the interpretation of the 

findings. Additionally, the third author, who 

served as the school's English teacher, facilitated 

access to the instructional materials and confirmed 

the authenticity and use of the documents analyzed 

in this study. 

Content analysis is a research technique 

used to make replicable and valid inferences from 

texts to the contexts of their use (Krippendorff, 

2013). The data analysis was conducted in two 

stages using an analysis checklist consisting of 

operationalized sub-indicators derived from the 

selected theoretical frameworks. In the first stage, 

the instructional materials were analyzed using 

Cunningsworth’s evaluation framework, 

particularly the dimensions of language content, 

design, and organization. This stage focused on 

examining how past tense materials were 

presented, organized, and sequenced within the 

instructional materials. In the second stage, the 
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analysis focused more specifically on the 

representation of the past tense system using 

Larsen-Freeman’s form, meaning, and use 

framework. This stage aimed to evaluate the 

extent to which the instructional materials 

integrated grammatical forms, semantic meanings, 

and communicative uses of the past tense system.  

To support the analysis process, each sub-

indicator in the checklist was scored using a three-

point scale: 0 (not present), 1 (partially present), 

and 2 (clearly present or adequate). 
Table 7 

Coding and scoring scheme 
Score Meaning 

0 Not present 

1 Partially present 

2 Clearly present / adequate 

Through these two analytical stages, the 

study provides both a general evaluation of the 

instructional materials and a deeper examination 

of how the past tense system is pedagogically 

represented within them. 
Findings and Discussion 
Representation of the English past tense system in 

the instructional materials 

The analysis revealed that the English 

past tense system was comprehensively 

represented in both instructional materials 

examined in this study, namely the textbook and 

the module. All four major past tense forms 

included in the analytical framework Simple Past, 

Past Continuous, Past Perfect, and Past Perfect 

Continuous were identified in both materials.  

Furthermore, the analysis showed that the 

representation of the past tense system was 

relatively balanced across the two materials. 

Although certain sections in the textbook provided 

additional attention to the relationship between 

particular tense forms, such as the Simple Past and 

the Past Perfect, no tense was entirely neglected or 

disproportionately emphasized. 

The findings also revealed that the past 

tense materials were presented through a 

combination of explanations, examples, exercises, 

and learning activities. These components were 

consistently found in both the textbook and the 

module, although their modes of presentation 

differed. The module organized several tense 

forms into paired instructional units, such as 

Simple Past with Past Continuous and Past Perfect 

with Past Perfect Continuous, allowing learners to 

observe relationships and contrasts between 

related grammatical structures. This finding 

indicates that the instructional materials provided 

learners with exposure to a complete range of past 

tense structures rather than focusing on a limited 

selection of forms  (Tomlinson, 2011; Tomlinson 

& Masuhara, 2018). The inclusion of these four 

tense forms suggests that the materials attempted 

to introduce learners to different ways of 

expressing past events, actions in progress in the 

past, completed actions preceding other past 

events, and long-duration actions extending up to 

a particular point in the past. 

The inclusion of all four past tense forms 

is pedagogically important because it enables 

learners to develop a more comprehensive 

understanding of the English tense-aspect system. 

For beginning learners, exposure to all major past 

tense forms may help establish a conceptual 

framework of past-time reference and prevent the 

misconception that English past events can be 

expressed through only one or two tense forms. 

From a pedagogical perspective, incomplete 

representation of the past tense system may result 

in fragmented understanding and limit learners’ 

awareness of the relationships among different 

tense forms (Larsen-Freeman, 2014). In general, 

both materials allocated substantial space to each 

past tense category, enabling learners to encounter 

a variety of grammatical structures associated 

with past-time reference. This balanced coverage 

is important because the English past tense system 

consists of interconnected forms that require 

learners to understand not only individual 

structures but also the distinctions among them. 

Nevertheless, the representation was not 

entirely equal across all tense forms. The textbook 

devoted greater attention to the relationship 

between the Simple Past and the Past Perfect 

through explicit comparison and additional 

explanations, whereas similar comparisons were 

not provided for other tense forms. This finding 

suggests that, although all four past tense forms 

were represented, certain aspects of the past tense 

system received greater pedagogical emphasis 

than others. Overall, the instructional materials 

appeared to combine the development of 

grammatical knowledge with opportunities for 

language practice. As a result, the representation 

of the English past tense system extended beyond 

the presentation of grammatical rules and included 

various forms of learning support designed to 

facilitate both understanding and application of 

the target structures. 

