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Abstract. This study aims 1) to examine the correlation between attitudes towards the teaching profession and
the teaching skills of teacher education students; 2) to examine the correlation between interest in becoming a
teacher and the teaching skills of teacher education students; and 3) to examine the correlation between attitudes
towards the teaching profession and interest in becoming a teacher and the teaching skills of teacher education
students. The study population was 165 students participating in Basic Geography Teaching Ability courses in
Department of Geography Education, Universitas Negeri Malang, Indonesia. The sample chosen was 128
people. The instrument used was a questionnaire to measure the interest in becoming a teacher and the attitude
of students towards the teaching profession. Whereas to measure teaching skills obtained by teaching skills tests
using the rubric of teaching ability assessment. The analysis of the data used is a linear regression analysis
assisted by the SPSS program. The results obtained are 1) attitudes towards the teaching profession significantly
influences the teaching skills of teachers candidates of Geography; 2) interest in becoming a teacher
significantly influences the teaching skills of teachers candidates of Geography; 3) attitudes towards the
teaching profession and interest in becoming a teacher together have a significantly influences the teaching
skills of teachers candidates of Geography.

Keywords: attitudes toward the teaching profession, interest in becoming a teacher, students teacher
candidates, teaching skills.

A. Introduction

Teaching skills are the main competencies and are required for someone who is a
teacher. This is because before implementing learning, teachers must make sufficient
preparation, know their teaching goals, analyze the most important and difficult points,
determine the level of mastery of students, and identify the expected impact of learning
on their students (Yang, 2018). Some kinds of literature determine the main or core
competencies of a teacher include: learning competencies, social competencies,
educational competencies, and technological competencies (Cairney, 2000; Robinson,
2011; Sternberg, 1997). These skills can be possessed through various means, such as
studying and practicing alone or attending education and training. Being a teacher
anywhere certainly requires mastery of the knowledge, attitudes, and specific skills
required as a teacher (Zhu, Wang, Cai, & Engels, 2013). Research results (in teacher
candidate students studying at Australian Universities) find that teaching skills are
intrinsic value of teaching, (Watt & Richardson, 2007). Therefore, teacher candidate
students who are learning must be equipped with the knowledge, attitudes, and teaching
skills properly. If the teacher candidate is equipped with sufficient knowledge, attitudes,
and skills, then he can transform the knowledge they have to their students.

Therefore, teacher candidate students who are learning must be equipped with the
knowledge, attitudes, and teaching skills properly. If the teacher candidate is equipped
with sufficient knowledge, attitudes, and skills, then he can transform the knowledge
they have to their students. Mastery teacher's candidate for teaching skills can be
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influenced by many factors, in addition to practical experience and teaching practice in
the classroom. These factors include the attitude of students towards the teaching
profession and their interest in becoming teachers. The prospective teachers' attitude
towards the teaching profession is closely related to students' motivation to learn the
knowledge, attitudes, and teaching skills that teachers must-have. These attitudes
generally consist of positive or negative attitudes. With a positive attitude towards the
teaching profession it becomes a motivating factor for students to be more active and
diligent in studying course material during education. Conversely, students with negative
attitudes towards the teaching profession tend to be less motivated to study lecture
material seriously.

As found by researchers that the attitude of teachers candidates is strongly
influenced by a motivation to teach (Bruinsma & Jansen, 2010), and is related to the
reasons they choose the teaching profession after graduation, on the other hand, teacher
candidate students have different reasons for choosing teacher education (Bruinsma &
Jansen, 2010); students are motivated to learn, their satisfaction with their learning
journey increases (Walker, Rossi, Anastasi, Gray-Ganter, & Tennent, 2016). Not all
prospective teachers have the same reason for choosing a teacher as a professional career
(Jungert, 2014). The reason is very dependent on several factors that influence it. Some
experts identify several factors that motivate individuals to engage in teaching
(Christophersen & Elstad, 2015; Eren, 2012; Lai, 2011; Roness, 2011). These factors are
mostly related to extrinsic or external factors; intrinsic or internal factors related to
individual motivation and trust; and factors that are classified as altruistic factors, which
have something to do with intrinsic factors but are more likely to desire to do good
(Furco, 2010). Both extrinsic and intrinsic factors are based on self-determination theory,
which distinguishes various types of motivation concerning various reasons for taking
action or by making (Deci & Ryan, 1985). An important type of motivation to consider is
intrinsic motivation. Some writers argue that a person is also motivated by personal
enjoyment, interest, and pleasure that they get from teaching activities such as work.
This is because the drive from satisfaction or excitement that comes and is inherent from
teaching becomes an important intrinsic motivator (Lai, 2011; Roness, 2011; Ryan &
Deci, 2000). While altruistic motivation is part of intrinsic motivation that is centered on
how to see teaching as work that is useful and socially important, and the desire to be
part of the development of the younger generation (Christophersen & Elstad, 2015).

