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Abstract  Indonesia's national education goals are to 
form intelligent, civilized, and dignified people to live in 
society and succeed in the future. Therefore, every 
educational institution in Indonesia must teach specific 
values that are believed to deliver its students to be the 
people they aspired. This study aims to describe the values 
of educational organizations embedded to students at 
Darussalam Islamic Boarding School (DIBS) in Indonesia 
and their cultivating strategies. The reason for choosing 
this institution to be researched is that it has a long 
experience and has created many qualified and successful 
people at both national and international levels—the 
survey conducted with a qualitative approach. Data are 
collected through observation, documentation, and 
interviews with several caregivers, teachers, students, and 
administrators of the institution. Before being analyzed, the 
interview data are transcribed, then read repeatedly to find 
the exact meaning behind the words. Data validation is 
done by triangulation techniques, both by source and 
method triangulation. This study found five values that 
serve as a foundation for the institution to carry out the 
entire process of organizational activities. These values are 
embedded with five strategies integrated into all students as 
members of the organization. This research contributes to 
finding values that should be instilled in students in 
educational institutions to become reliable and responsible 
individuals to succeed in the future. The strategy of 
instilling educational values found in this study also gives a 
new color in the world of education. It can become a role 
model for other institutions in inculcating educational 
values. 

Keywords  Educational Values, Education Strategy, 
Islamic Boarding School, Values Cultivation, Educational 
Organization 

1. Introduction
Research on strategies for instilling the educational 

organization values received attention from researchers [1], 
[2]. They see that the educational organization values 
essential to teaching in the members of the organization [3], 
to make them have the same vision and mission in running 
the organization. But the views on what values applied to 
educational organizations, and what strategies to instill 
these values in their members or students still debated. 
Some people see that the values to teach must be universal. 
These include caring, compassion, empathy, honesty, and 
fairness [4], and others see it to be specified under the 
vision of the institution. Some researchers recognize the 
importance of religious values [5], while others proposed 
other values [6]. Researchers also have not agreed on how 
to instill these values in the members of the educational 
organization. Some see that the inculcation of 
organizational values done through a process of teaching 
and role models [7], while others see through the leadership 
role [8], [9]. There is still no agreement from the 
researchers in this matter. Further research on this issue 
still needs to carry out to provide insight more broadly 
about the values of educational organizations and their 
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cultivation strategies. 
Organizational values have many meanings [10], [11]. 

Pettigrew [12] defines that organizational values are the 
system of such publicly and collectively accepted 
meanings operating for a given group at a given time. For 
him, the essence of organizational values is on its values 
system. By the system, values can be transformed and 
shared with the member of the organization [13]. Values 
can’t be understood only from the component of the 
organization, such as strategy, structure, and organizational 
system. Still, it must be distinguished from within an 
organization because organizational values are very 
abstract, exclusive, and hidden behind the shared meaning 
[14]. Two types of shared meanings alive in the member of 
the organization are beliefs and values. Belief is a 
fundamental assumption of life and how life is going on, 
and values are a fundamental assumption of something 
ideal that must be reached and defended [15]. 

Values are essential in organizational life [16]. It will 
guide them to act according to the mission of the 
organization. Davis [17] stated that organizational values 
are the pattern of shared beliefs that give the members of an 
institution meaning and provide them with the rules for 
behavior in their organization. Organizational values are 
ways of life, acting, feeling, and thinking, which are 
learned by a group of people rather than biologically 
determined [18]. 

As ways of life, organizational values must be learned 
from generation to generation in the organization [19]. 
Values are the pattern of shared underlying assumptions 
that the group learned as it solved its problems of external 
adaptation and internal integration, that worked well 
enough to be considered valid. Therefore, the values must 
be taught to new members as the correct way to think and 
feel concerning the organization [20], [21]. 

Developing organization values need a long process. 
Value reflects an institution’s unique code of behavior, 
language, customs, and manners of operating. It 
distinguishes the institution from other entities and can 
help them determine organizational success or failure [22]. 