This finding is consistent with previous 

studies emphasizing that effective grammar 

instruction should move beyond isolated rule 

presentation and provide learners with 

opportunities to connect grammatical knowledge 

with meaningful language use (Ananda & Asiza, 

2025; Xu & Li, 2022). The findings also indicate 
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that instructional materials can play an important 

role in supporting grammar learning by 

integrating explanations, examples, and practice 

activities within the learning process. 

Despite these strengths, the two materials 

exhibited different pedagogical characteristics. 

The textbook provided more detailed and explicit 

explanations of the past tense system, particularly 

in distinguishing related tense forms, whereas the 

module offered more accessible organization and 

a broader range of activities. These findings 

suggest that the two materials possess 

complementary strengths and limitations rather 

than representing superior and inferior 

alternatives. From a practical perspective, the 

findings suggest that the two materials may 

function more effectively when used 

complementarily rather than independently. 

While both materials provide an adequate 

foundation for introducing the English past tense 

system, additional instructional support may still 

be necessary to promote deeper and more 

sustained understanding of the relationships 

among different past tense forms. 

Organization and Sequencing of Past Tense 

Materials 
Table 8 

Summary of Cunningsworth analysis 

Aspect Textbook Module Maximum 

Design and 

organization 
24 23 26 

Language content 26 27 28 

Table 8 presents the results of the analysis 

based on Cunningsworth’s framework, focusing 

on the dimensions of design and organization and 

language content. The textbook obtained a score 

of 24 out of 26 in design and organization and 26 

out of 28 in language content, while the module 

achieved scores of 23 and 27, respectively. These 

differences are discussed in the following 

sections. The textbook adopted a distinctive 

organizational structure in presenting the past 

tense system. Unlike conventional instructional 

materials that typically introduce grammatical 

explanations before practice activities, the 

textbook presented many exercises at the 

beginning of the units, while detailed explanations 

and examples were centralized in a dedicated 

Grammar Reference section located at the end of 

the book. This arrangement was consistently 

applied to all four past tense forms, namely the 

Simple Past, Past Continuous, Past Perfect, and 

Past Perfect Continuous. 

Despite its unconventional layout, the 

sequencing of past tense materials in the textbook 

remained systematic and pedagogically coherent. 

Within the Grammar Reference section, the tense 

forms were introduced in a logical progression, 

beginning with the Simple Past and continuing 

through the Past Continuous, Past Perfect, and 

Past Perfect Continuous. In addition, 

opportunities for reinforcement were identified 

throughout the book. The four past tense forms 

reappeared in subsequent units through exercises 

and contextualized examples, indicating that the 

materials incorporated elements of recycling 

rather than presenting each tense as an isolated 

topic. In contrast, the module followed a more 

conventional organizational pattern in which 

grammatical explanations were presented before 

examples and practice activities. Each past tense 

topic was introduced through explanatory 

sections, followed by illustrative examples and a 

variety of exercises designed to reinforce learning. 

A notable feature of the module was its 

presentation of tense forms in paired instructional 

units. The Simple Past was introduced alongside 

the Past Continuous, while the Past Perfect was 

presented together with the Past Perfect 

Continuous. Furthermore, the placement of 

explanations, examples, and exercises within the 

same instructional units enabled learners to access 

relevant information without having to consult 

separate sections of the material. 

The module also provided diverse learning 

activities that extended beyond traditional 

grammar exercises. In addition to written practice 

tasks, learners were exposed to activities 

involving dialogues, speaking tasks, listening 

exercises, and contextualized writing activities. 

The module further incorporated review activities 

in subsequent units, particularly for the Simple 

Past and Past Continuous tenses. However, the 

recycling of past tense forms was not entirely 

balanced, as the Past Perfect appeared less 

frequently in later activities and the Past Perfect 

Continuous was rarely revisited. With regard to 

language content, both instructional materials 

provided extensive coverage of the English past 

tense system. The analysis showed that the 

textbook and the module included all four major 

past tense forms, namely the Simple Past, Past 

Continuous, Past Perfect, and Past Perfect 

Continuous. In addition to presenting the tense 

forms themselves, both materials provided 

explanations of grammatical rules, illustrative 

examples, and practice exercises designed to 

develop learners’ understanding of past tense 

structures. 

While both materials offered 

comprehensive coverage of past tense content, 

several differences were identified in the 

presentation of specific grammatical features. The 
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textbook provided detailed explanations of both 

regular and irregular verb forms within its 

Grammar Reference section. The module, 

however, provided limited explanations of 

irregular verb forms beyond the Simple Past tense, 

particularly in relation to past participles required 

for the Past Perfect tense. In terms of 

contextualization, both materials incorporated 

narrative and recount texts that illustrated the use 

of past tense forms in extended discourse. 