The motivation of someone choosing the teaching profession can be categorized
into 3 types: i.e. (1) intrinsic motivation related to one's interest in teaching as a
profession, (2) extrinsic motivation i.e. encouragement that involves aspects outside of
work such as status of employment, salary amount or the opportunities available, and (3)
altruistic motivation which concerns one's view of work as a socially useful profession.
One study shows that teacher candidate students are primarily motivated by intrinsic
factors (Kyriacou, Hultgren, & Stephens, 1999) such as working with young people, the
desire to make a difference for the lives and society of children more broadly, the desire
to maintain engagement with the field of study and the expectation of levels satisfaction
high work.

In addition to this motivation, interest in the teaching profession is also a factor
that can influence the teaching skills of a teacher candidate student teacher. An interest in
the teaching profession is a feeling of being attracted by someone towards the profession.
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Because of the feeling of pleasure towards this profession it will be a separate motivation
for efforts to learn the skills that must be mastered. Interest in the teaching profession of
teacher candidate students is not the same. Though they learn the knowledge and skills
that equip themselves in college are the same. But in reality every student teacher
candidate has different attitudes and views towards the teaching profession. Likewise,
what happened in the department of geography education at State University of Malang?
This might also happen in some other universities.

Based on the results of previous studies found that professional commitment is
the attitude a person has towards his work. This commitment is reflected from the
perspective and active participation of individuals for their profession, which ones are
devoted to the profession and which are not. Committed individuals are not only
committed to students and schools but also act as lifelong learners who are committed to
the teaching profession. Many studies have attempted to examine the attitudes of teacher
candidate students to the teaching profession as well as the interest and motivation to
become teachers, but there have not been many studies examining the relationship
between these variables and teaching skills. This study aims to find the relationship
between attitudes toward the teaching profession, interest in becoming a teacher, and
teaching skills of teacher candidates in the field of geography studies, Faculty of Social
Sciences, State University of Malang, Indonesia.

B. Method

This study was designed using survey research to examine the effect of student
attitudes on the teaching profession and the variable of interest in becoming a teacher on
the teaching skills of teacher candidate students.

The population of this study is all students who are registered as participants in
Geography Basic Teaching Skills courses in the 2019/2020 academic year in the
Geography Education Study Program, Faculty of Social Sciences, Universitas Negeri
Malang, Indonesia as many as 165 people. The determination of the sample of this study
was carried out using the Slovin formula of 128 people consisting of 4 classes.

Data on student attitudes toward the teaching profession and interest in becoming
a teacher were collected using a questionnaire with the help of the Google Form
application. This questionnaire takes the form of a Likert attitude scale with 4 scales.
While teaching skills data were collected using performance tests concerning the
teaching items assessment rubric as many as 21 items. This assessment rubric is in the
form of a rating scale ranging from 1 to 4, in which 1 is not good and 4 is very good.
Performance tests were carried out in peer teaching in the Microteaching room and
recorded using a video recorder, while the assessors were given by 5 people who
observed directly in a separate observation room aided by a TV monitor screen.

To answer the objectives of this study guided by the following hypotheses: 1)
students ‘attitudes towards the teaching profession affect teaching skills, 2) students'
interest in becoming teachers influences teaching skills, and 3) students ‘attitudes
towards teachers and students' interests in becoming teachers together are influential
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towards teaching skills. Statistical testing of these hypotheses is performed using data
analysis using linear regression statistical analysis aided by the SPSS program.