Organizational values do not only exist in the business 
organization, but all aspects of the human organization 
included in the educational realm [23]. Some researches on 
this field conducted to investigate its impact on building a 
better life of an organization [24], [25]. One of the 
educational institutions that have particular organizational 
values in Indonesia is Islamic Boarding School (IBS), with 
a long history in Indonesia. One of the factors that make 
IBS survive today is they have some organizational values. 
Those values are learned from generation to generation 
through Kyai as a leader of IBS [26], [27]. IBS was able to 
produce significant output like the amount of high quality 
of ulama’ who has a sincerity to perform Islamic teaching 
toward Muslims [28] and bring religious and scientific 
tasks besides its life tradition taught from generation to 
generation. The question is, what are the organizational 

values developed by Islamic Boarding School to make 
them survive today? How does the organization keep, 
design, and cultivate those values as the soul of their 
organization? 

2. Method 
This study employs a qualitative approach by a single 

case study design [29]. This research was conducted at the 
Darussalam Islamic Boarding School (DIBS) located at 
Ponorogo, East Java, Indonesia, which was founded in 
1926. DIBS is known as the modern Islamic boarding 
school because it implements a modern education system. 
DIBS is also known as an educational institution that 
implements education with discipline so that the alumni of 
this IBS have a tenacious and disciplined character [30]. 
The data collected through observation, interviews, and 
documentation. Interviews conducted with several 
caregivers, teachers, administrators, and students of DIBS. 
Five caregivers, five teachers, five administrators, and five 
students were selected as informants in this study. Data 
mining was done naturally using in-depth interview 
techniques [31]. Each informant interviewed for about 
30-60 minutes—the issue of the values of the school 
organization and its cultivating strategy. The researcher 
uses interview guidelines which consist of five questions 
below: 
• What are the educational values taught to students in 

this educational institution? 
• How do those values affect the lives of students at 

boarding school? 
• What efforts have been made by the institution to 

prepare students to accept those values of the 
organization? 

• What conditions students must have to take, accept, 
and implement these values in their lives at boarding 
school. 

• Are there any particular strategies for embedding 
organizational values to students?However, in practice, 
those questions can multiply and are not limited to the 
five questions, until the researcher finds a satisfying 
answer. 

To check the data validity, the researcher consulted the 
results of the study with the participants using source 
triangulation techniques and methods [31]. Researchers 
crosscheck data with different sources and different 
approaches. Therefore, after conducting interviews with 
key informants, the researcher checks the same question to 
different sources, both at the same level and the level below 
it—data crosschecking also done using various methods. If 
the researcher finds new statements from the interview 
results, the researcher sees the compatibility with the 
practice in the field, so that the data obtained can be 
justified [32]. 

Data analysis performed following general qualitative 
research procedures, starting with data collection, coding, 
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classification, reduction, and inference [33]. The coding 
process begins with transcribing first. The analysis process 
continued with multiple readings to find important themes 
of each word or sentence. Emerging issues are repeatedly 
reviewed to be organized in one category as our knowledge 
of research themes increases. When we consider the results 
of our readings final, and the categories found, we arrange 
them to look for interrelationships between categories. 
Eventually, we organize in order, which ones should take 
precedence and which ones are placed in the section end so 
that it is arranged systematically [34]. 

3. Result and Discussion 

3.1. DIBS Educational values: Five Souls 

 

Figure 1.  Five souls values of DIBS 

Each IBS has its values taught to its organization's 
members as the stage of their lives in the organization and 
their futures life, primarily when they have grown up and 
joined on the broader community. Those values are 
instilled in students through a long process and planned 
strategy through activities held at school. 

As a modern organization, DIBS has several values 
taught to its organization members, teaching, non-teaching 
staff, and students, from generation to generation. The 
values are known as "Panca Jiwa" (five souls). Those five 
souls are sincerity/honesty, modesty, self-sufficient, 
Islamic brotherhood, and freedom. The lives of 
organizational members must reflect these values in 
conducting their activities, and all tasks are given to them. 

Sincerity. For DIBS, sincerity is the first and most 
important value that they must cultivate it to the students. 
Sincerity, in this context, means that all jobs are done just 
for the worship of God (Allah). In this boarding school, all 
members of the organization must do their job sincerely, 
although the organization did not pay them any money. 

Leaders, teachers, and students who handle a particular 
job in the organization have to sincerely do their job 
without asking for any payment from the organization. But 
they have to sacrifice themself and their money if the 
organization needs them to do it. Sincerity became a 

significant value in this boarding school. By this value, the 
organization can run its activities at low cost and good 
results because every member of the organization wants to 
do the best without any pretensions. Even they must be 
sincerely punished if they make mistakes in carrying out 
their duties. 