However, the module additionally included 

dialogues and conversational examples.  Although 

both instructional materials achieved relatively 

high scores in the dimensions of design and 

organization and language content, these scores do 

not necessarily indicate complete adequacy. In the 

present study, adequacy refers to the presence of 

essential pedagogical components, including 

grammatical explanations, illustrative examples, 

practice activities, and opportunities for 

reinforcement and contextualized use. Although 

both materials fulfilled most of these criteria, 

neither material provided equally strong support 

across all aspects of grammar learning. Rather, the 

findings reveal important differences in the ways 

past tense materials were organized, presented, 

and reinforced, suggesting that each material 

possesses particular strengths and limitations. 

The textbook showed a major strength in 

providing detailed explanations of grammatical 

forms and usage patterns through its Grammar 

Reference section. However, placing the 

explanations at the end of the book may create 

practical challenges for both teachers and learners. 

First-time users may find the organization 

confusing because practice activities appear 

before any explicit explanation of the target 

structures. In classroom settings, teachers may 

need to move repeatedly between the exercise 

sections and the Grammar Reference pages, 

potentially reducing instructional efficiency and 

affecting time management. In the context of this 

study, this arrangement appears more suitable as a 

review resource than as the primary means of 

introducing grammatical concepts. This finding 

complements previous studies on instructional 

materials, which generally emphasized textbook 

quality and curriculum alignment (I. Lestari et al., 

2025; U. M. Lestari et al., 2023), by showing that 

the accessibility and placement of grammatical 

explanations may also influence the practical 

implementation of materials in classroom settings 

(Basori et al., 2024). 

Nevertheless, the textbook presented the 

tense forms in a gradual progression from less 

complex to more complex structures, which may 

support incremental learning (Richards, 2001). 

However, the recycling activities remained 

uneven because certain tense forms, particularly 

the Past Perfect Continuous, received limited 

reinforcement throughout the materials. In 

contrast, the module provided a more accessible 

and learner-friendly instructional sequence by 

presenting explanations before practice activities. 

This organization is more consistent with the 

common learning flow in grammar instruction, 

where learners first receive explanations and 

examples before applying their knowledge in 

exercises (Richards, 2001). The inclusion of 

dialogues, speaking tasks, listening activities, and 

contextualized writing tasks also provided 

opportunities for learners to engage with past 

tense forms in various learning contexts. The 

presence of communicative and contextualized 

activities is also consistent with previous studies 

that highlighted the importance of contextualized 

grammar instruction and meaningful language use 

in teaching past tense forms (Duffy Bayuong et 

al., 2025; Pitriyah & Dewanti, 2024). 

Despite these strengths, the module also 

presented several limitations. The grammatical 

explanations were relatively brief and lacked 

explicit comparisons between related tense forms, 

particularly between the Simple Past and the Past 

Perfect. Furthermore, the recycling activities 

focused primarily on the Simple Past and Past 

Continuous, whereas the Past Perfect and Past 

Perfect Continuous received considerably less 

attention. These limitations may reduce 

opportunities for learners to develop a deeper 

understanding of the relationships among 

different past tense forms. These findings suggest 

that communicative activities alone may not be 

sufficient when explicit explanations and balanced 

reinforcement are limited, supporting arguments 

that grammar instruction should integrate explicit 

knowledge with meaningful language use rather 

than emphasize only one aspect of learning  

(Ananda & Asiza, 2025; Xu & Li, 2022). 

The findings further indicate that the two 

materials emphasized different aspects of 

language presentation and practice. The textbook 

prioritized detailed grammatical explanations and 

explicit descriptions of verb forms, whereas the 

module provided more contextualized and 

communicative opportunities for language 

practice. Similar to previous evaluations of 

instructional materials (Sabiq & Muflihah, 2021; 

Wahyudin et al., 2025), these findings indicate 

that different materials may emphasize distinct 

pedagogical priorities. However, unlike these 

earlier studies, the present study specifically 

illustrates how such differences affect the 

representation and sequencing of a single 
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grammatical system and suggests that 

comprehensive grammar instruction requires a 

balance between explicit explanation and 

meaningful practice. 

Therefore, neither material can be 

considered entirely sufficient when used 

independently because each possesses 

complementary strengths and limitations. The 

textbook provides more detailed grammatical 

explanations, whereas the module offers a more 

accessible learning sequence and richer 

opportunities for practice. These findings indicate 

that effective grammar instruction depends not 

only on comprehensive content coverage but also 

on how grammatical information is organized, 

contextualized, and made accessible to learners 

and teachers in classroom practice. 