This study was conducted by the following procedure:

1. In the mid-term, all students are asked to fill out a questionnaire on their interest
in becoming a teacher and attitudes towards the teaching profession.

2. After attending lectures, a performance test is carried out to measure students'
teaching skills.

3. The collected data is then analyzed to make conclusions and answer the research
objectives.

C. Results and Discussion
Attitudes of Students towards the Teaching Profession

Data processing results that have been carried out can be seen from Table 1

below:
Table 1 Student Attitudes towards Teacher Profession Teacher
Classification Range of Values Qualification Frequency Percentage

A 86 - 100 Very Positive 45 35.2
B 71-85 Positive 39 30.5
C 56 — 70 Fairly Positive 38 29.7
D 41-55 Less Positive 6 4.7
E 01-40 Very Less Positive 0 0.0

Total 128 100

According to the table 1, it can be seen that the attitude of the students towards
the teaching profession the majority (65.7%) classified as positive to very positive
attitude, only about 29.7% of the students have a pretty positive attitude and very little in

the (4.7%) had less positive attitude chart there are no students whose attitude is very
less positive.

Interest in Students Becoming Teachers

The results of the calculation of variable data on student interest in becoming
teachers are presented in the following table 2.

Table 2 Student Interest in Becoming a Teacher

Classification Range of Values Qualification Frequency Percentage
A 86 - 100 Very High 42 32.8
B 71-85 High 45 35.2
C 56 — 70 Medium 26 20.3
D 41 - 55 Low 10 7.8
E 01-40 Very Low 5 3.9
Total 128 100
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Table 2 above shows that most students (68%) have high interest and are very

high in interest. A small proportion of students (20.3%) have a moderate interest and the
remaining 11.7% have low to very low interest.

Student Teaching Skills
Results of research on teaching skills can be presented in the following table 3.

Table 3 Student Teaching Skills

Classification Range of Values Qualification Frequency Percentage
A 86 - 100 Very Good 17 13.3
B 71-85 Good 56 43.8
C 56 — 70 Fairly Good 42 32.8
D 41 -55 Poor 13 10.2
E 01-40 Very Poor 0 0.0
Total 128 100

Table 3 above shows that more than half (57.1%) of students are classified as
good to very good, 32.8% are classified as good enough and the remaining 10.2% n are
classified as not good and none of them are classified as very good people.

Before the analysis, performed the following were the results of normality and
homogeneity test results. The following table shows the normality test using SPSS
proves that the research panel data is normally distributed.

Table 4 Data Normality Test

Kolmogorov-Smirnov Shapiro-Wilk
Statistics df Sig. Statistics Df Sig.
.051 128 200" .988 128 .327

The table 4 above shows that the significance value of the Kolmogorov Smirnov
test is 0.20 greater than 0.05 unstandardized residuals of the three variables studied in the
normal distribution. So, the data were analyzed by linear regression test.

The results of data analysis using the SPSS linear regression analysis program
can be presented in the following table 5.

Table 5 Linear Regression Analysis Results

Unstandardized

Model Coefficients Standardized Coefficients

B Std. error Beta t Sig.
(Constant) 42.448 5.603 7.576 .000
Interests of Student Teachers Candidate 213 049 350 4319 000
Become Teachers
Attitudes pf Student '_I'eachers Candidates in 201 063 260 3.907 002
the Teaching Profession
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The regression coefficient table above test results shows that the interest of the
students to be a teacher to teach skills to know significantly by 0.000 is less than 0.05.
This implies that the interest of teacher candidate students becoming a teacher influences
their teaching skills. Furthermore, it is also known that the attitude of teacher candidate
students to the teaching profession is of significance 0.002 fewer than 0.05. So, it can be
decided that students' attitudes towards the teaching profession affect their teaching
skills. While testing the hypothesis when using the results of the regression analysis are
listed in the following table 6.

Table 6 Regression Test Results

Model Sum of Squares df Mean Square F Sig.
Regression 1762.567 2 881.283 19.919 .000°
Residual 5530.340 125 44.243
Total 7292.907 127

The above table shows that the variable of student interest in becoming a teacher
and student receptivity to the teaching profession towards the variable of student
teaching skills results in a significance of 0.00 less than 0.05. Therefore, it is evident that
simultaneous student interest in becoming a teacher together with student attitudes
towards the teaching profession influences teaching skills.