This finding is in line with several studies that show that 
the value of sincerity and honesty are the foundation for 
building trust [35], and sincerity could form a valuable 
basis for the development of institutions and other 
evaluation bodies [36]. 

Simplicity. For IDBS, simplicity or modesty means not 
be passive and inferior but living in the middle. Simplicity 
becomes a significant value for them because, by 
simplicity principle, there are strongness, ability, and the 
patient to face life. In modesty style, the greatness of the 
soul is revealed. 

Modesty for them is the capital for success. When they 
have an idea, this value will play an essential role in 
reaching it. They believe in modesty; there is a power to 
achieving something impossible. 

This finding supports previous research revealed that 
modesty value closely relates to self-efficacy [37]. 
Someone who holds the value of simplicity will affect his 
behavior and attitude towards others. Someone who 
behaves modestly will respect others more and does not 
want to be seen as extravagant by others to act naturally in 
all activities [38]. 

Independence. For DIBS, independence means 
self-reliance or the ability to help yourself. Students need to 
be self-reliant because they stay so far from their parents or 
family. They have to take care of themselves in their daily 
lives. Independence is an essential soul for students to take 
care of their own lives and not depend on others.. 

The DIBS emphasizes this value to make the students 
live independently, especially when they live in the school 
dormitory. Independence makes them more mature and 
able to determine their steps and ideas towards success. 
This finding is in line with several previous studies that 
explain the importance of the value of independence and 
make it the final orientation of most parents in educating 
their children [39]. However, opinion differences among 
parents regarding self-reliance and independence [40] 
depend on people's culture [41]. 

Islamic brotherhood. DIBS strongly emphasizes the 
value of Islamic brotherhood to their students. Therefore, 
this institution does not question ethnic and national 
differences. All students, from any ethnicity and 
nationality, must be able to merge into one. Group 
differences should also not raise in organizations. To live in 
the boarding school with harmony, they have to make sense 
of Islamic brotherhood, a sense of unity and mutual support. 
They have the joy of being together with this religious 
feeling of fellowship (fraternity), not only in the boarding 
school but until they graduate. It even affects the unity of 
the people in society. 

 



  Universal Journal of Educational Research 8(9): 4028-4035, 2020 4031 
 

Because of this principle, in DIBS, all people can enter 
without seeing their ethnicity, nationality, race, and 
organization. This principle can blend all differences in one 
container. DIBS becomes like a melting pot that can unite 
differences into one without changing their character. This 
finding is supported by several previous studies that 
explain that the value of brotherhood can merge differences 
in class, gender, and fraternalism [42]. Four factors 
characterize strong brotherhood values - solidarity, shared 
social experiences, belonging, and accountability. 

Freedom. DIBS emphasizes its organizational members 
to hold the value of freedom, which means free to think and 
act, free to determine the future, free to choose a way of life 
in society, with an energetic and optimistic attitude toward 
life. Freedom also means free from foreign/colonial 
influences (here is a must find the history of the boarding 
school that is isolated from Western life brought by 
colonizers). This value, in general, can encourage all 
students to be themselves without having to follow others. 
This finding is in line with previous research, emphasizing 
the importance of the value of freedom of thought to 
enhance creativity [43], [44] and performance [45]. 

Several other IBS, which have a genetic relationship 
with DIBS, internalize these five values. Darul Hikmah 
Boarding School, one of the IBS built by DIBS alumni, for 
example, also teaches these five values to students, as a 
foundation life on IBS and off-campus. These values 
internalized through a multicultural based curriculum, 
considering that students study in these institutions varied 
in background, race, and nation. [46]. 

3.2. The Strategies for Values Cultivation 

 

Figure 2.  Model of values cultivation strategies in DIBS 

Value cultivation is a significant activity in the 
organization [47] including educational organization. 
including an educational organization. All values set as 
organizational values must be taught to its members. 
Instilling these values requires a long process and hard 
work to make all members of the organization run it 
thoroughly, to align with the organization's vision and 
mission [48]. 

Educational organizations do the same thing. They have 
organizational values that must be implemented by their 
members [49]. DIBS, the process of embedding the five 
corporate values, as explained above, carried out through 

several stages, namely knowing, implementing, 
understanding, deepening, and being. 