Coverage of Form, Meaning, and Use 
Table 9 

Summary of Form–Meaning–Use analysis 

Aspect Textbook Module Maximum 

Form 37 36 38 

Meaning 19 16 20 

Use 11 15 16 

 Table 9 presents the findings of the 

analysis based on Larsen-Freeman’s framework of 

form, meaning, and use. The textbook achieved 

scores of 37 out of 38 for form and 19 out of 20 

for meaning, while the module obtained scores of 

36 and 16, respectively. Greater variation was 

found in the use dimension, where the textbook 

received a score of 11 out of 16 and the module 

achieved 15 out of 16. The analysis revealed that 

both instructional materials provided extensive 

coverage of grammatical form. The textbook and 

the module presented the structural patterns of all 

four past tense forms, namely the Simple Past, 

Past Continuous, Past Perfect, and Past Perfect 

Continuous. For each tense, learners were 

provided with affirmative, negative, and 

interrogative sentence patterns, enabling a 

comprehensive understanding of the formal 

characteristics of the target structures.  

In addition to sentence patterns, both 

materials included information related to verb 

forms required for the construction of past tense 

structures. The textbook provided examples of 

both regular and irregular verbs and included 

spelling rules associated with verb formation. 

Similarly, the module presented regular and 

irregular verb forms, although the treatment of 

irregular verbs was more limited, particularly in 

relation to past participles required for the Past 

Perfect tense.  

The findings showed that both instructional 

materials provided substantial coverage of the 

semantic meanings associated with the English 

past tense system. Each tense form was 

accompanied by explanations describing its 

primary function and temporal reference. The 

Simple Past was presented as a completed action 

in the past, while the Past Continuous was 

explained as an action in progress at a particular 

time in the past. Similarly, the Past Perfect was 

described as an action completed before another 

past event, and the Past Perfect Continuous was 

introduced as an action that had been ongoing 

before another event occurred. In addition, both 

materials incorporated examples that illustrated 

temporal relationships, duration, and sequences of 

events. 

Although both materials adequately 

represented the meanings of the four past tense 

forms, the textbook provided a more explicit 

explanation of the relationships between certain 

tense forms. In particular, it included a dedicated 

explanation comparing the functions of the Simple 

Past and the Past Perfect, accompanied by 

examples that clarified when each tense should be 

used. By contrast, the module explained the 

meaning of each tense individually but did not 

explicitly discuss the differences between one 

tense and another, even when related tense forms 

were presented within the same instructional unit. 

As a result, the textbook offered slightly more 

comprehensive coverage of meaning by 

addressing both individual tense functions and 

contrasts between related past tense forms. 

The analysis of the use dimension revealed 

greater differences between the two instructional 

materials than were observed in the form and 

meaning dimensions. Both materials presented 

past tense forms within contextualized examples 

rather than isolated sentences. The examples 

typically included references to time, situations, 

sequences of events, or durations, allowing 

learners to observe how grammatical structures 

function in meaningful contexts. Furthermore, 

both materials integrated past tense forms into 

longer texts, such as narratives and recounts, 

demonstrating how grammatical structures 

operate within connected discourse rather than at 

the sentence level alone. The textbook provided 

several opportunities for meaningful language 

use, particularly through contextualized reading 

passages and writing activities. One notable task 

required learners to write a narrative text of 

approximately one hundred words using the four 

narrative tenses, thereby encouraging the 

production of original sentences rather than 

mechanical responses. In addition, past tense 

forms were embedded within extended narrative 
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texts, such as recounts and stories, allowing 

learners to observe the target structures in 

authentic discourse. However, despite these 

strengths, the textbook did not include dialogues, 

role-plays, interviews, or other communicative 

oral activities that required learners to use past 

tense forms in spoken interaction. 

The module offered broader coverage of 

communicative language use. In addition to 

contextualized examples and writing activities, it 

incorporated dialogues, speaking tasks, and 

interactive exercises that required learners to 

apply past tense forms in meaningful 

communication. For example, learners were 

instructed to perform dialogues with classmates 

and complete tasks involving personal 

experiences and everyday situations. The 

inclusion of both written and spoken tasks 

provided learners with opportunities to use past 

tense forms across a wider range of 

communicative contexts, which contributed to the 

module’s higher score in the use dimension. 