Based on the results of this study it was found that attitudes towards the teaching
profession proved to influence the teaching skills of teacher candidate students. This
finding can be explained that attitudes greatly influence a person's behavior. Because
attitude is a psychological process that combines beliefs, concepts, motives, values,
opinions, habits, and traits, and all of them have a tremendous impact on students.
Students' attitudes and beliefs influence the process and learning outcomes (Koraneekij
& Khlaisang, 2019). Teachers with good attitudes will be able to successfully develop
positive attitudes among students because learning depends on effective teaching and
effectiveness can be accelerated through positive attitudes of teachers towards the
profession (Dhull & Jain Manju, 2017). To improve skills such as critical thinking,
efforts must also be made to improve students' positive attitudes or perceptions through
the use of innovative learning models (Handoyo & Said, 2020), engaging students in
learning activities (Sumarmi et al., 2020), enhancing teacher pedagogical abilities (Afalla
& Fabelico, 2020), enhancing laboratory experience (Rahayu, AY, KH, & Utaya, 2019),
and class activities (Sari, Sumarmi, Komang Astina, Utomo, & Ridhwan, 2019).

Additionally, attitudes mean tendencies individuals to respond positively or not to
an object, person, or group of people, institutions, or events (Soibamcha, 2016).
Attitudes like interests are learned through life experiences that make a person behave
towards people, professions, objects, problems, situations, etc., related to them.
Individual attitudes may be positive (beneficial) or negative (unfavorable). Other
researchers observed that there are three components of attitudes, namely the protective
component of feelings or emotions, the cognitive component in the form of beliefs or
ideas, and the psychomotor component in the form of behavior towards someone or
something (Soibamcha, 2016). If the attitude of a student-teacher candidate is negative,
then, he will not be able to succeed in his profession (Odike, Maryrose; Nnaekwe, 2018).
The findings of previous studies indicate that the learning environment is limited,

A.S.B.L Degres. https://www.degres.pw 105




deg reS A.S.B.L Degres

Article

discouraging attitudes (negative), and teaching approaches that do not support the factors
that cause decreased motivation (demotivation) students. The findings and other
motivational studies will help conceptualize the development of effective educational
approaches that maximize student motivation and minimize demotivation (Takase,
Niitani, Imai, & Okada, 2019).

The next finding of this research is the interest of teacher candidate students to
become teachers influencing their teaching skills. This can be explained that the teaching
skills of teacher candidate students function as the ultimate experience of the teacher
education process. Teaching as a skill requires practical experience in the education or
training process. This process is an opportunity for students as individuals preparing for
a career in education to apply the theories and methods they have learned during their
teacher preparation program (Norris, Larke, & Briers, 1990).

Teaching skills as a result of the teacher education process certainly require a
source of strength that encourages these students to be diligent and serious and follow
the course of the education process. One source of strength is the interest of students to
become teachers. An interest in becoming a teacher can function as motivation to
generate a source of strength that comes from within him to achieve that desire. The
findings of this study are in line with the results of research from (Bengtsson & Ohlsson,
2010) and (Walker et al., 2016) which concluded that motivation is the main determinant
of student behavior and learning outcomes and when students are motivated to learn,
their satisfaction and learning journey increases. This can be explained logically, that the
interest of teacher candidate students to become teachers can motivate them to be
diligent and carry out practical teaching activities until they have sufficient teaching
skills. With the capital of intention and perseverance possessed, students will truly
practice and do practical activities with a feeling of pleasure without feeling pressured.
Although there are many obstacles and obstacles students still try to improve their
teaching skills through practical activities. This is because they consider teaching
practice activities as the first opportunity for teacher candidate students to engage in
teaching activities in real situations. This activity will also be recognized as a guided
teaching experience where teacher candidate students get the responsibility of carrying
out learning in a group of students over a certain period.