Knowing. Organizational values cultivation in DIBS 
begun with the Knowing strategy. It is the process of 
transferring the values to new and old students in DIBS in 
various ways. At this stage, the institution seeks to 
introduce the organization's values to new members 
exceptionally, and former members through several 
activities, whether annually, monthly, weekly, and daily. 
Several events picture the program of knowing the values 
in DIBS. The first week of school attendance in DIBS is a 
critical time for them to transfer the school values to the 
new and old students. This activity is called "Khutbatul 
Arsy" week. In this program, all DIBS leaders will deliver 
and explain the DIBS values implemented in the boarding 
school. This program allows all students to know values 
must be upheld and applied in their daily lives at the 
campus in particular and in society.  

Introducing the values of this organization is not only 
done at the beginning of school attendance. It continues 
throughout the Islamic boarding school activities, starting 
from daily routine operations in the dormitory to lecturing 
in class—even extracurricular activities. It's also used as an 
appropriate means for them to introduce school values to 
students. 

Introducing the values of school organizations to 
students requires a long process and must be carried out 
continuously. Therefore, the administrators of institutions 
and teachers must always work together to socialize these 
values continuously 

Implementation. For introducing organizational values 
to students, requires them to carry out these values daily. 
The application of these values reflected in students' whole 
experience, ranging from getting up from their sleeping in 
the morning to going back to sleep. There is no single point 
in their lives that can separate from the five souls.  

The institution provides a system that ensures the 
educational values have been introduced and implemented 
properly. Several organizational units were formed, such as 
a security section that controls student discipline and a 
language center section that manages language discipline. 

The implementation of DIBS values reflected in the 
student's daily activities. They look very disciplined in 
carrying out school activities that arranged neatly, starting 
from mealtimes, school time, and rest time. Students carry 
out all events in an orderly manner. Anyone violates those 
values; they will get a reprimand and even an educative 
punishment t. 

For students, the implementation of school values in 
DIBS is an obligation that must do. There is no reason for 
them to reject these values. Therefore they forced to do it, 
whether they understand it or not. According to them, to 
implement the school values, students do not have to 
understand it first but to try first. Coercion is an essential 
step for DIBS in instilling school values in students. 
According to them, through pressure, students will learn 
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and understand educational values. 
Understanding. According to DIBS, understanding 

school values is a long process. It is not enough for a year 
or two to understand these values. Therefore, the 
institution's strategy to understand these values to students 
is applying continuous socialization of values and 
repetition. Socialization of values is not only introduced at 
the beginning of the lecture but followed by learning in the 
classroom with a special subject of DIBS values. At the end 
of the semester, posttests are held. Before they take a 
vacation, caregivers gather students in the central building 
to brief on the organization's values. 

Because understanding these school values is hard, they 
have to repeat the process of recognizing them 
simultaneously at the beginning and the end of the semester. 
Before they enter the new school year and after completing 
the semester exams, they are reassembled in the hall to 
re-oriented once more about the boarding school 
organization's values.  

For DIBS to practice the five souls' values, they don't 
have to understand them first, but they must do it first. 
After they get used to doing it, they will appreciate the 
wisdom behind all the values taught. There may even be 
those who, as long as they are students at DIBS, do not 
fully understand these values but only follow them after 
leaving DIBS and finding wisdom. 

Deepening. The deepening strategy aims to encourage 
students to deepen the values of boarding schools' five 
souls through several exercises that promote their 
knowledge of organizational values to a higher level. So 
students carry out these values not by force but by full of 
understanding and consciousness. 

For implementing this strategy, the institution provides 
organizational units where students can be involved to 
become administrators. They are given the freedom to 
manage these units under the control of a central caregiver. 
Every week they report to the center's caregivers to report 
their difficulties and find solutions. 

The deepening process needs to be carried out and must 
be followed by all students, primarily fifth-grade students 
and above. To explore the values of the five souls of 
boarding schools, they are directly involved in various 
boarding schools activities, such as being a member of a 
campus organization or rayon management. They play a 
full responsibility to take care of their juniors in various 
activities, including language development, writing skills, 
sports, arts, etc. 

DIBS caregivers admit that understanding the values of 
the boarding school organization is not easy. Students must 
try to understand it through experience. Although initially, 
they don't understand them, they are obliged to carry out. 
After implementing it for several years, they finally 
realized and used it in their daily lives. 