Although both materials fulfilled many of these 

criteria, the representation of the three dimensions 

was not equally balanced. In the present study, 

adequate representation of form, meaning, and use 

refers to the presence of explicit explanations, 

illustrative examples, and opportunities for 

contextualized and communicative practice across 

the three dimensions of grammar. Overall, both 

instructional materials showed strong coverage of 

grammatical form and meaning, as reflected in 

their high scores across these dimensions. 

However, important differences remained in the 

representation of form, meaning, and use, 

indicating that each material possessed distinct 

strengths and limitations. 

Although both materials provided 

substantial support for grammatical form, neither 

material offered equally detailed explanations of 

irregular verb forms across all four tenses. In 

particular, the module offered limited 

explanations of past participle forms required for 

the Past Perfect tense, which may create 

difficulties for learners in understanding more 

complex verb patterns (Ellis, 2006). The findings 

also suggest that representing the meaning of each 

tense individually may not be sufficient for 

learners to fully understand the relationships 

among different past tense forms. The absence of 

explicit comparisons between related tenses in the 

module may increase the likelihood of confusion, 

particularly between the Simple Past and the Past 

Perfect, which often express closely related 

temporal meanings. These findings support 

previous studies emphasizing that grammar 

learning should involve not only the mastery of 

structural forms but also an understanding of the 

relationships between grammatical meanings and 

functions (Ananda & Asiza, 2025; Xu & Li, 

2022). 

Despite the module's stronger 

representation of communicative use, 

opportunities for meaningful language use 

remained limited in both materials. Neither 

material provided extensive opportunities for 

authentic interaction beyond classroom tasks, 

suggesting that the materials may be sufficient for 

developing initial grammatical awareness but less 

adequate for promoting sustained communicative 

competence (Swan, 2005). The module's 

emphasis on communicative activities is also 

consistent with previous studies that advocate 

contextualized and meaningful grammar 

instruction (Duffy Bayuong et al., 2025; Pitriyah 

& Dewanti, 2024). Unlike previous studies that 

primarily focused on grammar instruction and 

learning outcomes (Ananda & Asiza, 2025; Xu & 

Li, 2022), the present study reveals how the 

dimensions of form, meaning, and use are 

represented within instructional materials 

themselves. 

Therefore, neither instructional material 

fully represented the three dimensions of form, 

meaning, and use in an equally balanced manner. 

The textbook offered stronger support for form 

and meaning, whereas the module provided richer 

opportunities for communicative use. These 

findings suggest that effective grammar materials 

should integrate explicit explanations, semantic 

understanding, and meaningful language use 

simultaneously, as emphasizing only one 

dimension may limit learners' overall grammatical 

development. 

Conclusion 

This study addressed the limited attention 

given to how a specific grammatical system is 

represented, organized, and sequenced within 

instructional materials, particularly in the context 

of Tahfidz Islamic boarding schools. The findings 

indicate that both instructional materials provided 

comprehensive coverage of the English past tense 

system; however, neither material fully 

represented the dimensions of form, meaning, and 

use in an equally balanced manner. The textbook 

offered stronger support for grammatical form and 

meaning, whereas the module provided richer 

opportunities for communicative language use. 

These findings suggest that effective grammar 

instruction requires instructional materials that 

balance explicit explanations with meaningful 

opportunities for language use. 

This study contributes to the literature by 

demonstrating how the dimensions of form, 
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meaning, and use are represented within 

instructional materials themselves rather than 

focusing solely on grammar instruction and 

learning outcomes. It also extends the limited body 

of research on language education in Tahfidz-

based institutions and illustrates how different 

organizational approaches shape the pedagogical 

representation of a single grammatical system. 

Practically, the findings suggest that material 

designers in Islamic boarding schools should 

consider combining a structurally rich textbook 

with a communicatively oriented module to 

achieve a more balanced integration of 

grammatical knowledge and language practice. 

Likewise, teachers should be aware that relying on 

a single instructional resource may overemphasize 

one dimension of grammar competence while 

neglecting others. 

This study has several limitations. The 

analysis was limited to two instructional materials 

used in a single Tahfidz Islamic boarding school 

in Malaysia, which restricts the generalizability of 

the findings. In addition, the study focused 

exclusively on instructional materials and did not 

incorporate learner outcomes, classroom 

implementation, or teachers’ perspectives. As a 

qualitative content analysis, the findings 

inevitably involved the researcher’s 

interpretations despite the use of systematic 

evaluation criteria and peer debriefing procedures. 

Future research may involve multiple educational 

institutions, a larger corpus of instructional 

materials, and the perspectives of teachers and 

learners to provide a more comprehensive 

understanding of grammar instruction and material 

design in Islamic educational settings. 
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