Teaching practice is indeed designed to provide opportunities and guidance in the
school environment for teacher candidate students to develop professional competence
within themselves, and the personal characteristics, understanding, knowledge, and skills
of a (prospective) teacher. Teaching practice plays an important role in the acquisition of
teacher teaching in teacher training and professional development. Teacher training and
professional development are seen as the main mechanisms for enhancing their teacher's
knowledge, skills and teaching practices to meet high educational standards (Darling-
Hammond & McLaughlin, 2011).

Because good teachers are considered the backbone of good education and
learning is considered an ongoing process, efforts to develop and improve teaching skills
and teacher knowledge in education are urgently needed. In many schools and tertiary
institutions throughout the world, various teacher training and professional development
programs are available to help teachers candidates learn and teachers improve
themselves year after year. Besides, it is a common belief that learning is an ongoing
process that contributes to improving teacher teaching skills to gain new knowledge in
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the area of study being taught, and in turn will help improve student learning (Boudersa,
2016). This picture is used to refer to the processes, actions, and activities designed to
increase the teacher's professional knowledge, teaching skills and attitudes in teaching
improving student learning

Teaching must be seen as a profession with certain qualifications and not just a
job that is sought for the sake of having a job. Therefore, the teacher must also be ready
and must be empowered with the right and appropriate skills so that they are ready and
suitable for the teaching profession. They must be equipped with the latest knowledge
needed, teaching skills, and competencies needed to provide effective teaching and
successful learning (Boudersa, 2016).

Teacher training and professional development programs must focus on the core
of content knowledge, teaching skills, teaching strategies, and assessment strategies, etc.
(Boudersa, 2016). The results show that teachers participating in this professional
development training program have a strong tendency to change teaching practices in
their classrooms. They also gain subject knowledge and better teaching skills when there
are a direct relationship and harmony between their daily experiences in teaching
according to curriculum standards and teaching assessment (Boudersa, 2016).

Besides, there is evidence that interest in becoming a teacher as a personal goal is
one aspect important of themselves are all things related to the future (to become
teachers) and their compatibility with their interests in teaching (Retelsdorf, Butler,
Streblow, & Schiefele, 2010). They are more enthusiastic about developing careers as
teachers and more satisfied with their teaching choices than teachers candidates with
moderate and low interest in teaching. Given that interest is a strong motivating factor
that influences the individual choice of work, plans, and behavior (Hidi, 2006; Kalayci &
Coskun, 2020).

On the other hand, the relationship between teacher aspirations of leadership
candidates and their interest in teaching is not significant or statistically significant but
weak, which is in line with the results of previous studies (Eren & Tezel, 2010). Previous
studies of teacher interest in teaching have shown that teacher interest is a personal
disposition that varies among teachers (Kunter et al., 2008).

D. Conclusion

Based on the findings of the results of this study it can be concluded that the
teaching skills of teacher candidate students are influenced by their attitude towards the
teaching profession and their interest in becoming teachers, either individually or
simultaneously. The more positive the attitude of teacher candidate students to the
teaching profession the better their teaching skills, likewise the higher their interest in
becoming a teacher the better their teaching skills. On that basis, teaching staff in higher
education institutions that print teachers is recommended to give great attention to the
attitudes and interests of students to have a positive attitude towards the teaching
profession and try to motivate them to increase their interest in becoming teachers as a
career path in their future.

A.S.B.L Degres. https://www.degres.pw 107




deg reS A.S.B.L Degres

Article

Acknowledgement

Authors declare that there is no conflict of interest within this research, publication
paper, and funding support. This research was supported by Universitas Negeri Malang,
Indonesia.

References

Afalla, B. T., & Fabelico, F. L. (2020). Pre-Service Teachers’ Pedagogical Competence
and Teaching Efficiency. Journal of Critical Reviews, 7(11), 223-228.
https://doi.org/10.31838/jcr.07.11.36

Bengtsson, M., & Ohlsson, B. (2010). The nursing and medical students motivation to
attain ~ knowledge. Nurse  Education  Today, 30(2), 150-156.
https://doi.org/10.1016/j.nedt.2009.07.005

Boudersa, N. (2016). The Importance of Teachers’ Training and Professional
Development Programs in the Algerian Educational Context: Toward Informed
and Effective Teaching Practices. In Ecole Normale Supérieure de Constantine-
Constantine- Algérie Courriel.