Being. This strategy is the most challenging strategy for 
both DIBS and students. Institutions force students to 
become people who have a role in society through 

community service programs. The institution requires 
students who have graduated from the Higher School level 
to be obliged to serve the community for one year without 
being paid. They can serve as teachers, entrepreneurs, 
developers, preachers, and others according to students' 
interests and talents. Therefore, the institution cooperates 
with several other institutions to become partners in which 
the students serve the community. After completing one 
year of service, they are only allowed to take the graduation 
certificate. The process of being can be successful if every 
member of the organization can apply the organization's 
values in their lives without compelling because they have 
become what is expected by the organization. 

This study found several essential points about the 
values instilled in the students in the Islamic boarding 
schools and the strategies used in instilling these values in 
them. There are five fundamental values instilled by 
researched institutions in their students: sincerity, modesty, 
self-sufficient, Islamic brotherhood, and freedom. The 
founders of DIBS put these five soul values as a direction 
for members of the organization in carrying out their duties. 
The founders of DIBS plaid an essential role in building 
these values because they were the first people to have an 
idea of building the organization [50]. 

The five soul values are considered as an essential spirit 
for DIBS to run the organizations and used as the 
foundation of students' lives in the future. This research 
supports several previous studies which say that 
organizational values are the spirit of organizational 
development [51]. Therefore, the five souls instilled in 
students have become the spirit that underlies student 
activities both in the boarding school and when they have 
graduated from them. The soul of sincerity, for example, is 
highly emphasized because it is a starting point in all 
human activities. If someone does a job with sincerity, he 
will do it with full perseverance and honesty to improve 
performance [52]. Likewise, these five soul values have 
supported DIBS, able to run the organization well and 
economically. 

The value planting strategy at DIBS is beneficial. In 
general, there are five steps taken by DIBS in instilling 
their organizational values; knowing, implementing, 
understanding, deepening, and being. The results of this 
study may be different from some theories that explain the 
inculcation of organizational values in general, which 
usually involves negotiating values and individual 
differences [53]. In DIBS, this value negotiation process 
does not exist for students because after they enter the 
institution, happy or not, they must accept these values 
without being allowed to argue or negotiate. 
Implementation of the five values is more forceful than 
negotiating. If they don't agree, they have to get out. 
However, this does not mean that coercive methods are not 
justified. Because some previous researches also suggested 
that coercive method effective for instilling ethical values 
in family accompanied by communication model [54], as 
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happened in the Indies [55] and America, even though 
controversial [56], [57]. This study also accepts Mohamed 
et al. [2] research findings, which confirmed that the 
success of ethical values teaching in educational 
institutions is performed in three processes: knowledge, 
habits, and attitude. Besides, this study rejects research that 
says that traditional organizational power bases are not 
effective in promoting organizational ethics and 
performance [58]. 

4. Conclusions 
From the discussion above concluded that each boarding 

school has specific organizational values instilled in its 
members for generations. Because of these values, Islamic 
boarding schools can exist and are in demand by the 
community. The organizational values can effectively 
maintain the continuity of the organization over time. That 
is why every Islamic educational institution strives to 
preserve these values through various formal and informal 
activities.  

DIBS has five organizational values that have been 
formed and established by its founders since the founding 
of the institution, namely the sincerity, simplicity, 
independence, Islamic brotherhood, and freedom. The five 
values are then taught from generation to generation 
through strategic stages. DIBS began to instill its 
organizational value by introducing it through various 
activities ranging from formal and non-formal teaching. 
Students are required to carry out the five values in daily 
life. Deepening activities bring students to understand 
more about these values and become someone aspired by 
the institution. 

Limitation and Recommendation 

This research is only limited in understanding the 
educational values embedded by IDBS to students and their 
planting strategies. However, the researcher has not 
discussed the factors that influence the success of DIBS in 
instilling educational and organizational values. This issue 
is essential to study, given the success of this institution in 
instilling these values has been tested. Therefore, 
researchers think certain internal and external factors 
influence the success of this institution to instill the values 
of its organization to all members of the organization, 
including students, teachers, and employees. 

Further research on these issues should be conducted to 
understand the requirements that must meet the inculcation 
of educational organization values. If theories about these 
issues are adequate, quantitatively measuring the most 
dominant factor can be done. However, if the argument is 
still debatable, subsequent researchers can do it 
qualitatively to find other factors that may not provide in 
detail in previous studies. 
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