Bruinsma, M., & Jansen, E. P. W. A. (2010). Is the motivation to become a teacher
related to pre-service teachers’ intentions to remain in the profession? European
Journal of Teacher Education, 33(2), 185-200.
https://doi.org/10.1080/02619760903512927

Cairney, T. H. (2000). The Knowledge Based Economy: Implications for Vocational
Education and Training. Centre for Regional Research & Innovation (CRRI)
University of Western Sydney, 1-40.

Christophersen, K., & Elstad, E. (2015). Gender variations in Norwegian pre-service
teachers’ motivational orientations. Problems of Education in the 21stcentury,
63(17).

Darling-Hammond, L., & McLaughlin, M. W. (2011). Policies that support professional
development in an era of reform. Phi Delta Kappan, 92(6), 81-92.
https://doi.org/10.1177/003172171109200622

Deci, E. L., & Ryan, R. M. (1985). Intrinsic motivation and self-determination in human
behavior. New York: Springer Science & Business Media.

Dhull, K., & Jain Manju. (2017). A Study of Attitude Towards Teaching Profession in
Relation To Job Satisfaction Among Secondary. International Eduaction &
Research Journal (IERJ), 3(1), 2016-2018.

Eren, A. (2012). Prospective teachers’ interest in teaching, professional plans about
teaching and career choice satisfaction: A relevant framework? Australian
Journal of Education, 56(3), 303-318.
https://doi.org/10.1177/000494411205600308

Eren, A., & Tezel, K. V. (2010). Factors influencing teaching choice, professional plans
about teaching, and future time perspective: A mediational analysis. Teaching
and Teacher Education, 26(7), 1416-1428.
https://doi.org/10.1016/j.tate.2010.05.001

Furco, A. (2010). The community as a resource for learning: An analysis of academic
service-learning in primary and secondary education. In The Nature of Learning:
Using Research to Inspire Practice.
https://doi.org/10.1177/105256298701100211

A.S.B.L Degres. https://www.degres.pw 108




deg reS A.S.B.L Degres

Article

Handoyo, B., & Said, S. (2020). Water-Inquiry Learning Model Development (An
Empirical Experience of the Brantas River). IOP Conference Series: Earth and
Environmental ~ Science, 485, 012021. https://doi.org/10.1088/1755-
1315/485/1/012021

Hidi, S. (2006). Interest: A unique motivational variable. Educational Research Review,
1(2), 69-82. https://doi.org/10.1016/j.edurev.2006.09.001

Jungert, T. (2014). Motives for becoming a teacher and their relations to academic
engagement and dropout among student teachers. Journal of Education for
Teaching, 40(2), 173-185. https://doi.org/10.1080/02607476.2013.869971

Kalayci, S., & Coskun, M. (2020). Determination of Gifted/Talented Students’ Interest in
Science Subjects in Terms of Some Variables. Journal of Gifted Education and
Creativity, 7(1), 1-9.

Koraneekij, P., & Khlaisang, J. (2019). Students’ beliefs regarding the use of e-portfolio
to enhance cognitive skills in a Blended Learning Environment. International
Journal of Emerging Technologies in Learning, 14(2), 85-104.
https://doi.org/10.3991/ijet.v14i02.8288

Kunter, M., Tsai, Y. M., Klusmann, U., Brunner, M., Krauss, S., & Baumert, J. (2008).
Students’ and mathematics teachers’ perceptions of teacher enthusiasm and
instruction. Learning and Instruction, 18(5), 468-482.
https://doi.org/10.1016/j.learninstruc.2008.06.008

Kyriacou, C., Hultgren, A., & Stephens, P. (1999). Student teachers’ motivation to
become a secondary school teacher in england and norway. Teacher
Development, 3(3), 373-381. https://doi.org/10.1080/13664539900200087

Lai, E. R. (2011). Motivation: A Literature Review Research Report.

Norris, R. J., Larke, A., & Briers, G. E. (1990). Selection Of Student Teaching Centers
And Cooperating Teachers In Agriculture And Expectations Of Teacher
Educators Regarding These Components Of A Teacher Education Program: A
National Study. Journal of Agricultural Education, 1990(1), 58-63.
https://doi.org/10.5032/jae.1990.01058

Odike, Maryrose; Nnaekwe, U. (2018). Influence of Teachers’ Attitude Towards
Teaching Profession On Under Graduate Non-Education Students Perception Of
Teacher Education. International Journal Of Academic Research In Progressive
Education And Development, 7(4), 67-79. https://doi.org/10.6007/IJARPED/v7-
i4/4833

Rahayu, R. I., AY, M. H., KH, A. S., & Utaya, S. (2019). Life Skills Curriculum
Development at University. Nternational Journal of Civil Engineering and
Technology (IJCIET), 10(2), 558-573.

Retelsdorf, J., Butler, R., Streblow, L., & Schiefele, U. (2010). Teachers’ goal
orientations for teaching: Associations with instructional practices, interest in
teaching, and burnout. Learning and Instruction, 20(1), 30-46.
https://doi.org/10.1016/j.learninstruc.2009.01.001

Robinson, S. K. (2011). Out of Our Minds: Learning to be creative. In Capstone
Publishing Ltd. (Revised an). West Sussex, United Kingdom: Capstone
Publishing Ltd. (A Wiley Company).
https://doi.org/10.1093/acprof:0s0/9780195326598.003.0028

Roness, D. (2011). Still motivated? The motivation for teaching during the second year
in the profession. Teaching and Teacher Education, 27(3), 628-638.
https://doi.org/10.1016/j.tate.2010.10.016

A.S.B.L Degres. https://www.degres.pw 109




deg reS A.S.B.L Degres

Article

Ryan, R. M., & Deci, E. L. (2000). Intrinsic and Extrinsic Motivations: Classic
Definitions and New Directions. Contemporary Educational Psychology, 25(1),
54-67. https://doi.org/10.1006/ceps.1999.1020

Sari, R. M., Sumarmi, Komang Astina, I., Utomo, D. H., & Ridhwan. (2019). Measuring
students scientific learning perception and critical thinking skill using paper-
based testing: School and gender differences. International Journal of Emerging
Technologies in Learning, 14(19), 132-149.
https://doi.org/10.3991/ijet.v14i19.10968

Soibamcha, E. (2016). Attitude of student teachers towards teaching profession. Journal
of Research in Humanities and Social Science, 4(6), 103-105.

Sternberg, R. J. (1997). Concept of Intelligence Role in Learning and Success. American
Psychological Association, 52(10), 1030-1037.

Sumarmi, Bachri, S., Yuda Irawan, L., Perdana Putra, D. B., Risnani, & Aliman, M.
(2020). The Effect of Experiential Learning Models on High School Students
Learning Scores and Disaster Countermeasures Education Abilities. Journal for
the Education of  Gifted Young Scientists, 8(1), 61-85.
https://doi.org/10.17478/jegys.635632

Takase, M., Niitani, M., Imai, T., & Okada, M. (2019). Students’ perceptions of teaching
factors that demotivate their learning in lectures and laboratory-based skills
practice. International Journal of Nursing Sciences, 6(4), 414-420.
https://doi.org/10.1016/j.ijnss.2019.08.001

Walker, S., Rossi, D., Anastasi, J., Gray-Ganter, G., & Tennent, R. (2016). Indicators of
undergraduate nursing students’ satisfaction with their learning journey: An
integrative review. Nurse Education Today, 43, 40-48.
https://doi.org/10.1016/j.nedt.2016.04.011

Watt, H. M. G., & Richardson, P. W. (2007). Motivational factors influencing teaching
as a career choice: Development and validation of the FIT-choice scale. Journal
of Experimental Education, 75(3), 167-202.
https://doi.org/10.3200/JEXE.75.3.167-202

Yang, S. (2018). Teaching mode of dance appreciation micro-course based on primary
teaching theory. International Journal of Emerging Technologies in Learning,
13(8), 133-145. https://doi.org/10.3991/ijet.v13i08.9045

Zhu, C., Wang, D., Cai, Y., & Engels, N. (2013). What core competencies are related to
teachers’ innovative teaching? Asia-Pacific Journal of Teacher Education, 41(1),
9-27. https://doi.org/10.1080/1359866X.2012.753984

A.S.B.L Degres. https://www.degres.pw 110




